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BEVEZETO

A tudoméany miivelése sohasem maganyos vallalkozéds. Barmilyen elmélyiilt és 6nallo is a
kutat6i munka, eredményei csak akkor valnak valoban értékessé, ha masok szakmai tekintete
elott is megmérettetnek. A k6zos gondolkodas, az eltéré nézdpontok litkdztetése, a kérdések
¢s ellenvetések ujra meg Gjra ravilagitanak olyan Osszefiiggésekre, amelyeket egyetlen kutatd
Onmagaban nehezen lathat meg. A tudoméanyos diskurzus természeténél fogva tobbszolamu: a
tobb aspektust megvilagitas révén arnyaltabb képet kaphatunk vizsgélt targyunkrol,
pontosabban fogalmazhatjuk meg allitasainkat, és biztosabb alapokra helyezhetjiik
kovetkeztetéseinket. Ez az, ami a tudomanyt valoban el6rébb viszi.

A II. Rakéczi Ferenc Karpataljai Magyar Egyetem Filoldogia Tanszékének
mesterképzéses hallgatoi szamara szervezett konferencia ebben a szellemben jott 1étre. Célja,
hogy fiatal kutatoink alakul6félben 1évd vizsgalodasaikat bemutathassak, megoszthassak
tapasztalataikat, és érdemi visszajelzéseket, iranymutatdsokat kapjanak oktatoiktol és
hallgatotarsaiktol egyarant.

A jelen kotetben olvashatd tézisek a késziild szakdolgozatok pillanatképei: olyan
kutatdsi irdnyokat, kérdéseket ¢€és moddszertani megfontoldsokat tlikroznek, amelyek a
kovetkezé honapokban tovabb finomodnak, gazdagodnak — éppen azon szakmai parbeszéd
hatdsara is, amelyre ez a konferencia lehetdséget kivan teremteni. Kivanjuk, hogy az itt

elhangzé eldadasok és vitdk minden résztvevd szamara gylimolcsozdek legyenek.

BCTYII

HaykoBa [JisyIbHICTH HIKOJIM HE € CHpPaBOIO OJHIET JOAMHU. SIkoto © caMocTiiiHOIO Ta
noryinbseHow He Oyia mpaisi OKpeMoro JOCHiAHUKA, 11 pe3yapTaTi HaOyBarOTh CIPaBXKHBOI
LIHHOCTI JIUIIE TOJI, KOJU MPOXOJATh BUIPOOYBaHHS (axoBUM mNorisioM iHImHMX. CrijgbHe
OCMHCIICHHS, 3ITKHEHHS PI3HUX TOYOK 30py, IIOCTAaHOBKA 3allUTaHb 1 BHUCIIOBJICHHS
3arepeyeHb 3HOBY W 3HOBY BIJIKPHUBAIOTh TaKi 3B’SI3KU, SIKI BaXKKO MOMITUTH, MPALIOIOYM Ha
camoTi. HaykoBuii  JTUCKypCc 3a CBO€IO  TNPHUPOJOI0  0Oararorojocuil:  3aBISKU
0araToacrneKTHOMY BUCBITJIEHHIO MU OTPHUMYEMO OUIBII HIOAHCOBAHE YSIBJICHHS MPO MPEIMET
JTOCJTIJDKEHHS, TOYHIIIEe (HOPMYITIOEMO HaIlll TBEPKCHHS 1 CTABUMO BHUCHOBKH Ha HaJIiHIIIE

niarpyats. CaMe 1ie cipaB/ii IpOCyBa€ HAyKy BIEpeE.



Kondepenmis, opranizoBana st MarictpanTiB Kadeapu dinomorii  3akapnaTchKoro
yropcbkoro yHisepcuteTy imeni ®epenna Paxoui 11, mocTana came B 1pomy ayci. Ii mera —
HA/IaTH MOJIOAMM JOCHTIJHUKAaM MOXIIMBICTh MPEICTaBUTH CBOi MOTOYHI HAYKOBI IMOLIYKH,
MOAUTMTHCS 3100YTUM JOCBIIOM 1 OTPUMATH 3MICTOBHHI 3BOPOTHHUH 3B’S30K Ta MOPaJH 5K
B1JI BUKJIa/Ia4iB, TaK 1 BiJ] KOJIET-CTY ICHTIB.

Te3u, BMimIeHi B 1id 30ipIli, € MOMEHTATPHAUMH 3HIMKAMH MariCTEpPChKHX POOIT, 110
TOTYIOTBCSI: BOHHM BiJOOpa)KaroTh JOCHTIJHUIIBKI HAMpsSMH, THTAaHHA W METOJOJIOTIYHI
MIPDKYBaHHsS, SKIi  BIOPOJIOBX  HACTYMHUX  MICAIIB 1€  YTOYHIOBATUMYThCA |
30arauyBaTHMYThCS — 30KpeMa i IiJ] BIUIMBOM TOro ()aXxOBOro Jiayiory, JJIsi SIKOTO Iis
KOH(EpeHIIisl mparHe CTBOPUTH MOXJIMBICTh. bakaemo, mo0® BuCTynmu W AMCKYCii, IO

BiOyIyThCs TYT, OyIU IUTITHUMU [Tl BCIX YYaCHUKIB.

INTRODUCTION

Scholarly work is never a solitary endeavour. However independent and in-depth an
individual researcher’s efforts may be, their results become truly meaningful only when they
are tested in the light of other scholars’ expert attention. Joint reflection, the confrontation of
differing perspectives, and the raising of questions and objections repeatedly reveal
connections that a single researcher could hardly perceive alone. Academic discourse is, by its
very nature, polyphonic: multi-faceted illumination allows us to gain a more nuanced
understanding of our subject, to formulate our claims more precisely, and to ground our
conclusions more firmly. This is what genuinely advances scholarship.

The conference organised for the MA students of the Department of Philology at Ferenc
Rékodczi Il Transcarpathian Hungarian University has been conceived in precisely this spirit.
Its aim is to provide our young researchers with the opportunity to present their ongoing
investigations, share their experiences, and receive substantive feedback and guidance from
both their lecturers and fellow students.

The abstracts gathered in this booklet are snapshots of master’s theses in the making:
they reflect research directions, questions, and methodological considerations that will be
further refined and enriched in the coming months — not least through the very scholarly
dialogue that this conference seeks to make possible. We hope that the presentations and
discussions held here will prove fruitful for all participants.



TRANSLANGUAGING AMONG PHILOLOGY STUDENTS IN
TRANSCARPATHIAN HIGHER EDUCATION

Student’s name: Klaudia Barta
Program: Philology (English language and literature), B11 Philology, MA 1/2
Study mode: Full-time

Supervisor's name: llona Huszti, PhD, Associate professor

Introduction

In recent years, translanguaging has emerged as a central concept in applied linguistics and
sociolinguistics, particularly in the study of multilingual practices in educational contexts
(Cenoz & Gorter, 2022). Translanguaging refers to the flexible and dynamic deployment of
linguistic resources across languages in processes of meaning-making (Baker & Wright, 2017,
p. 280). Extending beyond formal pedagogy, Lewis, Jones and Baker (2012, p. 647) argue the
relevance of translanguaging across the full spectrum of bilingual experience.

This perspective is particularly relevant in Transcarpathian higher education, where
Ukrainian, Hungarian, and other languages coexist within a multilingual environment. Within
philology programs, traditionally oriented toward the mastery of standardized language
norms, students operate in a space where formal expectations of language use intersect with
their naturally occurring multilingual practices. Despite the growing body of research on
translanguaging in earlier stages of education, its role in higher education, especially among
philology students, remains underexplored.

The present study is motivated by this gap. It seeks to examine how philology students in
Transcarpathia navigate their multilingual resources within academic contexts. The central
research problem is whether translanguaging is enacted as a legitimate resource, or
constrained by normative frameworks that privilege language separation and standardization.
Aims and research questions
The primary aim of this thesis is to investigate the functions and perceptions of
translanguaging among philology students in Transcarpathian higher education. The study
seeks to bridge the gap between theoretical models and actual language practices in a highly
norm-regulated academic environment. The research is guided by the following questions:

e What patterns of translanguaging can be identified in the academic and semi-academic
practices of philology students in Transcarpathian higher education?



e What functions does translanguaging serve in students’ meaning-making and learning
processes?
e How do philology students perceive translanguaging in relation to the normative
expectations of their field?

Methods
The study combines theoretical analysis with empirical data collection. Relevant literature on
translanguaging and multilingualism will be critically reviewed to establish the conceptual
and analytical framework of the study. Empirical data will be collected through a structured
questionnaire administered to philology students in Transcarpathian higher education. The
questionnaire will consist of both closed-ended items, aimed at identifying general patterns of
language use, and open-ended questions, designed to capture students’ perspectives and self-
reported practices. The research corpus will consist of the collected questionnaire responses,
supplemented, where relevant, by illustrative examples of reported language use.
Expected results and discussion
It is anticipated that the findings will demonstrate that translanguaging is a common practice
among philology students. Students are expected to draw on multiple linguistic resources
even in contexts where monolingual norms are reinforced. At the same time, it is likely that
ambivalent attitudes will emerge. This may result in a discrepancy between language practices
and their perceived legitimacy.

The study’s significance lies in its potential to contribute to a more nuanced understanding
of multilingual academic practices in higher education. The thesis may challenge traditional
assumptions about language purity and correctness, and highlight the pedagogical

implications of recognizing multilingual competence as a resource rather than a deficiency.

References

Baker, C. & Wright, W. E. (2017). Foundations of bilingual education and bilingualism.
Multilingual Matters.

Cenoz, J. & Gorter, D. (2022). Pedagogical translanguaging. https://doi.org/10.1017/-
9781009029384

Lewis, G., Jones, B., & Baker, C. (2012). Translanguaging: Origins and development from

school to street and beyond. Educational Research and Evaluation, 18, 641-54.
https://doi.org/10.1080/13803611.2012.718488
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THE STYLISTIC CLASSIFICATION OF VOCABULARY IN M. WILSON’S “LIVE
WITH LIGHTNING” AND ITS REPRODUCTION IN UKRAINIAN TRANSLATION

Student's name: Karolina Barany

Program: Philology (English language and literature), B11 Philology, MA 1/2
Study mode: Full-time

Supervisor's name: llona Huszti, PhD, Associate professor

Introduction
This master’s thesis examines the stylistic classification of vocabulary in “Live with
Lightning” by Mitchell Wilson and its reproduction in Ukrainian translation. The research lies
at the intersection of stylistics, translation studies, and literary linguistics, focusing on how
lexical choices contribute to meaning and how such stylistic features are reproduced across
languages. The relevance of the topic is grounded in the growing scholarly interest in the
relationship between linguistic style and translation strategies. Literary texts — especially
those incorporating scientific themes — often employ a wide range of vocabulary registers,
including technical, colloquial, and expressive elements. The study draws on key theoretical
approaches in stylistics and translation studies, incorporating the contributions of Geoffrey
Leech and Michael Short in literary stylistics, alongside the work of Anthony Pym and Mona
Baker, as well as more recent perspectives offered by Jeremy Munday. Together, these
approaches provide valuable insights into translation equivalence and lexical meaning and
form the theoretical foundation of the thesis. The translation procedures proposed by Venuti
offer a framework for analyzing stylistic shifts. However, the reproduction of lexical stylistic
layers in Ukrainian literary translation has received limited scholarly attention. The research
problem is to identify the main lexical stylistic layers in the original text and evaluate how
effectively they are reproduced in translation.
Objectives and Research Questions
The primary objective of this thesis is to analyze the stylistic classification of vocabulary in
“Live with Lightning” and to examine how these stylistic features how these stylistic features
are conveyed in Ukrainian translation.

— What types of vocabulary (neutral, colloquial, formal, technical, expressive) are used in
the original text?

— How are these vocabulary types distributed, and what functions do they perform?

— Which translation strategies are used to reproduce these stylistic categories in Ukrainian?

11



— To what extent are stylistic nuances preserved in translation?

— What types of stylistic shifts or losses can be identified?
Methodology
The research employs qualitative textual analysis combined with comparative analysis. Selected
passages from Live with Lightning are subjected to close reading in order to identify and
classify vocabulary according to stylistic categories. The analysis is based on key concepts from
stylistics and translation studies, including lexical stratification, register, connotation, functional
style, and equivalence. Translation transformations such as shifts, losses, and compensation are
also examined. The corpus consists of the original English novel and its Ukrainian translation.
The selected excerpts represent different stylistic layers, including scientific discourse, dialogue,
and narrative description, ensuring a balanced and representative analysis.
Expected Results and Conclusions
The study is expected to demonstrate that Live with Lightning employs a wide range of
vocabulary types reflecting both scientific discourse and everyday communication. The
Ukrainian translation is likely to show varying degrees of stylistic equivalence, successfully
preserving some lexical features while modifying or reducing others due to linguistic and
cultural differences. The findings will highlight the complexity of translating stylistically
marked vocabulary and emphasize the importance of maintaining functional and stylistic
equivalence. The research is expected to contribute to stylistics and translation studies by
providing a detailed case study of lexical classification and its cross-linguistic reproduction,

as well as insights into effective translation strategies.

References

Baker, M. (2018). In other words: A coursebook on translation (3rd ed.). Routledge.

House, J. (2015). Translation quality assessment: Past and present. Routledge.

Leech, G. N., & Short, M. (2007). Style in fiction: A linguistic introduction to English
fictional prose (2nd ed.). Pearson.

Munday, J. (2022). Introducing translation studies: Theories and applications (5th ed.).
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Pym, A. (2014). Exploring translation theories (2nd ed.). Routledge.

Venuti, L. (Ed.). (2000). The translation studies reader. Routledge.

Wilson, M. (1949). Live with lightning. Simon & Schuster.
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POLITICALLY CORRECT VOCABULARY IN THE CONTEXT OF
TRANSLATION

Student's name: Beregszaszi-Fabian Boglarka
Program: B11 Philology, English language and literature
Study mode: Part time

Supervisor's name: Katalin Lizak

Introduction

Language is a dynamic system that is closely linked to the traditions, culture, values, and
customs of people. A striking example of the interaction between language and culture is the
shift in the linguistic worldview brought about by such a cultural and social phenomenon as
political correctness which has become extremely popular in the world, particularly in
English-speaking countries. It emerged as a slogan in the United States with the aim of
promoting a liberal orientation in American politics.

The term “political correctness” is an integral part of modern English, despite the
variety of approaches and the difficulty of establishing a single definition.

The goal of political correctness is to avoid language that might offend people.

The relevance of the present research is determined by the increasing importance of
politically correct communication in contemporary society and by the necessity of identifying
effective approaches to translating politically marked lexical units. The study is also relevant
due to the growing intercultural interaction and the need for translators to ensure accurate and
culturally sensitive communication.

Hence, the need to study politically correct vocabulary in media texts that capture the
latest language trends. Political correctness is a serious challenge for the translator not only
linguistically but also culturally.

Aims and research questions

The translation of politically correct vocabulary from English into Hungarian deserves particular
scholarly attention due to the differences in linguistic structures and sociocultural contexts among
these languages. English-speaking societies have played a major role in developing and
popularizing politically correct discourse, whereas Hungarian linguistic traditions have followed
different historical and sociopolitical paths. As a result, equivalent lexical items may differ

significantly in form, frequency, degree of acceptance, or even in their existence within the target
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language. Such discrepancies raise important questions regarding translation strategies and the
extent to which linguistic and cultural adaptation is necessary.

The object of the research is politically correct vocabulary in contemporary English-
language discourse.

The subject of the research is the peculiarities and strategies of translating politically
correct vocabulary from English into Hungarian and Ukrainian.

The aim of the research is to investigate the linguistic characteristics of politically
correct vocabulary and to analyze the methods and strategies used in its translation from English
into Hungarian.

To achieve the stated aim, the following tasks are set to:

examine the theoretical foundations and definitions of political correctness as a
linguistic and sociocultural phenomenon; identify the main lexical categories and characteristics
of politically correct vocabulary; analyze the functions of politically correct language in modern
discourse; investigate translation challenges associated with politically correct vocabulary;
identify and classify translation strategies and techniques employed in rendering politically
correct lexical units into Hungarian; compare translation solutions and determine similarities
and differences between the languages.

Methods

The methodological basis of the research includes methods of theoretical analysis and

synthesis of scholarly literature, descriptive and comparative methods, contextual analysis,

semantic analysis, and translation analysis.

The present study is conducted according to the following:

- analysis of the current state of the problem of political correctness in the social and linguistic
theory and practice;

- developing a program of research methods;

- analysis of the articles of a publicist nature for the presence of politically correct vocabulary
in them;

- finding Hungarian equivalents in translation;

- identifying trends in the use and translation of a particular politically correct vocabulary in a
certain context;

- systematisation and summary of the study results, clarifying the theoretical conclusions.

The results may contribute to a better understanding of the mechanisms involved in

translating politically sensitive language and may serve as a useful resource for translators,

students, and researchers in the fields of linguistics and translation studies.
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Expected results and discussion

The expected results of the present study include the identification and systematic
classification of politically correct vocabulary used in contemporary English discourse and the
determination of the main strategies employed in its translation into Hungarian language. The
research is expected to demonstrate that politically correct lexical items constitute a specific
category of vocabulary characterized not only by semantic meaning but also by significant
sociocultural and pragmatic functions.

The discussion of the findings is expected to highlight the importance of preserving
not only the denotative meaning of politically correct vocabulary but also its pragmatic and
social implications. The research may demonstrate that literal translation does not always
ensure the preservation of the intended communicative effect and that cultural sensitivity
plays a crucial role in translation decisions.

Furthermore, the results are expected to confirm that successful translation of politically
correct vocabulary requires translators to possess not only linguistic competence but also a deep
understanding of social norms, cultural contexts, and discourse practices in both source and target
languages. The findings may contribute to the broader field of translation studies by emphasizing
the relationship between language, culture, and ideology in the translation process. Overall, the
study is expected to provide a clearer understanding of how politically correct vocabulary
functions across different linguistic and cultural environments and to offer practical insights into

effective translation approaches for politically sensitive language.
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Introduction

In the modern digital age, social networks have become an integral part of everyday

communication, especially among young people. Platforms such as Facebook, TikTok,

Instagram, YouTube, and Telegram have not only changed the ways of communication but

have also significantly influenced the development of the English language. Social networks

give rise to new words (neologisms), abbreviations, and lexical changes, which quickly spread

among users around the world and gradually become part of everyday language. Due to the

dynamic development of neologisms, abbreviations, and lexical changes influenced by social

networks, they have become part of not only Internet slang but also commonly used English.

Aims and Research Questions

The purpose of the study is to examine abbreviations, neologisms,and lexical changes in the

English language under the influence of social networks aimed at their spread among users.

This study also analyses their impact on the linguistic competence of students at the

FerencRékoczi 11 Transcarpathian Hungarian University. The research tasks include:

- reviewing scientific literature on the formation of neologisms and abbreviations in social
networks

- determining the characteristics, frequency of use, and spread of neologisms and
abbreviations among students

- analysing the impact of social networks on the enrichment of English vocabulary.

Literature Review

Algeo (1991) was probably the first to systematise the classification of neologisms by method

of formation, identifying types including blending, clipping, acronyms, and semantic shift.

Later, Kovalova (2024) distinguished four classificatory dimensions of social media

neologisms —by linguistic unit type, degree of novelty, type of reality denoted, and method of

formation. Karimbaeva (2025), analysing 120,000 words from Twitter, TikTok, Reddit, and
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Instagram, identified 83 newly coined lexemes, with blending (31%) and affixation (22%) as
the most productive mechanisms. Varadi and Lehocki-Samardzi¢ (2025) demonstrated that
social media accelerates the public acceptance of non-standard vocabulary well beyond its
original community of users.

Methods

The research methodology includes descriptive, analytical and synthetic methods, as well as
quantitative, and qualitative data analysis. The methods used in this study include
questionnaire survey and sociolinguistic analysis. The research material consists of linguistic
dictionaries, dictionaries of neologisms, online slang dictionaries (Urban Dictionary,
NetLingo), scientific and methodological literature on sociolinguistics and lexicology,
publications on social networks, and data collected through a students' survey.

Results and Discussion

The survey was conducted among 69 respondents, the vast majority of whom were university
students (89.9%). YouTube was the most widely used platform (92.8%), followed by
Instagram (89.9%) and Facebook (79.7%). TikTokwas used by 68.1% of respondents, which
is notable given its central role in spreading new slang and abbreviations. Over 40% of
respondents employ English abbreviations regularly or always, and only 5.8% said they never
use such abbreviations, which strongly indicates that social media vocabulary has penetrated
the daily communication habits of most respondents.

Recognition rates vary considerably depending on how well-established a term is. LOL
was the most recognised (87%), followed by POV (75.4%) and DM (62.3%). By contrast, more
specialised or newer abbreviations such as TL;DR and FOBO were known to only 7.2% of
respondents. Informal, multimodal contexts such as memes, short-form video, and music
proved more effective for incidental vocabulary acquisition than traditional lexicographic tools.
The most popular learning strategy was interest in neologisms and abbreviations encountered in
memes (58%), followed by interest in new words found in song lyrics (47.8%).

An overwhelming majority of respondents (91.3%) viewed the influence of social media on
the English language positively. However, awareness of academic linguistic resources (e.g.,
NOW Corpus, NetLingo) remained critically low — the NOW Corpus was known to only
10.1% of respondents. All three research hypotheses were confirmed by the survey data.
Conclusions

The study confirmed that social networks such as Facebook, TikTok, Instagram, YouTube,
and Telegram have a positive impact on the development of communication skills, creativity,

media literacy and the enrichment of English vocabulary with modern and relevant lexical
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items. The findings support integrating authentic digital materials and corpus-based tools into
university English curricula to bridge the gap between informal digital language acquisition
and formal linguistic competence. It is important to take into account current lexical trends
and integrate knowledge of neologisms, abbreviations, and lexical changes into the
educational process with an appropriate balance, taking into account both the positive aspects

and potential challenges.
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Introduction

In the context of globalization, increasing migration, and intensified intercultural
communication, multilingualism has become a defining feature of modern education. Schools
now function as spaces of interaction between multiple languages and cultures, which calls
for a reconsideration of traditional teaching approaches.

Research views multilingualism not simply as knowledge of several languages, but as a
dynamic system of linguistic practices embedded in cognitive and social activity. Scholars
such as Cummins (2001), Baker (2011), and Garcia (2017) emphasize its cognitive,
sociocultural, and pedagogical significance, particularly in shaping academic achievement and
learner identity. However, despite this recognition, many educational systems still rely on
monolingual models that fail to reflect learners’ real linguistic experiences, creating a gap
between theory and classroom practice.

The research problem of this study lies in identifying how students’ attitudes toward
multilingualism are shaped and how these attitudes are influenced by teachers’ pedagogical
approaches. Understanding this relationship is essential for improving the effectiveness of
multilingual education.

Aims and research questions

The main aim of this study is to conduct a comparative analysis of students’ attitudes toward
multilingualism and teachers’ pedagogical approaches in multilingual educational settings.

To achieve this aim, the study addresses the following research questions:

1. How do students perceive multilingualism in the school environment?

2. What pedagogical approaches are most commonly used in multilingual classrooms?

3. How do student attitudes toward multilingualism differ across linguistic or cultural

backgrounds?

4. How do teacher beliefs about multilingualism influence their classroom practices?
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5. What challenges and advantages do teachers and students identify in multilingual
classrooms?
Methods
The study employs a combination of theoretical and analytical methods, including a literature
review of key works on multilingualism, a comparative analysis of monolingual and
multilingual pedagogical approaches, and theoretical synthesis to identify patterns in students’
attitudes. The research is grounded in the sociocultural approach, the concept of
communicative competence, and the theory of translanguaging (Garcia et al., 2017). The
material consists of contemporary scholarly sources in applied linguistics, bilingual education,
and educational psychology.
Expected results and discussion
The study is expected to demonstrate that students’ attitudes toward multilingualism are
shaped by a complex interaction of cognitive, emotional, and pedagogical factors.
Multilingualism is likely to be confirmed as a dynamic and integrated linguistic system rather
than a set of separate language competences.

From a sociocultural perspective, language functions as a mediating tool of cognition;
therefore, multilingual learners benefit from enhanced cognitive flexibility and metalinguistic
awareness. Previous research suggests that multilingual individuals demonstrate stronger
problem-solving skills and adaptability, which supports the educational value of
multilingualism.

A key expected finding concerns the strong relationship between pedagogical approaches
and students’ attitudes. Inclusive and communicative teaching practices - particularly those
incorporating translanguaging strategies - are likely to foster positive emotional experiences,
reduce language anxiety, and increase motivation (Garcia et al., 2017). Such approaches allow
learners to use their full linguistic repertoire, making the learning process more meaningful
and cognitively engaging.

In contrast, traditional monolingual approaches may limit students’ participation and
suppress their linguistic identity. As noted by Cenoz (2019), excluding students’ native
languages from the learning process can negatively impact both motivation and academic
achievement.

The discussion is also expected to highlight that translanguaging is not only a pedagogical
technique but a broader theoretical framework that reflects real multilingual practices. Its
implementation can contribute to more inclusive and effective learning environments by

bridging the gap between students’ linguistic experiences and educational practices.
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Overall, the study is anticipated to demonstrate that multilingualism has significant linguistic,

cognitive, and educational value. It contributes to the development of intercultural

competence (Byram, 2020), supports learner identity, and enhances the overall quality of

education.
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Introduction

In the context of ongoing globalization, migration, and transnational cultural exchange, questions
of identity and belonging have become central concerns in contemporary British fiction.
Postcolonial identity and cultural hybridity are key concepts that reflect the complex realities of
individuals and communities shaped by colonial histories and their aftermath. British literature,
particularly since the late 20th century, increasingly engages with voices from formerly colonized
regions, diasporic communities, and multicultural urban environments, thereby challenging
traditional notions of national identity and cultural homogeneity.

Postcolonial identity often emerges as fragmented, negotiated, and dynamic, reflecting tensions
between heritage and assimilation, tradition and modernity. Cultural hybridity, as a theoretical
concept, highlights the blending and interaction of diverse cultural influences, resulting in new,
hybrid forms of expression and self-definition. Contemporary British fiction frequently explores
these themes through characters who navigate multiple cultural affiliations, linguistic codes, and
social expectations.

The relevance of this topic is reinforced by the growing diversity of British society and the
increasing prominence of multicultural narratives in literature. The research background is grounded
in postcolonial theory and cultural studies, which emphasize the role of literature in representing and
shaping identity. The motivation for this study lies in understanding how contemporary authors
depict hybrid identities and how these representations contribute to broader discussions of cultural
integration, marginalization, and transformation. The central research problem concerns how
postcolonial identity and hybridity are constructed and represented in contemporary British fiction,
and what literary strategies are used to convey these complex experiences.

Aims and research questions
The primary aim of the thesis is to analyse the representation of postcolonial identity and
cultural hybridity in contemporary British fiction and to evaluate how these concepts are

articulated through narrative techniques, character development, and thematic structures.
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Research questions:

1. What are the key features of postcolonial identity as depicted in contemporary British

fiction?

2. How is cultural hybridity represented in terms of language, narrative voice, and

character construction?

3. What literary strategies do authors use to portray the tensions between cultural heritage

and assimilation?

Methods

The study will employ qualitative literary analysis combined with elements of comparative
and theoretical research. The primary method will involve close reading of selected
contemporary British novels that engage with postcolonial themes and multicultural identities.

The corpus will consist of works by prominent contemporary authors representing diverse
cultural backgrounds. These texts will be analysed in relation to key theoretical frameworks
from postcolonial studies and cultural theory, including concepts such as hybridity, identity
formation, diaspora, and otherness.

The analysis will focus on narrative structure, characterization, language use, and thematic
development. Special attention will be given to how authors employ stylistic devices, multiple
perspectives, and linguistic variation to reflect hybrid identities.

A review of relevant scholarly literature will support the interpretation of findings and
situate the analysis within existing academic discourse. The study will rely exclusively on
published literary texts and academic sources.

Expected results and discussion

The study is expected to demonstrate that contemporary British fiction presents postcolonial
identity as fluid, multifaceted, and often marked by internal conflict. Cultural hybridity is
likely to be portrayed as both a source of creative expression and a site of tension, where
individuals negotiate between competing cultural influences.

Preliminary observations suggest that authors use a variety of narrative strategies—such as
code-switching, fragmented storytelling, and multiple narrative voices—to reflect the
complexity of hybrid identities. These techniques not only enhance literary expression but
also serve to challenge dominant cultural narratives and fixed notions of identity.

The findings will contribute to a deeper understanding of how literature reflects and shapes
contemporary discussions of identity, belonging, and cultural diversity. The study will also
highlight the importance of literary representation in addressing issues of marginalization and

cultural integration.
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From a philological perspective, the research will provide insights into the interaction
between language, culture, and identity, while also contributing to the broader field of literary
and cultural studies.
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Introduction

In today's globalized world, translation quality is critical in business, law, medicine, and
technology. Translation errors can lead to misunderstandings, financial losses, or even serious
legal consequences. The timeliness of this topic comes from the fact that while machine
translation is developing extremely fast, human translators are still essential for accurate
transfer of fine cultural nuances, creative texts, and specialized languages. Hybrid models also
show that human oversight and post-editing are necessary, which requires knowing what
errors can occur and how to correct them. As the literature suggests, one of the most
important components of translator competence is the ability to identify errors and make
professional corrections (Williams & Chesterman, 2014; Gile, 2009).

The research problem is that the most common errors are not random but follow
recognizable patterns. Behind them may be first language interference (also analyzed by
Klaudy, 2007), misunderstanding of the source text's pragmatic intention, cultural adaptation
problems (Nida & Taber, 2003), or simple inattention. My motivation for choosing this topic
came from observing student translations and noticing that specific mistakes appeared
repeatedly. My thesis does not simply list errors but tries to understand their causes and offer
practical solutions. | also aim to connect Hungarian translation theory (Klaudy, 2007) with
Ukrainian translation research traditions (Kopyneus, 2003; Pebpiit, 2016), which gives the
research a broader international perspective.

Aims and research questions

The main goal of my thesis is to develop a practical framework that helps identify the causes
of translation errors and match them with targeted correction strategies. The research follows
these specific questions:

1. Which types of translation errors are most frequent in the selected corpus? (For example,

lexical, grammatical, pragmatic, or cultural errors.)
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2. What are the real causes behind these errors? (For example, mother tongue interference,
misunderstanding of the source text, lack of cultural knowledge, fatigue, or wrong
translation strategies.)

3. Can specific error types be linked to specific correction strategies? If yes, what methods
can be used most effectively (such as structured revision protocols, parallel text
consultation, or terminological research)?

Methods

The research uses a qualitative, corpus-based comparative analysis. The theoretical

framework draws on functional translation theories (e.g., Skopos theory) and Nida and

Taber's (2003) dynamic equivalence model, which emphasize the purpose of the translation

and the expectations of the target audience. | find Pym's (1992) error categorization system

especially useful because it distinguishes between binary (right/wrong) and non-binary

(context-dependent) errors. For error identification, 1 combine this with the interference

phenomena described by Klaudy (2007).

The material for analysis is a bilingual corpus | will compile myself. It will consist of
approximately 10 to 15 pages of English-Ukrainian (or English-Hungarian) translations,
including both source and target texts. The corpus will contain student translations as well as
professional published materials.

The analysis process is guided by Ukrainian translation studies classics as well.
Kopynens (2003) provides analysis of lexical and grammatical aspects, Pebpiit (2016)
discusses cognitive aspects, and Kapaban (2018) offers practical observations on scientific
and technical translation.

Expected results and discussion

| expect the research to confirm that most translation errors come from first language

interference (language transfer) and misunderstanding of the pragmatic intent behind the

source text. This latter point is also emphasized in the Ukrainian context by PeOpiit (2016).

The most important expected result is a matrix that links each error type to concrete
correction strategies. This matrix can serve as a practical tool for translation students,
teachers, and beginning translators. Its value is that it does not only describe errors but offers
action-oriented solutions, which fits well with the research methodology recommendations of
Williams and Chesterman (2014). The linguistic significance of the thesis lies in connecting
theory to daily translation practice and in providing an evidence-based toolkit for revision and

self-editing.
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Introduction

In the linguistically diverse landscape of Transcarpathia, Ukraine, university students navigate
a unique environment where Hungarian and Ukrainian coexist as primary languages of
education and daily life. However, the intensification of global digital exchange has
established English not merely as a foreign language learned in formal settings, but as a
dominant "digital lingua franca.” In this context, social media platforms act as informal
learning environments that facilitate constant exposure to authentic English input. This
research addresses the transition from passive digital consumption to active linguistic
production, examining how social media habits reshape the spoken English of bilingual
students. The timeliness of this topic is heightened by the shift toward informal second
language learning (ISLL) and the role of digital algorithms in shaping the linguistic repertoire
of young adults in border regions.

The theoretical foundation of this thesis draws from the Uses and Gratifications
Theory (UGT), which posits that language learners are not passive recipients but active
seekers of media that fulfill specific socio-psychological needs (Katz et al., 1974).

The motivation for this research stems from the observable shift in student speech
patterns, where English "digitalisms" are increasingly integrated into daily oral
communication, necessitating a rigorous analysis of how these media habits dictate linguistic
output. (Arndt et al., 2026)

Aims and research questions

The central objective of this thesis is to investigate the underlying socio-psychological drivers
and functional imperatives that motivate university students in Transcarpathia to engage with
English-language digital media. Furthermore, the study seeks to assess the subsequent
linguistic transformations in their oral proficiency, employing a comparative framework to

determine how these digital habits reshape spoken English within a multilingual environment.
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Research questions:

1. What are the primary functional (educational/professional) and hedonic
(entertainment/prestige) motives that drive students in Transcarpathia to prioritize
English-language content over native-language media?

2. How does the consumption of specific digital genres (e.g., TikTok, YouTube, Instagram)
correlate with the emergence of English-based pragmatic markers and informal lexis in
students' spoken English?

3. To what extent do students perceive their "digital English” as a separate persona, and how
does this affect their linguistic confidence compared to formal academic environments?

Methods

The study will employ a mixed-methods approach to ensure both statistical breadth and

linguistic depth. The quantitative phase involves an online survey distributed to students at

local institutions, such as Uzhhorod National University and II. Rakoczi Ferenc

Transcarpathian Hungarian University, to gather data on consumption habits and language

attitudes. The qualitative phase will consist of semi-structured interviews and oral elicitation

tasks (including retelling tasks of digital content). Theoretical frameworks will include the

Uses and Gratifications Theory for motive analysis and principles of Applied Linguistics to

categorize lexical and phonological shifts. The research will analyze a corpus of spoken data

from approximately 20-30 participants to identify patterns of mimicry and borrowing.

Expected results and discussion

The study is expected to demonstrate that intensive social media exposure lowers the

"affective filter,” facilitating the acquisition of idiomatic and informal registers often absent in

formal curricula. Analysis will likely show students internalizing pragmatic features from

digital influencers to form a specific "digital persona.”
Linguistically, this research contributes to the study of English as a Lingua Franca

(ELF) within Transcarpathia’s multilingual framework. It will identify the disparity between

institutional English and the contemporary "digital register" used by university students.

Ultimately, the discussion will suggest pedagogical shifts to align regional EFL instruction

with the authentic digital realities of the modern student population.
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Introduction

Vocabulary acquisition is one of the central components of second language (L2)
development, as lexical knowledge directly influences reading comprehension,
communicative competence, and overall language proficiency. In English language learning
contexts, learners frequently rely on contextual information to infer the meanings of
unfamiliar words rather than depending solely on dictionaries or explicit instruction. This
strategy has been widely discussed in applied linguistics research, particularly in relation to
incidental vocabulary learning and the role of task design in lexical development.

The relevance of this topic lies in the increasing emphasis on learner autonomy and
meaning-focused input in contemporary language teaching. Understanding how context
contributes to word interpretation can help refine pedagogical approaches that support more
effective vocabulary acquisition.

This study is motivated by the need to better understand the cognitive and contextual
mechanisms that shape English language learners’ ability to interpret unknown vocabulary in
authentic reading environments.

Aims and research questions

The main aim of this study is to examine the role of contextual information in English
language learners’ interpretation of unfamiliar lexical items.

The research addresses the following questions:

How do English language learners use contextual cues to infer the meaning of
unknown words in reading texts?

What types of contextual information (linguistic, syntactic, or discourse-level) are
most helpful in supporting accurate word interpretation?

How does task-induced involvement influence incidental vocabulary learning?

What role does prior lexical knowledge play in the effectiveness of context-based inference?
Methods
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This study adopts a qualitative and literature-based analytical approach, supplemented by a
theoretical synthesis of key frameworks in vocabulary acquisition research. The primary
method involves a critical review of empirical and theoretical studies focusing on context-
based word interpretation in second language learning.

The analysis draws on the Involvement Load Hypothesis, which posits that the
effectiveness of vocabulary learning depends on the level of cognitive involvement in
learning tasks (Hulstijn & Laufer, 2001; Laufer & Hulstijn, 2001). Additionally, the Lexical
Quality Hypothesis (Perfetti & Hart, 2002) is used to explain how the precision and richness
of lexical representations affect comprehension and inference processes.

Supporting frameworks include Nation’s (2001) model of vocabulary knowledge,
Schmitt’s (2000) taxonomy of vocabulary learning strategies, and research on inferencing
strategies in reading (Huckin & Bloch, 1993). The study also considers the role of the first
language in second language processing, particularly in relation to collaborative and
interactive learning contexts (Storch & Wigglesworth, 2003).

The corpus for analysis consists of previously published empirical studies, focusing on
experimental and classroom-based research involving English language learners at different
proficiency levels.

Expected results and discussion

It is expected that contextual inference plays a significant role in incidental vocabulary
acquisition, particularly when learners are engaged in meaning-focused tasks that require
deeper cognitive processing. Based on the Involvement Load Hypothesis, tasks that require
greater attention to form and meaning are likely to result in more durable lexical retention.

However, the effectiveness of context is expected to vary depending on learner
proficiency, prior vocabulary knowledge, and the richness of contextual cues.

The study is expected to contribute to a deeper understanding of how contextual
learning strategies can be optimized in English language teaching, with implications for task

design, reading instruction, and vocabulary development practices.
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Introduction

The development of artificial intelligence and neural machine translation has fundamentally
changed the field of translation and language learning. Machine translation tools such as
Google Translate or DeepL are now widely used by students in higher education, offering fast
and accessible translations. However, these systems are not fully reliable, which makes post-
editing an essential part of the translation process.

Post-editing refers to the correction and improvement of machine-generated
translations in order to achieve an acceptable level of quality. It has become a key competence
for modern translators, as machine translation cannot yet ensure full accuracy without human
intervention (lhnatenko, 2025) . At the same time, the increasing use of machine translation
by students introduces new pedagogical and linguistic challenges.

The relevance of this topic lies in the growing integration of machine translation into
higher education. While it improves accessibility and efficiency, it also raises concerns about
overreliance, reduced cognitive effort, and ethical issues. Research shows that machine
translation can support learning but also negatively affect independent language production if
used uncritically (Huszti et al., 2026) .

The main problem addressed in this study is the complexity of post-editing Al-
generated translations and its impact on language learning, particularly in academic contexts.
Aims and research questions
The aim of this study is to analyze the challenges of post-editing Al-generated translations
based on selected examples and to examine its role in higher education.

The research is guided by the following questions:

What are the main difficulties encountered during post-editing of machine translation?
How do errors in machine translation influence the post-editing process?

What are the advantages and disadvantages of student use of machine translation?

How can post-editing contribute to language learning and translation competence?
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Methods

This study applies a qualitative and comparative approach. Selected examples of machine-
translated texts are analyzed and compared with post-edited versions in order to identify
typical errors and editing strategies.

The research is also based on a literature review of recent studies in translation studies
and language pedagogy. Special attention is given to post-editing as a professional activity
and as a learning tool. According to lhnatenko (2025), post-editing is influenced by both
objective factors such as text type and language pair, and subjective factors such as the
translator’s experience and skills .

In addition, the study incorporates findings on student use of machine translation in higher
education. These studies highlight both the benefits, such as increased accessibility and efficiency,
and the risks, such as dependency and reduced cognitive engagement (Huszti et al., 2026)
Expected results and discussion
The analysis is expected to show that post-editing is a demanding process that requires both
linguistic competence and critical thinking. Machine translation often produces errors related
to grammar, vocabulary, and context, which must be corrected by the user. These issues
confirm that fully automatic high-quality translation is still not achievable without human
involvement (Koponen, 2016) .

At the same time, machine translation offers several advantages in educational
contexts. It improves access to information, supports comprehension of complex texts, and
increases student confidence by providing immediate assistance (Huszti et al., 2026) . It can
also serve as a useful tool for vocabulary acquisition and exposure to authentic language.

However, significant disadvantages must also be considered. Students may rely too
heavily on machine translation, which reduces their engagement in the learning process and
weakens their ability to produce language independently (Zhang et al., 2022) . Furthermore,
machine translation often fails to accurately translate idiomatic expressions and specialized
terminology, leading to misunderstandings.

Post-editing can help address these issues by encouraging students to critically
evaluate and correct machine-generated texts. Research suggests that post-editing activities
improve error recognition skills and deepen understanding of linguistic structures (Nifio,
2009; Zhang & Torres-Hostench, 2022).

Overall, the study highlights that post-editing is not only a technical skill but also an
important pedagogical tool. Its integration into language learning can enhance both translation

competence and digital literacy, provided that students are properly trained and guided.
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Introduction

An exploratory examination of speech acts in English and Hungarian will reveal how speakers
accomplish the performance of communicative actions (requests, apologies, thank-you
messages, refusals, directives) during socially situated interaction from a cross-comparative
pragmatic standpoint. The reason for performing this type of research is that speech acts are
not universally represented through the same linguistic pattern or structure across all cultures;
therefore, although speakers in two different language/cultures may share an overall
communicative intention, the linguistic form, level of directness or indirectness, politeness
strategy, and contextual expectations through which that speaker's intent (speech act) is
executed may differ significantly.

The theoretical framework for this investigation into the social action of utterances is
Austin's classification of the performative speech act into locutionary, illocutionary, and
perlocutionary acts and Searle's later and refined classification of illocutionary acts.
Moreover, research in pragmatics and cross-cultural studies has illustrated that speech acts are
equally a result of sociocultural norms, interactional expectations, and politeness conventions
in addition to syntax.

The focal point of my research inquiry is that English and Hungarian encode
interpersonal meaning in distinct ways, and, therefore, even though the forms of certain
utterances may appear similar, they do not always carry the same pragmatic meaning. This
fact creates a need for comparative analyses of both languages not just in the field of
theoretical linguistics but also in the area of translation, intercultural communication, and
learning foreign languages. Numerous studies in the field of Hungarian pragmatics have
examined issues such as apologies, indirect requests, and pragmatic markers, while research
into the broader area of cross-cultural pragmatics has provided established methodologies for

analysing differences between how various cultures perform speech acts. Analysis of these
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findings will enable us to identify similarities and differences between English and Hungarian
in terms of how speakers of both languages perform daily interpersonal speech acts.

Aims and research questions

This thesis aims to examine the realization of selected speech acts in English and Hungarian
using a corpus-based pragmatic approach. The study is based on a comparative analysis of
authentic language data drawn from two major corpus resources: the National Corpus for
Hungarian and an English corpus resource for English. The research applies a mixed corpus
methodology, combining qualitative pragmatic interpretation with quantitative frequency-
based observations.

The main goal is to identify similarities and differences in how speech acts such as
apologies and requests are structured and expressed in the two languages. Special attention is
given to formulaic patterns, pragmatic strategies, politeness devices, and degrees of directness
and indirectness. The thesis also investigates whether expressions that appear equivalent in
translation are genuinely pragmatically equivalent when examined in real usage contexts.

The following research questions guide the thesis:

How are selected speech acts (especially apologies and requests) realized in authentic
Hungarian and English corpus data?

What similarities and differences can be observed in their linguistic forms, formulaic
expressions, and politeness strategies?

To what extent do English and Hungarian differ in directness, mitigation, intensification, and
pragmatic convention?

What corpus-based evidence supports or challenges the idea of pragmatic equivalence
between the two languages?

Methods

This thesis uses a qualitative approach to speech act theory, politeness theory, and cross-

cultural pragmatics. The theoretical framework is based primarily on work by Austin (1962),

Searle (1969;1976), Brown and Levinson (1987), Blum-Kulka and Olshtain (1984), and other

recent studies of cross-cultural pragmatics by House and Kadar (2021). Methods used in the

analysis may include literature review, comparative text analyses, and possibly examples from

a corpus or discourse completion data that would be appropriate for the research question of

the study. This approach is appropriate due to the nature of speech acts which need to be

viewed as not only a type of sentence but also as an action being performed within a given

context.
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The empirical data for the study is drawn from two major corpus resources: the Magyar
Nemzeti Szovegtar (Hungarian National Corpus) for Hungarian and the Oxford dictionary
resource (Oxford-based corpus material) for English. literature, subtitles, across texts, across
genres, and questionnaires. Focus will be on requests/apologies due to the consistency of their
documentation via cross-cultural pragmatics and Hungarian linguistics. Categories of analysis
will include the type of speech act being performed, how a head act is realized, what
subsequent moves (supportive or otherwise) follow the head act, the degree of directness with
which a head act is expressed, how a head act is modified internally and externally, and the
overall level of politeness associated with each head act. Examples of studies done on
Hungarian apology or request realizations will provide good comparison points for English.
Expected results and discussion

The expected findings suggest that the two languages, English and Hungarian, will have some
similarities in function as well as particular pragmatic preferences. Both English and
Hungarian will likely rely upon indirectness and mitigation in the performance of face-
sensitive speech acts, but their use of these devices may vary with respect to the degree to
which they are conventionalized and what forms are considered natural, polite or contextually
appropriate. Prior research indicates that requests and apologies have been shown to be
particularly influenced by the cultural context in which they are made; therefore, it is expected
that there will be significant differences between the two languages' approaches to
sequencing, formula choice and interpersonal stance.

The results of the thesis are expected to provide insight into the nature of comparative
pragmatics, specifically by illustrating that equivalence of speech acts cannot be reduced to
lexical and grammatical equivalence. The primary contribution of this research will be the
demonstration that the pragmatic meaning of an utterance arises from the interaction of form,
context, social and cultural convention. As such, the results of the research will be beneficial not
only to the field of linguistics, but also in areas such as translation, teaching English as a foreign

language and cross-cultural communication involving speakers of Hungarian and English.
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Introduction.

The study of characterization in literary fiction has historically relied on psychological and
thematic interpretation. However, more recent approaches emphasize that characters are
constructed through language, particularly through their patterns of speech (Toolan, 1990).
This thesis investigates the timeliness and relevance of Speech Act Theory as a systematic
methodology for analysing characterization in contemporary Young Adult (YA) literature, a
genre where identity formation is inherently tied to the protagonist's narrative voice and social
interaction. As adolescent characters navigate complex social environments, their dialogue
serves as the primary medium through which they negotiate relationships, express emotions
and establish their position within the narrative world (Culpeper, 2001).

The research is grounded in Pragmatic Narratology, which bridges the gap between
formal linguistics and literary criticism by viewing fictional dialogue as a series of
performative actions rather than mere representation. Within this framework, particular
attention is paid to the concept of the pragmatic profile, understood as a character’s typical
pattern of language use, including their preferred speech acts, degree of directness, and
politeness strategies. Together, these elements signal the character’s communicative style and
social positioning. For example, a character who frequently uses indirect requests and
apologies may appear less socially dominant than one who relies on direct commands and
firm commitments (Baig, 2024).

The motivation for this study arises from the increasing reliance on dialogue-driven
narratives in modern YA fiction, where power dynamics and emotional maturity are encoded
in linguistic interaction. While previous research has applied Speech Act Theory to literary
texts, there remains a lack of focused analysis on how speech act patterns and politeness
strategies contribute to the construction of character voice and interpersonal dynamics.

Addressing this gap forms the central research problem of the thesis.
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Aims and Research Questions.

The main objective of this thesis is to analyse how speech act patterns and politeness

strategies contribute to the construction of character voice and interpersonal relationships in

selected YA novels. The thesis seeks to answer the following research questions:

How do different types of speech acts (Searle, 1976) contribute to the construction of
character voice in YA fiction?

What pragmatic profiles can be identified for selected characters based on their use of speech
acts, directness, and politeness strategies (Baig, 2024)?

How do politeness strategies and face-threatening acts (Brown & Levinson, 1987) reflect
interpersonal dynamics and social positioning between characters?

Methods.

The study employs a qualitative pragmatic-stylistic methodology that combines linguistic

analysis with literary interpretation. The theoretical framework is grounded in Austin’s (1962)

distinction between locution, illocution, and perlocution, and Searle’s (1969, 1976) taxonomy

of speech acts, which classifies utterances into asssertives (committing the speaker to the

truth), directives (attempts to get the hearer to do something), commissives (committing the

speaker to future action), expressives (expressing psychological states), and declarations

(changing reality through speech). Brown and Levinson’s (1987) Politeness Theory,

particularly the analysis of face-threatening acts as indicators of interpersonal tension and

power relations, complement this framework.

The analysis focuses on a small, carefully selected corpus of contemporary YA novels
characterized by rich dialogue and a focus on interpersonal relationships. The method consists
of two main stages. First, speech acts are identified in selected excerpts based on speaker
intention, contextual cues, and expected responses, rather than grammatical form alone. This
allows for the identification of both direct and indirect speech acts. Second, the data is
analysed qualitatively to establish the pragmatic profiles of key characters, taking into account
their dominant speech act types, levels of directness, and use of politeness strategies.
Expected results and discussion.

The study expects to demonstrate that characterization in contemporary YA fiction is
fundamentally shaped by pragmatic factors, particularly through the use of speech acts and
politeness strategies. It is anticipated that distinct pragmatic profiles will emerge for different
characters, reflecting variations in social status, emotional expression, and communicative
competence (Baig, 2024). The analysis is also expected to show that directive and commissive

speech acts play a key role in expressing control, intention, and relational positioning, while
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expressive acts contribute to the representation of emotional states (Dahlan et al., 2024).
Overall, the thesis contributes to pragmatic narratology by providing a systematic and
manageable framework for analysing character voice, subtext, and interpersonal dynamics

through speech act patterns in contemporary YA fiction.
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Introduction

In an era of intensified global cultural exchange, audiovisual translation, and literary dissemination,
the translation of culturally specific idioms and humour has become increasingly relevant. These
elements are deeply embedded in source-language worldviews and often resist direct transfer due to
divergent cultural, historical, and linguistic frameworks. English, as a global lingua franca,
frequently employs idioms and humor rooted in Anglo-American experiences (e.g., animal
metaphors, sports references, or wordplay), which often lack straightforward equivalents in
Ukrainian or Hungarian due to differing historical experiences, worldviews, and linguistic
structures. Hungarian, as a Finno-Ugric language with an agglutinative morphology and a strong
tradition of folk idioms and proverbs, presents unique challenges: its idiomatic system is deeply tied
to rural life, history under various empires, and pragmatic indirectness, making direct transfers from
English particularly prone to loss of flavour or humorous effect. Ukrainian, influenced by Slavic
patterns and recent socio-political developments, faces analogous but distinct issues.

The timeliness of the topic is heightened by increased cultural exchange between English-
speaking countries and Central/Eastern Europe. The research background draws on translation
studies highlighting untranslatability risks when figurative language carries culture-bound
connotations, leading to loss of pragmatic effect, humor, or emotional resonance. The motivation
for this thesis stems from the translator’s practical need to bridge these gaps without sacrificing
authenticity or readability. The central research problem is the challenge of preserving the
intended humorous or idiomatic impact while adapting to Ukrainian and Hungarian cultural
realities, where direct equivalence is rare and creative strategies are required.

Aims and research questions
The primary aim of the thesis is to identify and analyse the challenges involved in translating
culturally specific idioms and humor from English into Ukrainian and Hungarian, and to

evaluate the effectiveness of applied strategies through a comparative case study.
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Research questions:

1. What linguistic (e.g., morphological, pragmatic) and extra-linguistic (cultural,
pragmatic) factors create the primary obstacles in rendering English idioms and humor
into Ukrainian and Hungarian?

2. Which translation strategies (e.g., equivalence, adaptation, substitution, or explication)
are most frequently employed in existing published translations, and how do they
differ between the two target languages?

3. To what extent do these strategies succeed in maintaining the original humorous or
idiomatic effect, and what implications arise for cross-cultural communication?

Methods

The study will combine qualitative comparative text analysis with elements of descriptive
translation studies. The core method is parallel corpus analysis of English source texts rich in
culturally specific idioms and humor (e.g., excerpts from contemporary humorous literature,
sitcom scripts, stand-up comedy or journalistic texts) alongside their official Ukrainian and
Hungarian translations. The material will be drawn exclusively from publicly available
published translations.

Theoretical frameworks will include idiom-translation strategies (functional
equivalence, calque, descriptive translation) and humor-translation models that account for
culture-specific references and pragmatic effect. Approaches such as domestication vs.
foreignization and dynamic equivalence will guide the evaluation of translational shifts. The
corpus will consist of approximately 50-70 instances of idioms and humorous passages drawn
from accessible published materials, ensuring representativeness across genres.
Supplementary literature review will contextualize findings within existing scholarship on
English—Ukrainian and English—-Hungarian translation pairs. No empirical surveys are
planned at this stage; the focus remains on textual evidence and strategy classification.
Expected results and discussion
The thesis is expected to demonstrate that culturally specific idioms and humor pose distinct
challenges, such as loss of imagery, pragmatic mismatch, or complete untranslatability,
particularly when English source elements rely on culture-bound metaphors absent in
Ukrainian or Hungarian. Preliminary analysis suggests that Ukrainian translations may favor
explicitation or contextual substitution due to post-Soviet linguistic influences, while
Hungarian versions might lean toward functional equivalence given closer historical-cultural

overlaps in certain domains.
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The linguistic and philological significance lies in advancing the understanding of how humor
and idiomaticity function as carriers of cultural identity, contributing to Translation Studies
by offering comparative insights into two under-researched language pairs. The study will
highlight best practices for translators and propose a practical framework for handling similar
challenges, thereby enriching both theoretical models and pedagogical applications in

translator training programs.
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Introduction

Figurative language plays a crucial role in shaping how children understand abstract concepts,
emotions, and moral structures. In children’s literature, metaphor is not merely a stylistic
ornament but a central mechanism through which complex experiences are rendered
accessible to young readers. Within the framework of Conceptual Metaphor Theory,
developed by George Lakoff and Mark Johnson, metaphor is understood as a fundamental
structure of human cognition, grounded in embodied experience rather than rhetorical
decoration.

Although figurative language in children’s prose has received scholarly attention,
fewer studies have examined it systematically from a cognitive linguistic perspective,
particularly in relation to readers aged 9-12. This study seeks to address this gap by exploring
how conceptual metaphors structure meaning in selected works of children’s literature and
how these metaphorical patterns support cognitive and emotional development.

Aims and research questions

The primary objective of this thesis is to examine conceptual metaphors in selected children's
literature using a cognitive linguistic framework, assessing their role in fostering metaphorical
competence among young readers.

The primary aim of this study is to examine the role of conceptual metaphors in
structuring abstract meaning in selected works of children’s literature addressed to upper
primary readers (9-12 years). Drawing on a qualitative cognitive linguistic framework, the
study seeks to identify dominant metaphorical patterns and explore how embodied image
schemas contribute to narrative meaning-making and reader comprehension.

The analysis focuses on Winnie-the-Pooh, Alice’s Adventures in Wonderland, Harry
Potter and the Philosopher’s Stone, and The Little Prince, which provide a diverse yet
cohesive corpus for examining figurative language across narrative traditions.

The study addresses the following research questions:
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1. What dominant conceptual metaphors structure abstract domains in the selected
narratives?
2. How are embodied image schemas (e.g., PATH, CONTAINER, UP-DOWN, LIGHT-

DARK) linguistically realized in these texts?

3. How do these metaphorical structures support cognitive and emotional development in

readers aged 9-12?

Methods

This study employs a qualitative textual analysis within the framework of Conceptual
Metaphor Theory. The theoretical foundation is grounded in cognitive linguistics, particularly
the work of George Lakoff and Mark Johnson, which conceptualizes metaphor as a cognitive
mechanism structuring abstract thought through embodied experience.

The research corpus consists of four canonical works of children’s literature: Winnie-the-
Pooh, Alice’s Adventures in Wonderland, Harry Potter and the Philosopher’s Stone, and The
Little Prince, selected for their rich use of figurative language and relevance to readers aged 9-12.

The analytical procedure involves close reading to identify metaphorical expressions,
followed by the reconstruction of their underlying conceptual mappings. Particular attention is
given to embodied image schemas such as PATH, CONTAINER, UP-DOWN orientation,
and LIGHT-DARK polarity. The analysis focuses on how these structures organize abstract
domains including identity, growth, morality, fear, and responsibility.

The study adopts an interpretative approach, emphasizing depth of analysis rather than
quantitative frequency, in order to uncover the cognitive and developmental functions of
figurative language in narrative contexts.

Expected results and discussion

The analysis is expected to reveal that conceptual metaphors systematically structure abstract
domains in children’s narratives through embodied and spatially grounded schemas. It is
anticipated that dominant metaphorical patterns such as LIFE IS A JOURNEY, MORALITY
IS LIGHT, and EMOTIONS ARE FORCES will recur across the selected texts, organizing
themes of identity, growth, fear, and ethical evaluation.

The findings are likely to demonstrate that embodied image schemas—particularly
PATH, CONTAINER, UP-DOWN orientation, and LIGHT-DARK polarity—serve as
cognitive frameworks that make complex psychological and moral concepts accessible to
readers aged 9-12. These metaphorical structures are expected to function as scaffolding

mechanisms, supporting abstraction, empathy, and narrative comprehension.
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Furthermore, the study may show that figurative language in children’s literature is not
simplified but experientially grounded, relying on bodily and spatial experience to facilitate
meaning-making. By integrating literary analysis with cognitive linguistic theory, the research
highlights the developmental significance of conceptual metaphor and underscores its role in

shaping emotional engagement and moral reasoning.
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Introduction
Franz Kafka’s The Metamorphosis is one of the most influential works of twentieth — century
literature, frequently interpreted as a powerful depiction of alienation in modern society. The
novella tells the story of Gregor Samsa, a man whose life is defined by monotonous labor and
self-sacrifice for his family, devoid of personal fulfillment or joy. The phenomenon this study
examines is the symbolic nature of Gregor’s metamorphosis and how it reflects broader
themes such as alienation, absurdity, shifting family roles, and psychological withdrawal.
Although the transformation appears to be a literal, grotesque event, the novella strongly
suggests that it functions as a metaphor for Gregor’s inner collapse and his marginal position
within both his family and modern industrial society. The research question guiding this study
is therefore: How can Gregor Samsa’s transformation in The Metamorphosis be interpreted as
a symbolic representation of alienation and psychological escape within modern society? This
topic is important because Kafka’s novella continues to resonate with readers living in
societies characterized by economic pressure, emotional detachment, and performance-based
human value. The story raises fundamental questions about what it means to be useful,
valued, and human in a world dominated by material productivity.
Aims and research questions
The aim of the thesis is to identify the main concepts of Franz Kafka’s Metamorphosis and to
make a comprehensive analysis of the most significant elements of this psychological novel.
Likewise, this study aims to synthesize literary, social, and psychological approaches to
provide a nuanced understanding of Kafka’s conceptualization of transformation. In doing so,
it seeks to demonstrate that Gregor’s metamorphosis is not merely an absurd narrative device,
but a profound symbolic expression of alienation, identity loss, and one’s need for recognition
and compassion. The questions that the thesis seeks to find answers to, are the following:

1. What were the main aspects which could have caused Gregor’s Metamorphosis?

2. Could work be interpreted as enslavement in the novel?

3. Could family be interpreted as an economic system in the novel?
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Methodology
The method chosen for this study was textual analysis, as it best fits the research question
focusing on the symbolic meaning of Gregor Samsa’s transformation. The primary data
source is Franz Kafka’s novella, supported by relevant secondary literature, including
psychological, sociological, and Marxist interpretations by scholars such as Straus, Uddin,
Yasmin, and Fromm. The procedure consisted of several steps. First, the novella was read closely
with special attention to key scenes related to Gregor’s transformation, family interactions, and
inner thoughts. Second, recurring motifs and themes—such as alienation, absurdity, and
psychological withdrawal—were identified and grouped. Third, based on these textual elements,
the main research questions will be answered through the identification of the main conceptual
metaphors: “human vs vermin”, “work as enslavement” and “family as economic trade”.

This study will demonstrate that The Metamorphosis conceptualizes modern human
existence as alienated, economically exploited and dependent on unstable family structures.
Gregor’s metaphor functions as a metaphor for social dehumanization. This thesis has a great

literary significance, as it contributes to a deeper understanding of the main themes and symbols

presented in the novel.
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Introduction

The problem of historical memory and national identity remains one of the central intellectual
challenges of the twentieth and twenty-first centuries, as societies continue to grapple with the
consequences of war, political upheaval and collective trauma. Literature, being not only an
artistic but also a cultural and ideological medium, plays a crucial role in shaping the ways in
which nations remember their past and understand themselves. Among the many writers who
addressed the traumatic legacy of World War 11, James Jones occupies a special place. His
novel From Here to Eternity (1951) has become one of the most significant American works
portraying the pre-war period, the internal contradictions of the military system, and the moral
dilemmas faced by individuals in the face of national crisis. Though often perceived primarily
as a war novel, From Here to Eternity reaches far beyond the boundaries of military narrative:
it examines the mechanisms of institutional violence, the formation of collective identity, and
the creation of historical memory through personal experience.

To effectively analyze the interplay between memory and national identity in the novel,
this research is grounded in key scholarly works that facilitate a deeper exploration of the
intersections between literary text and social reality. Specifically, it draws on Maurice
Halbwachs’s theory of collective memory to analyze how Jones’s narrative reflects the
construction of the past as a social product. Halbwachs argues that memory is not merely an
individual repository but a social construct shaped by present-day frameworks and ideological
needs. In the aftermath of World War 1l, American collective memory was retrospectively
constructed to emphasize a unified struggle for democracy. Additionally, Benedict Anderson’s
notion of 'imagined communities' serves as an interpretive lens to examine the clash between
national identity and institutional demands. Within this framework, Jones’s novel can be seen as
disrupting these dominant narratives by offering a counter-memory that exposes class divisions,

institutional violence, and systemic contradictions within American society
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This extended abstract outlines a proposed analysis of the novel, focusing on how Jones
deconstructs established historical narratives to present a fractured vision of American national
identity, one caught between the fiercely guarded autonomy of the individual and the crushing
conformity demanded by the institutional state.
Aims and research questions
The aim of this research is to provide a comprehensive analysis of how James Jones, drawing
on his own wartime experience, represents the mechanisms through which historical memory
is shaped and how national identity is formed and contested within the narrative.
To achieve this goal, the research seeks to answer the following questions:
1. How does the novel challenge traditional representations of American national identity?
2. In what ways does personal experience contribute to the construction of historical
memory in the narrative?
3. How are institutional power and individual identity represented and problematized in the text?
To address these questions, the following tasks are set:
1. To examine James Jones’s biography and determine how his personal experience
influenced the thematic and ideological components of the novel;
2. To analyze the plot, character system, and key themes of the literary text;
3. To identify the dominant symbols and narrative features that contribute to the formation
of historical memory and national identity;
4. To explore the novel’s depiction of institutional power, trauma, and the interplay
between individual and collective memory;
5. To evaluate the cultural and historical significance of From Here to Eternity in the
context of American literature and social consciousness.
Methods
The methods employed in the research combine elements of literary analysis, cultural studies,
hermeneutics, narratology, and memory studies. Contextual and historical approaches are used
to interpret the novel within the socio-political environment of the 1940s—1950s. Symbolic and
thematic analysis helps reveal deeper layers of meaning, while elements of comparative literary
studies allow situating the work within the broader tradition of American war literature.
Expected results and discussion
The research is expected to demonstrate that From Here to Eternity by James Jones offers a
critical re-evaluation of American national identity and historical memory in the pre-war

period. The novel is anticipated to challenge traditional heroic and unified representations by
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presenting identity as fragmented, unstable, and shaped by institutional forces as well as
individual experience.

From a literary and philological perspective, the study is likely to reveal how narrative
strategies, symbolic structures, and character construction contribute to the formation of
historical memory within the text. Particular attention will be given to the language of the
novel, including its realism, dialogic intensity, and representation of psychological states,
which together reinforce the subjective and constructed nature of memory.

The discussion is expected to highlight the tension between individual autonomy and
institutional control, showing how the military system functions as both a producer and
suppressor of identity. This tension will be interpreted as central to the novel’s broader critique
of social and ideological structures. The potential contribution of the thesis lies in its
interdisciplinary approach, combining literary analysis with memory studies and cultural theory.
It aims to deepen the understanding of how American war literature engages with questions of
identity, trauma, and collective memory, and to position Jones’s work as a significant text in the

ongoing scholarly discourse on the relationship between literature and historical consciousness.
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Introduction

In recent decades, research on the linguistic landscape has attracted growing attention in the
study of multilingual social spaces. With the rapid expansion of digital communication, this
field has acquired a new dimension, as language use is increasingly becoming visible in the
online sphere. Consequently, institutional and official communication is progressively
shifting to digital platforms, making the investigation of the online linguistic landscape
particularly relevant.

Within this context, Transcarpathia represents a compelling research setting where
multilingualism manifests across multiple levels of everyday communication. In the Berehove
district, a substantial Hungarian minority population resides, raising important questions
about the extent to which official communication reflects this linguistic diversity, particularly
in online environments.

Against this background, the present study examines the extent to which municipal
online communication provides access to information in the mother tongue for the Hungarian
minority. The significance of this topic lies in the fact that language use functions not only as
means of communication but also as an indicator of the realization of language rights and
social equality. Therefore, analyzing linguistic patterns in the online sphere can contribute to a
deeper understanding of the practical functioning of multilingualism.

Aims and research questions

The aim of this study is to explore how multilingualism and minority language use are
manifested in the online communication of municipalities in the Berehove district and to
assess the extent to which such communication provides accessible information for the
Hungarian minority population in the region. The analysis focuses on whether language use
on digital platforms reflects the linguistic composition of the area and how relationships
between languages, including the role of minority language use, are structured within official

communication.
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The central research question addresses how multilingualism and minority language use are
represented in municipal online communication and, more specifically, to what extent access
to information in the mother tongue is ensured for Hungarian speakers. In this regard, the
study also investigates the role of the Hungarian language on online platforms, examining
whether it primarily serves an informational function or rather fulfills a symbolic role.

It is hypothesized that Ukrainian dominates municipal online communication, while
Hungarian minority language use remains limited and does not consistently ensure
comprehensive access to information in the mother tongue for the local Hungarian population.
Methods
The study adopts a methodological triangulation approach in order to examine different
dimensions of online language use from multiple perspectives. First, document analysis is
employed to explore the legal and institutional background, focusing on the regulatory
framework in Ukraine that defines the conditions of official language use and public
information provision.

The empirical component of the study focuses on the official online platforms of
municipalities in the Berehove district, primarily municipal websites and social media pages
(Facebook). Data are collected using a predefined analytical framework, which ensures a
systematic and comparable examination of the selected platforms. The criteria cover various
aspects of language use, including the languages present, their relative proportions, language
hierarchy, and specific manifestations of multilingualism.

In the quantitative phase, the collected data are coded and processed in a structured
database using SPSS, allowing for the statistical analysis of language use patterns and the
identification of relationships between variables. This makes it possible to outline broader
tendencies that characterize linguistic practices of municipal communication in the digital sphere.

The combined use of document analysis and quantitative and qualitative approaches
enables the study to capture the phenomenon at multiple levels. While the analysis of the legal
framework provides contextual grounding for interpreting language use, the quantitative
approach reveals general patterns, and the qualitative perspective allows for a deeper
interpretation of the functions and meanings associated with specific linguistic phenomena.
Expected results and discussion
The study is expected to show that Ukrainian is the dominant language in municipal online
communication, whereas Hungarian minority language use is limited and does not
consistently provide comprehensive access to information in the mother tongue. It is further

anticipated that Hungarian does not primarily function as the main medium of information
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provision but rather appears in a complementary or symbolic role within the broader
framework of minority language use.

At the same time, the findings must be interpreted within a regulatory environment
that is subject to imminent change. According to legislation entering into force in 2026
concerning the use of the English language, official online platforms of municipalities will be
required to provide content not only in the state language but also in English. This
development introduces new dimensions to the study of multilingualism, as it is likely to
reshape existing language hierarchies in the online space and raise further questions regarding
the role of minority languages, particularly Hungarian.

The findings are expected to contribute to a better understanding of how
multilingualism and minority language use are manifested in official online communication
and to highlight potential discrepancies between the legal framework and actual language
practices. Furthermore, the study may provide a foundation for future research, particularly in
exploring the relationship between the online linguistic landscape and language accessibility

in minority contexts.
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Bevezetés

A mesterdolgozat a karpataljai magyar kozdsség nyelvhasznalatanak kutatdsmodszertani
megkozelitéseit vizsgalja, kiilonos tekintettel a korabbi empirikus és leir6 jellegli kutatasokra.
A téma aktualitdsat az adja, hogy a kisebbségi nyelvhasznalat dinamikusan valtozé jelenség,
amelyet a tarsadalmi és politikai kdrnyezet egyarant befolyasol. Karpataljan a magyar nyelv
helyzete kiillondsen érzékeny, ezért fontos feltarni, hogy a kiillonb6zd korszakokban milyen
modszerekkel vizsgaltdk a nyelvhaszndlatot és ezek milyen eredményekhez vezettek.

A kutatas hatterét azok a meghatarozé vizsgélatok adjak, amelyek a karpataljai magyar
nyelvhasznalatot kiilonb6z0 szempontokbol elemezték. A dolgozat célja annak feltarasa, hogy
ezek a kutatasok milyen modszertani keretek kozott zajlottak, hogyan alakitottak ki mintaikat,
valamint milyen modon jarultak hozza a nyelvhasznalat megértéséhez.

Célkitiizések és kutatasi kérdések
A dolgozat f6 célja a karpataljai magyar nyelvhasznalatot vizsgaldé kutatdsok modszertani
elemzése és 0sszehasonlitasa. Ennek érdekében az alabbi kérdésekre keresi a valaszt:
Milyen kutatasmodszertani megkozelitéseket alkalmaztak a jelentdés nyelvhasznalati
vizsgalatokban?
Hogyan épiiltek fel ezeknek a kutatdsoknak a mintai (teljes korli vagy szintetizalt
mintavétel)?
Milyen adatgytijtési eszk6zoket hasznaltak (pl. interja, kérddiv, megtigyelés)?
Milyen kiilonbségek figyelheték meg a korabbi és a modernebb kutatdsok modszerei
kozott?
Milyen eredmények sziilettek és ezek hogyan jarulnak hozzd a karpataljai magyar
nyelvhaszndlat megértéséhez?
Modszertan
A dolgozat alapvetden irodalomelemzésre és Osszehasonlitdé moddszerre épiil. A vizsgalat

kozéppontjaban tobb meghatirozé kutatas all, tobbek kozott Csernicsko Istvan monografidja
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»~A magyar nyelv Ukrajndban, Karpataljan”, Csernicské Istvan szerkesztésében a “A mi
szavunk jarasa” cimi kotet, Beregszaszi Aniko, Dudics-Lakatos Katalin “Huszonkett6” cimii
kotete és az ,,Iskola 2000 kérddives valtozo vizsgalat .

Az elemzés soran kiilon figyelem iranyul arra, hogy az egyes kutatdsok milyen
adatgyljtési technikakat alkalmaztak. A korabbi vizsgalatok esetében jellemz6 volt a
terepmunka, példaul interjuk készitése és személyes adatfelvétel, mig az ijabb kutatasokban
egyre inkabb megjelennek az online kérddivek és digitalis adatgyiijtési modszerek.

A dolgozat részletesen bemutat két kivalasztott kutatast is: ezek esetében elemzi a
kutatasi kérdéseket, a mintavétel modjat, az adatgyijtési eszkozoket, valamint az
eredményeket. Az 6sszehasonlitas lehetdvé teszi a modszertani fejlodés és valtozas iranyainak
feltarasat.

Varhat6 eredmények és kovetkeztetések

A kutatds varhatdan rdmutat arra, hogy a karpataljai magyar nyelvhasznalat vizsgalata soran
alkalmazott modszerek jelentds valtozdson mentek keresztiil. Mig a korabbi kutatdsok inkabb
kvalitativ jelleglieck voltak és kisebb mintdkon alapultak, addig a modernebb vizsgalatok
kvantitativ eszk6zoket és nagyobb, gyakran online mintakat alkalmaznak.

A dolgozat hozzajarulhat a kisebbségi nyelvhasznélat kutatasanak moddszertani
tudatositasahoz, valamint segithet abban, hogy a jovobeli vizsgalatok hatékonyabban
0tvozzek a hagyomanyos €s modern kutatasi eszkozoket. Emellett ravilagithat arra is, hogy a

modszertani valasztasok milyen modon befolyasoljak a kapott eredményeket.

Irodalom

Beregszaszi Anik6, Dudics Lakatos Katalin 2023 — Huszonkettd, Termini Egyesiilet,
Torokbalint

Csernicsko Istvan 1998. A magyar nyelv Ukrajndban (Kérpataljan). Budapest: Osiris Kiad6 —
MTA Kisebbségkutatd Miihely.

Csernicskd Istvan szerk. 2003. A mi szavunk jarasa. Bevezetés a karpataljai magyar
nyelvhaszndlatba. Beregszasz: Karpataljai Magyar Tanarképzd Fdiskola.

https://kme.org.ua/?d1=736058.
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AZ ELETKOR MINT NYELVHASZNALATOT ES NYELVI MENTALITAST
BEFOLYASOLO TENYEZO A KASZONYI KISTERSEG LAKOINAK KOREBEN

A hallgaté neve: Bene Alexandra
Szak: B11 Filolégia Magyar nyelv és irodalom (MA)
Tagozat: levelezo

Témavezeto neve: Dudics Katalin

Bevezetés

A magiszteri munka cime: Az életkor, mint nyelvhaszndlatot és nyelvi mentalitdst befolydsolo
tényezo a Kaszonyi kistérség lakoinak korében. A dolgozat a Karpataljan é16 magyar k6zosség
nyelvhaszndlatat vizsgélja, azon beliil is azt, hogy az életkor milyen hatdssal van a beszédre és
a nyelvhez vald viszonyra. A téma a szociolingvisztika teriiletéhez kapcsolodik, amely a
nyelv és a tarsadalmi tényezok kozotti Osszefiiggéseket vizsgalja, kiilonos tekintettel az olyan
valtozokra, mint az életkor, az iskoldzottsag vagy a tarsadalmi hattér.

A téma aktualitasat az adja, hogy napjainkban a nyelv folyamatos és gyors véltozasban
van, amelyet tobbek koézott a média, az oktatas és a digitdlis kommunikécio is befolyasol.
Ezek a hatasok nem egyforman érintik a kiilonb6z6 generaciokat, igy a fiatalabb és id6sebb
korosztalyok nyelvhasznalata és nyelvi attitlidjei kozott jelentds kiilonbségek alakulhatnak ki.
Kisebb, részben hagyomany6rz6 kozosségekben- mint amilyen a Kaszonyi kistérség - ezek a
kiilonbségek kiilondsen jol megfigyelhetdk.

Célkitiizések és kutatasi kérdések

A kutatas célja, hogy feltarjam, hogyan befolyasolja az életkor a nyelvhasznalati szokdsokat
¢és a nyelvi attitlidoket a vizsgalt kistérségben, és milyen kiilonbségek figyelheték meg a helyi
lakosok beszédében és nyelvi gondolkodasdban. A téma személyesen is fontos szamomra,
mivel szeretném jobban megismerni és bemutatni a karpataljai magyar kozdsség nyelvi
sajatossagait, valamint hozz4ajarulni ezek dokumentalasédhoz.

A kutatas kozponti kérdése tehat az, hogy milyen generacids eltérések jelennek meg a
nyelvhasznalatban, és ezek milyen tarsadalmi és kulturalis tényezokkel magyarazhatok.
Emellett fontos szempont annak vizsgélata is, hogy az egyes korcsoportok hogyan
viszonyulnak a nyelvi valtozasokhoz, illetve mennyire Orzik meg a helyi nyelvi
sajatossagokat.

A dolgozat f6 célja annak feltarasa, hogy az életkor milyen szerepet jatszik a Kaszonyi

kistérség magyar lakossaganak nyelvhaszndlatdban és nyelvi mentalitdsaban. A vizsgalat
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abbol indul ki, hogy a nyelvhasznalat nem egységes, hanem kiilonb6z6 tarsadalmi tényezdk —
koztik az életkor — jelentésen befolydsoljak. A kutatds célja tehat nemcsak a nyelvi
kiilonbségek leirdsa, hanem azok lehetséges okainak és hatterének a megértése is.
Ennek megfeleléen a kutatas soran az alabbi kérdésekre keresem a valaszt: — Milyen nyelvi
formak ¢és beszédszokasok jellemzdek az egyes korosztalyokra a vizsgalt kistérségben?
— Milyen mértékben van jelen a fiatalabb generaciok nyelvhaszndlatdban a szleng,
valamint az idegen eredetli szavak és kifejezések hasznalata?
— Hogyan értelmezik és hogyan viszonyulnak a kiilonbozé generaciok a nyelvi
valtozasokhoz: inkabb elfogaddan vagy inkabb elutasitdan?
— Milyen szerepet jatszik a nyelvhasznalat alakulasaban az iskola, a média és az internet,
illetve ezek hatdsa hogyan kiilonbdzik korcsoportonként?
Modszertan
A gylijtés megkezdése eldtt feltérképezem, hogy a Kaszonyi kistérség egyes telepiilésein
milyen modon és milyen csatorndkon keresztiil érem el a kiilonbozé korosztalyokat.
Fontosnak tartom, hogy a minta minél valtozatosabb legyen, ezért mar a szervezés
szakaszaban torekszem arra, hogy minden fébb életkori csoport megfelelden képviselve
legyen. A helyi iskoldktol engedélyt kérek a kérddivek kiosztasara ¢€s az interjuk
lebonyolitasara, valamint elkészitem a sziikséges beleegyezO nyilatkozatokat. A kérdoéiv
online valtozatat elézetesen kiprobalom egy kisebb csoporton, hogy ellendérizzem a kérdések
érthetdségét és egyértelmiiségét.

Ezt kovetden a szakirodalom attekintésére keriil sor, amelyben a szociolingvisztika
alapmiiveire, valamint az ¢letkor és nyelvhasznéalat kapcsolatdt vizsgdldo kutatasokra
tamaszkodom. Kiilon figyelmet forditok a generacidos nyelvi kiilonbségekre és a nyelvi
attitldok vizsgalatara. Az igy Osszegylijtott elméleti hattér alapjan alakitom ki a kutatas
keretét, amely segit értelmezni a késébbi empirikus eredményeket.

Az adatgylijtés soran egy harom részbdl allo kérddivet alkalmazok, amely demografiai
adatokat, nyelvhasznalati szokasokat €s nyelvi attitlidoket vizsgal. Emellett félig strukturalt
interjukat is készitek, amelyek lehetdséget adnak arra, hogy a résztvevok sajat szavaikkal is
kifejtsék véleményiiket a nyelvhasznalatrol és a nyelvi valtozasokrol. A mintavétel soran
torekszem arra, hogy a kiilonb6z6 korcsoportok egyarant bekeriiljenek a vizsgalatba: iskolakban
didkokat, online feliileteken fiatal felndtteket, munkahelyi kornyezetben kozépkortiakat, mig
személyes megkereséssel idésebb valaszadokat érek el. Osszesen kériilbeliil 120 f6 kérdéives

részvételével szamolok, valamint 8—10 interju elkészitését tervezem.

62



Az adatfeldolgozas soran a kérddivek eredményeit statisztikai szempontbol elemzem, kiilonos
tekintettel az egyes korcsoportok kozotti kiilonbségekre. Vizsgalom példaul a szleng és az
idegen eredetli szavak hasznalatanak gyakorisagat, valamint a nyelvi valtozasokhoz valo
viszonyuldst. Az eredményeket diagramokkal és tablazatokkal szemléltetem, hogy az
Osszefiiggések konnyebben értelmezhetk legyenek. Az interjukat lejegyzem, majd tematikus
egységekbe rendezem, igy lehetdség nyilik a valaszok mélyebb tartalmi elemzésére is.

Az adatok értékelése soran az eredményeket Osszevetem a  kiindulod
feltételezéseimmel. Azt vizsgalom, hogy a kérddivek és az interjuk alapjan mennyiben
igazolddnak azok a varakozasaim, amelyeket a kutatas elején megfogalmaztam. Kiilonosen
arra figyelek, hogy az egyes korcsoportok kozott milyen kiilonbségek jelennek meg a
nyelvhaszndlatban és a nyelvi attitidokben.

Varhat6 eredmények és kovetkeztetések

Eldzetesen arra szamitok, hogy a fiatalabbak korében gyakoribb lesz a szleng haszndlata,
illetve az internetes és digitalis kommunikaciobol atvett kifejezések megjelenése. Ezzel
szemben az iddsebb korosztaly inkdabb a hagyomanyosabb nyelvi formakat hasznalja, és
kevésbé jellemzd rajuk az Uj nyelvi elemek atvétele.

A nyelvi attitlidok terén is kiillonbségekre szamitok: a fiatalabbak inkébb elfogaddbbak
a nyelvi valtozasokkal kapcsolatban, mig az idésebbek inkabb kritikusabban viszonyulnak
ezekhez. Az interjuk ebben nagy segitséget nyujtanak, mert ezekbdl jobban ki tudom olvasni a
mogottes véleményeket és indokokat is.

Osszességében szeretném, ha a kutatas hozzajarulna a karpataljai magyar kdzdsség
nyelvi helyzetének pontosabb megértéséhez, kiilondsen abbol a szempontbdl, hogy az €letkor
hogyan formalja a nyelvhasznalatot és a nyelvi gondolkodast. Célom, hogy az eredmények
ramutassanak arra is, hogy milyen irdnyokban valtozik a kdzosség nyelvhasznalata, ami a

nyelvmeg0rzés és a tudatos nyelvi tervezés szempontjabol is hasznos lehet.

Irodalom
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63



Kiss Jen6 (2002). Tdrsadalom és nyelvhasznalat. Szociolingvisztikai alapfogalmak. Budapest:
Nemzeti Tankdnyvkiado.

Csernicsko Istvan (2005). Karpataljai magyar beszElt nyelvi vizsgalatok: elézetes adatok a
Kéarpataljai Magyar Hanganyagtar adatbazisabol. In: Beregszaszi Aniko, Papp Richard
(szerk.), Tanulmanyok a karpdtaljai magyar nyelvhaszndlatrol. Budapest-Beregszasz:
MTA Etnikai-Nemzeti Kisebbségkutatdo Intézet, II. Rakoczi Ferenc Karpataljai
MMagyar Foéiskola

Dudics Lakatos Katalin (2025). A nyelvjarasokhoz vald viszonyulas alakuldsa Kéarpataljan.

In: Nagy Dora (szerk.), Nyelvjards, nyelvtorténet, irodalom. Budapest:
Magyarsagkutato Intézet, L’Harmattan Kiado.

64



EGY ISMETELT KERESZTMETSZETI VIZSGALAT: A MAGYAR NYELV
HELYZETE KARPATALJAN A 21. SZAZAD ELSO HARMADABAN

A hallgaté neve: Beregszaszi Fabian Boglarka
Szak: B11 Filolégia Magyar nyelv és irodalom (MA)
Tagozat: Nappali

Témavezeté neve: Prof. Dr. Csernicsko Istvan

Bevezetés

A mesterdolgozat tervezett témaja a magyar nyelv helyzetének ¢és hasznalatanak vizsgalata
Karpataljan a 21. szazad els6 harmadaban, ismételt keresztmetszeti kutatasi elrendezésben. A
kutatas kozvetlen elézménye A magyar nyelv a Karpat-medencében a XX. szazad végén cimd,
1995-ben indult Gsszehangolt kutatasi program karpataljai része, amely a kisebbségi magyar
nyelvhasznalatot torténeti szociolingvisztikai és kérdéives empirikus keretben vizsgalta. A jelen
munka ennek a karpataljai vizsgalatnak a részleges megismétlésére vallalkozik: ugyanazt az
alapvetd kutatasi problémat teszi fel mai tarsadalmi, politikai és nyelvpolitikai kornyezetben,
vagyis azt, hogyan alakult a magyar nyelv hasznalata, statusa, megitélése és kontaktusvaltozati
jellemzdinek eléfordulasa Karpataljan az 1990-es évek kozepe ota.

A téma aktualitasat tobb tényezé indokolja. Egyrészt az 1996-0s karpataljai terepkutatas ota
tobb mint két évtized telt el, amely alatt Ukrajnaban jelents nyelvpolitikai, tarsadalmi és
demografiai valtozasok zajlottak le. Masrészt Karpatalja magyar kozosségének nyelvhasznalatat a
migracio, az oktatasi rendszer atalakuldsa, az ukran allamnyelvi politika er6sodése, valamint a
2014 ota tartd haborus és biztonsagpolitikai kontextus is befolyasolja. Harmadrészt a korabbi
kutatas eredményei ma mar viszonyitasi pontként hasznalhatok: lehet6vé teszik annak vizsgalatat,
hogy mely jelenségek maradtak stabilak, és melyek valtoztak a karpataljai magyar
nyelvhasznalatban.

A kutatasi probléma tehat nem egyszeriien az, hogy milyen a karpataljai magyarok mai
nyelvhasznalata, hanem az is, hogy az eredmények milyen mértékben vethetdk ossze a 20. szazad
végi adatokkal. A dolgozat ennek megfelelen a nyelvhasznalati szinterek, a magyar és az ukran
nyelv funkcionalis megoszlasa, a nyelvi attitiidok, valamint néhany kivalasztott nyelvi valtozo
alapjan kivan képet adni a karpataljai magyar nyelv mai helyzetérol.

Célkitiizések és kutatasi kérdések
A kutatas {6 célja annak feltarasa, hogy a karpataljai magyar kozosség nyelvhasznalati gyakorlatai

és a magyar nyelv kontaktusvaltozati sajatossagai hogyan alakultak az 1996-0s vizsgalat 6ta. A
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munka nem teljes korti uj Karpatalja-monografia elkészitésére vallalkozik, hanem egy MA-
szinten megvalosithatd, empirikusan ellendrizheté részvizsgalatra: a korabbi kutatas kérddives
komponensének karpataljai megismétlésére, illetve az eredmények dvatos Gsszevetésére.

A dolgozat a kovetkez6 kutatasi kérdésekre keres valaszt: (1) Milyen szintereken hasznaljak
ma a karpataljai magyar adatk6zl6k a magyar, illetve az ukran nyelvet? (2) Megfigyelhet-e
elmozdulds a magyar nyelv hasznalati koreiben az 1996-0s eredményekhez képest? (3) A
kivalasztott egyetemes magyar valtozok ¢és kontaktusvaltozok esetében fennmaradtak-e a
korabban leirt mintazatok? (4) Milyen 6sszefliggés mutathat6 ki a nyelvhasznalati valaszok és az
adatk6z106k tarsadalmi hattérvaltozoi — életkor, nem, iskolai végzettség, telepiiléstipus, az iskolai
tanulmanyok nyelve — kozott? (5) A mai karpataljai magyar beszélok nyelvi onértékelése és
attitlidjei mennyiben tiikrozik a kétnyelviiségi helyzet stabilitasat vagy sériilékenységét?

A kutatas hipotézise, hogy a maganéleti és kozosségi szintereken tovabbra is er6s marad a
magyar nyelv jelenléte, mig az allamilag er6sebben kontrollalt, hivatalosabb szintereken az
ukran nyelv szerepe novekszik. Tovabbi hipotézis, hogy a kontaktusvaltozok esetében a
tobbségi nyelvi parhuzammal rendelkezé valtozatok eléfordulasa ma is kimutathato, de
gyakorisagukat az iskolazottsag, a telepiiléstipus és az iskolai nyelvi hattér er6sebben
befolyasolja, mint a tarsadalmi nem.

Modszertan

A kutatas modszertana ismételt keresztmetszeti, kvantitativ és 6sszehasonlito szociolingvisztikai
vizsgalat. Az alapmodszer kérdbives adatfelvétel, amely a korabbi karpataljai kutatas kérdéivének
kivalasztott, MA-szinten kezelhet6 részeit hasznalja fel. A kérddiv harom {6 blokkot tartalmaz:
(1) szociologiai és nyelvi hattérvaltozok; (2) nyelvhasznalati szinterekre és nyelvvalasztasi
szokasokra vonatkozo kérdések; (3) nyelvi valtozokat vizsgalod feladatok, koztiik valasztasos,
megitéléses és kiegészitéses feladatok.

A mintavétel a korabbi vizsgalat logikajat kovetve kvotamintara épiil. Az adatkozldket nem,
életkor, iskolai végzettség ¢és telepiiléstipus Szerint célszerii csoportositani. A tervezett minta
idealis esetben 120-150 karpataljai magyar adatk6zl6bol all, ami kozeliti az 1996-0s karpataljai
alminta nagysagrendjét, ugyanakkor MA-dolgozati keretek kozott is kezelhetd. A telepiiléstipus
esetében kiilon figyelmet kell forditani a magyar tobbségii és magyar kisebbségii telepiilések,
valamint a varosi és falusi adatkozlok aranyara. A kutatasba csak olyan adatkozIok keriilnek be,
akik Karpataljan élnek vagy onnan szarmaznak, és magyar nyelvii kozosségi hattérrel
rendelkeznek.

Az elemzés elso Iépése a leiro statisztikai feldolgozas: gyakorisagok, szazalékos megoszlasok,

kereszttablak. Ezt koveti az 1996-0s adatokkal vald Osszevetés azoknal a kérdéseknél és
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valtozoknal, ahol az Gsszehasonlitas modszertanilag indokolhatd. A dolgozat kiilon kezeli az
egyetemes magyar valtozokat és az egyetemes kontaktusvaltozokat. Eldbbiek esetében azt
vizsgalja, hogy a karpataljai valaszok mennyiben illeszkednek a magyar nyelvteriilet altalanos
valtozasi mintazataihoz; utobbiaknal azt, hogy a tobbségi ukran nyelvi kornyezet milyen modon
jarulhat hozza egyes valtozatok gyakoribb el6fordulasahoz. Ahol a minta nagysaga ezt lehet6vé
teszi, khi-négyzet-proba vagy mas egyszer(i statisztikai proba alkalmazhato az Osszefliggések
ellendrzésére.

Az elméleti keretet a kontaktusnyelvészet, a kétnyelviiség-kutatds ¢és a kisebbségi
nyelvhasznalat szociolingvisztikai megkozelitése adja. A dolgozat deskriptiv, nem preskriptiv
szemléletii: nem azt vizsgalja, hogy a karpataljai magyar besz¢élok nyelvhasznalata ,helyes-e”,
hanem azt, hogy milyen tarsadalmi, nyelvi és kontaktusnyelvészeti tényezOk magyarazzak a
megfigyelhetd valtozatossagot.

Varhato eredmények és kovetkeztetések

A kutatas varhatéan azt mutatja majd, hogy a magyar nyelv Karpataljan tovabbra is erds csaladi,
kozosségi, egyhazi és lokalis identitasképz6 funkcioval rendelkezik, ugyanakkor a hivatalos,
intézményi és allami kontroll alatt all6 szintereken az ukran nyelv szerepe meghatarozobba valt. A
korabbi vizsgalathoz képest kiilonosen fontos lehet annak kimutatasa, hogy az oktatas, a
kozigazgatas, a munkaerGpiac és a nyilvanos kommunikacio teriiletén milyen nyelvhasznalati
elmozdulasok figyelhetok meg.

A nyelvi valtozok elemzése varhatdban megerésiti, hogy a karpataljai magyar nyelv nem
,romlott” vagy ,hibas” valtozata a magyar nyelvnek, hanem kétnyelvii kérnyezetben miik6d6
kontaktusvaltozat, amelyben a magyar nyelv altalanos valtozasi folyamatai és az ukran nyelvi
kontaktus hatasai egyszerre vannak jelen. A dolgozat hozzajarulhat annak pontosabb
megértéséhez, hogy a kisebbségi magyar nyelvhasznalatban mely jelenségek tekintheték altalanos
magyar valtozoknak, és melyek kapcsolédnak szorosabban a nyelvi kontaktushoz.

A mesterdolgozat filologiai és szociolingvisztikai jelentésége abban all, hogy egy klasszikus
karpat-medencei kutatasi program karpataljai részét mai adatokkal aktualizalja. Az eredmények
hasznosak lehetnek a karpataljai magyar nyelv allapotanak leirasaban, a kisebbségi nyelvhasznalat
valtozasainak  értelmezésében, valamint a magyar nyelv  tobbkozpontisagarol — ¢€s

kontaktusvaltozatairdl szolo szakmai diskurzusban.
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A MILLENNIUM MEGUNNEPLESENEK RETORIKAJA A GOROGKATOLIKUS
FELEKEZETI ISKOLAKBAN SZOVEGKONYVEK ES JEGYZOKONYVEK
ALAPJAN

A hallgaté neve: Csubirka Réka
Szak: B11 Filologia Magyar nyelv és irodalom
Tagozat: Levelezo

Témavezeto neve: Gazdag Vilmos

Bevezetés
A magiszteri munka cime: A Millennium megiinneplésének retorikaja a goérogkatolikus
felekezeti iskoldkban szdvegkonyvek és jegyzékonyvek alapjan. Dolgozatomban a magyar
millennium (1896) megiinneplésének retorikai sajatossagait vizsgdlom a goérdgkatolikus
felekezeti iskoldk fennmaradt szovegkonyvei és jegyzOkonyvei alapjan. A kutatas
kozéppontjaban az all, hogy az iskolai tinnepségek soran milyen nyelvi és retorikai eszkozokkel
jelenitették meg a nemzeti identitast, a torténelmi emlékezetet és a vallasi kozdsséghez tartozast.
A millennium a dualizmus koranak egyik legjelentésebb allami iinnepe volt, amely a
karpataljai (torténelmi munkdacsi egyhazmegyei) oktatasi intézményekben is meghatarozo
szerepet kapott. A gorogkatolikus felekezeti iskoldk sajatos helyzetben voltak: egyszerre
kellett megfelelniiik az allami elvarasoknak és a felekezeti-k6z0sségi hagyomanyoknak. Ez a
kettésség kiilonleges retorikai megoldasokat eredményezett, amelyek elemzése hozzajarulhat
a korabeli iskolai iinnepkulttra €s a kisebbségi identitasformalas jobb megértés¢hez. A téma
aktualitasat az adja, hogy a nemzeti iinnepek iskolai reprezentacioja kiemelt kutatasi teriilet, a
gorogkatolikus gyakorlat pedig ezen beliil eddig kevéssé feltart teriiletnek szamit.
Célkitiizések és kutatasi kérdések
A kutatas célja annak feltarasa, hogy a gordgkatolikus felekezeti iskolakban hogyan valosult
meg a millennium megiinneplése, és milyen retorikai stratégidk jellemezték az iskolai
forrasokat.
Ennek megfelelden a kutatds soran az alabbi kérdésekre keresem a vélaszt:
Milyen retorikai eszkdzokkel és toposzokkal épitették fel a millenniumi linnepségek
szovegeit?
Hogyan jelenitették meg a nemzeti identitist és a torténelmi emlékezetet ezekben a
dokumentumokban?

Milyen szerepet kapott a vallasi dimenzi6 az linnepségek retorikajaban?
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Kimutathatok-e sajatos jegyek a gordgkatolikus iskoldk szovegeiben mas felekezeti vagy
allami iskolakhoz képest?
Hogyan tiikrozik a szdvegek a korabeli oktataspolitikai elvardsokat és a helyi kozosségi
hagyomanyokat?
Modszertan
A kutatas empirikus alapjat levéltari forrasfeltaras képezi. A vizsgalat soran a gorogkatolikus
felekezeti iskoldk fennmaradt millenniumi szovegkonyveit, {innepi beszédeit ¢és
jegyzO6konyveit gyljtom Ossze és elemzem, elsésorban a Beregszaszi Allami Levéltar és
egyhazi gylijtemények anyagaira timaszkodva.

Az elemzés modszere a kvalitativ retorikai szovegelemzés, amely kiterjed a szovegek
miifaji sajatossagaira, a benniik megjelend toposzokra, az érvelési technikdkra és a stilisztikai
eszkozokre. Kiilon figyelmet forditok a nemzeti és vallasi szimbolumok hasznalatara, valamint
a ceélkozonség (tanuldk, sziil6k, helyi kozosség) megszolitdsanak modjara. A forrdsok
értelmezéséhez a korabeli oktataspolitikai kontextust, a felekezeti iskoldk szociolingvisztikai
helyzetét és a millenniumi tinnepségek altalanos jellemzdit is figyelembe veszem.

Varhat6 eredmények és kovetkeztetések

A kutatds varhatoan rdmutat arra, hogy a gordgkatolikus felekezeti iskoldk millenniumi
szovegei sajatos retorikai mintazatokat mutatnak, amelyekben a nemzeti és a vallasi identitas
Osszefonddik. Feltételezhetd, hogy a szovegek egyszerre szolgaltdk az allami elvarasok
teljesitését és a felekezeti kozosség identitdsanak megerdsitését.

Viarhatoan kimutathatok lesznek olyan retorikai toposzok, amelyek a honfoglalas és az
allamalapitds motivumait Osszekapcsoljadk a gordgkatolikus egyhaz kiildetésével. A téma
filologiai ¢és nyelvészeti jelentdsége abban rejlik, hogy feltarja a karpataljai magyar
nyelvhaszndlat egy specidlis, torténeti szeletét. A kutatds hozzajarulhat a dualizmus kori
iskolai {innepkultira és a felekezeti oktatds retorikai hagyomanyainak pontosabb

megismeréséhez.

Irodalom

Csernicsko Istvan (1998). A magyar nyelv Ukrajnaban (Karpataljan). Budapest: Osiris
Kiadé.
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Kosa Laszl6 (szerk.) (2001). Magyar miivelédéstorténet. Budapest: Osiris Kiado.
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TERMESZETFELETTI LENYEK ES A HOZZAJUK KAPCSOLODO
HIEDELEMMONDAK VIZSGALATA KARPATALJAN

A hallgaté neve: Gerzsenyi Cecilia
Szak: B11 Filoléogia Magyar nyelv és irodalom
Tagozat: Nappali

Témavezeto neve: Kész Margit

Bevezetés
A néprajztudomany egyik legarchaikusabb ¢és  legizgalmasabb teriiletét a
hiedelemrendszerek vizsgélata jelenti. Karpatalja, mint interetnikus és kulturalisan sokszinti
régid, kiillondsen gazdag terepet kindl a természetfeletti 1ényekkel kapcsolatos narrativumok
kutatdsdhoz. A valasztott téma aktualitasat az adja, hogy a 21. szdzad globdlis kulturalis
hatasai mellett a lokalis hiedelemvilag jelentds atalakulason megy keresztiil: egyes alakok
kikopnak a koztudatbol, mig masok 0j funkcidét nyernek. A kutatds motivacidja a még
fellelhetd szobeli hagyomany dokumentaldsa és a hiedelemmondak tarsadalmi szerepének
megértése a mai karpataljai kozosségekben. A kutatdsi probléma kozéppontjaban az 4ll,
hogy a racionalis vilagkép mellett hogyan élnek tovabb a természetfeletti Iények (példanyul
a boszorkanyok, tudos pasztorok, vagy a hazajarok) alakjai a mindennapi diskurzusokban.
Célkitiizések és kutatasi kérdések
A dolgozat f6 célkitlizése a karpataljai magyar kozosségekben jelenleg is €16 természetfeletti
lények korének €s a hozzajuk kapcsolodé mondatipusoknak a rendszerezése.
Kutatasi kérdések: Melyek azok a hiedelemalakok, amelyek a legmeghatarozobbak a mai
kérpataljai hiedelemvilagban? Hogyan modosultak a hiedelemmondék funkciéi a hagyomanyos
paraszti kozosségek felbomlasa utan? Megfigyelhetd-e a kornyez (szlav) népek
hiedelemvilaganak hatasa a helyi magyar hiedelemlények kiilsé jegyeiben és tulajdonsagaiban?
Milyen moralis vagy kdzosségszabalyozé szerepet toltenek be ezek a torténetek napjainkban?
Modszertan
A kutatads multidiszciplinaris megkozelitést alkalmaz, els6sorban a néprajzi és folklorisztikai
szovegelemzésre tdmaszkodva. Az elméleti keretet a hiedelem- és mondakutatés klasszikus és
modern iranyzatai adjak.
Alkalmazott méodszerek:

- Szakirodalmi elemzés: A korabbi karpataljai gytijtések (pl. kutatoi elédok munkai)

feldolgozasa a torténeti dsszehasonlitas érdekében.
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- Terepmunka ¢és interjuk: Kvalitativ kutatdsi modszerrel, félig strukturalt interjuk
készitése adatkozldkkel.
- SzOvegelemzés: A gyljtott narrativumok tartalmi ¢és strukturdlis vizsgdlata, a
motivumok azonositésa.
Az elemzéshez felhasznalt korpuszt a sajat gyiijtésti anyag mellett archiv néprajzi forrasok
alkotjak, lehetdséget adva a diakron vizsgélatra.
Varhato eredmények és kovetkeztetések
A kutatastol azt varjuk, hogy bebizonyosodik: a hiedelemmondédk nem tiintek el, csupan
transzformalodtak. Varhatéan azonositani tudjuk a karpataljai hiedelemvilag specifikus
vonasait, amelyek megkiilonboztetik azt az anyaorszagi vagy mas hatdron tali régiokétol.
Filologiai ¢és néprajztudomanyi szempontbdl a dolgozat jelentdésége abban all, hogy friss
dokumentalja a szajhagyomanyozas aktualis allapotat. A munka eredményei ravilagithatnak
arra is, hogy a természetfeletti 1ényekbe vetett hit hogyan valik a lokalis identitas részévé egy

multikulturalis kornyezetben.
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KOZOSSEG ES GYERMEKIRODALOM: A LOKALIS KOTODES NARRATIVAI
KARPATALJA MAGYAR NYELVU MESEIBEN

A hallgaté neve: Komari Eva
Szak: B11 Magyar nyelv és irodalom
Tagozat: Levelezo

Témavezeto neve: Dr. Madi Gabriella

Bevezetés

A szakdolgozatom a kérpataljai magyar gyermekirodalommal foglalkozik. Azért valasztottam
ezt a témat, mert a mesék nemcsak szorakoztatjdk a gyerekeket, hanem segitenek nekik
megismerni, hova tartoznak. Karpataljan magyarnak lenni kiilonleges helyzet, és kivancsi
voltam, hogyan jelenik meg a sziil6fold szeretete és a helyi k6zosség ereje a mesékben.

A téma azért nagyon aktudlis, mert a mai vilagban, féként a haborus és politikai
nehézségek kozepette, a karpataljai magyar csaladoknak minden eddiginél fontosabb az
Osszefogas és a gyokereik megdrzése. A kutatdsomban azt vizsgdlom, hogyan tanitjadk meg
ezek a mesék a gyerekeknek azt, hogy miért j6 kdrpataljai magyarnak lenni, és hogyan
kotddnek a torténetek a mi falvainkhoz, varosainkhoz €s tajainkhoz.

A vizsgalat alapjat a karpataljai magyar szerzOk tevékenysége képezi. A kutatasi
kérdés Iényege: miként tudja a mese miifaja a teriileti és tarsadalmi elkotelezddést (lokalitést)
jelképes jelentéssel felruhdzni, és hogyan épiil fel a ,haza” és az ,otthon” fogalma a
gyerekeknek szoloirasok szdvegeiben.

Célkitiizések és kutatasi kérdések

A dolgozatom 6 célja, hogy bemutassam, milyen mddszerekkel erdsitik a karpataljai mesék a
gyerekekben az otthon érzését. Szeretném rdjonni, mik azok a jellegzetes pontok a
torténetekben, amiktdl egy mese ,,igazan karpataljai” lesz.

Kutatasi kérdések:

1. Milyen a helyi beszéldkre jellemzd nyelvhasznalati sajatossagok jelennek meg a
mesékben?

2. Milyen szerepet tolt be a ,,hazatérés” motivuma a torténetekben? Segit-e a mese lezarasa
megerdsiteni a sziil6f6ldhoz vald kotddést?

3. Milyen erkolcsi tanulsagokat hordoznak a mesék, amelyek kifejezetten a karpataljai

létformahoz kapcsolodnak?
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Hipotézis: Az ir6 6sztondsen abbdl a nyelvi és tapasztalati bazisbol épitkezik, amelyet ismer:
a sajat anyanyelvi valtozata és a megélt valosdga természetes mddon, szinte észrevétleniil
tiikkrozédik a munkaiban, hitelesitve a mese vilagat
Modszertan
A kutatas soran kvalitativ modszerekre tdmaszkodom, mivel a célom a szovegekben rejld
mélyebb Osszefiiggések €s jelentések feltarasa. A kutatds harom f0 pillére a kovetkezd:
Irodalomelemzés: Elsé 1épésként elolvasom, amit mds kutatok mar leirtak a kérpataljai
irodalomrol és a gyerekek nevelésérdl. Ez segit nekem megérteni, miért fontos a mesemondas egy
kisebbségben €16 kozosség szamara, és milyen alapveto értékeket kozvetitenek ezek az irasok.
Szovegelemzes: Ez a munka legfontosabb része. Itt ,,nagyitd ala veszem” a kivalasztott
meséket. Sorrol sorra figyelem, hogy milyen szavakat hasznalnak: megemlitenek-e karpataljai
helyszineket, vannak-e benne népi ételek, helyi kifejezések, vagy olyan szokasok, amik csak rank
jellemzdek. Azt keresem a szdvegekben, hogyan mutatjdk be az otthont és a szeretetet a sajat
sziil6foldiink irant.
A vizsgalt anyag: Olyan mesekonyveket és gylijteményeket valogatok dssze, amelyeket
itt, Karpataljan irtak vagy rolunk szdlnak. Ezeken keresztiil mutatom be, hogyan marad meg a
magyar sz6 és a kozosségi érzés a mesék vilagaban. Példaul Shrek Timea Orddgszeg c. miive
alapjan.
Varhato eredmények és kovetkeztetések
A kutatdsomtol azt varom, hogy sikeriil pontosan kimutatni azokat a pontokat, ahol a
karpataljai mesék 0Osszekapcsolodnak a helyi kozosség életével. Az elemzések soran
varhatéan beigazolodik, hogy a vizsgalt miivek nemcsak torténeteket mesélnek el, hanem
egyfajta ,lathatatlan térképet” is adnak a gyermekek kezébe, amely segit nekik eligazodni
sajat kulturdjukban és megerdsiti benniik az otthon szeretetét.
A dolgozat irodalomtudomanyi szempontbdl azért jelentés, mert rairanyitja a figyelmet
egy olyan régido gyermekirodalmara, amely a kisebbségi 1ét miatt sajatos helyzetben van. A
kutatas ravilagit arra, hogy a helyi szerzOk hogyan mentik at a népi hagyomanyokat a modern
korba, és hogyan valik az irodalom a kdzosség megmaradasanak egyik eszkozévé.
Ugy gondolom, hogy kutatisommal hozzajarulhatok a kérpataljai magyar irodalom mélyebb
megismeréséhez. Az eredmények hasznosak lehetnek a pedagdégusok szamara is, hiszen
segitséget nyujthatnak abban, hogy mely miiveket érdemes bevonni az oktatasba a helyi
identitds erdsitése céljabol. Emellett a dolgozat alapul szolgalhat késobbi kutatdsokhoz is,

amelyek a gyermekirodalom és a nemzeti dntudat kapcsolatat vizsgaljak hatarmenti régidkban.
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A MALENYKIJ ROBOT REPREZENTACIOJA A KARPATALJAI MAGYAR
IRODALOMBAN

A hallgaté neve: Kornicki Nikoletta
Szak: B11 Magyar nyelv és irodalom
Tagozat: Levelezo

Témavezeto neve: Csordas Laszlo

Bevezetés

irodalomban, kiilonos tekintettel arra, hogy ez a torténelmi trauma miként jelenik meg az
irodalmi emlékezetben, és milyen narrativ eszkozokkel valik atorokithetdvé a kollektiv
tapasztalat. A téma aktualitasat és relevanciajat az adja, hogy a XX. szazadi torténelem egyik
leginkabb meghatarozd, ugyanakkor sokaig elhallgatott eseménye napjainkban egyre nagyobb
figyelmet kap a tudomdny részérél. Azonban az emlékezetkutatas eldtérbe keriilésével
parhuzamosan felértékelddnek, hattérbe szorulnak az irodalmi alkotdsok, amelyek a
személyes €s a kozosségi traumak feldolgozasanak hordozoéiként szolgalnak.

A kutatas hatterét az a felismerés szolgaltatta, hogy a karpataljai magyar irodalom
sajatos helyet foglal el a magyar irodalomban, mivel ebben a térségben kozvetleniil volt
érzékelhetd ez a trauma, hiszen a szovjet megszallasbol és annak kovetkezményeibdl
vidékiink se maradt ki. A témavalasztas motivacioja abbol fakad, hogy feltarjuk, miként valik
ez a kollektiv trauma irodalmi témava, és hogyan alakulnak ki azok a narrativ mint4zatok,
amelyek révén az egyéni sorsok és a kozosségi emlékezet Osszekapcsolodnak. A dolgozat
kutatasi problémdja annak vizsgélata, hogy a malenykij robot milyen formaban és milyen
jelentéstartalmakkal jelenik meg a karpataljai magyar irodalomban.

A munka harom fejezetbdl tevddik Ossze. Az elsd fejezetben eddigi torténelem
tanulmanyaimat alapul véve egy torténeti kitekintést nyGjtottunk a malenykij robot torténeti
hatterérél. A masodik fejezetben a témahoz kapcsolodd visszaemlékezéseket elemeztiink,
els@sorban, amiket Dupka Gyorgy allitott 6ssze. A harmadik fejezetben a malenykij robotnak
a szépirodalomban vald megjelenését vizsgaltuk, mint példaul: Kovacs Vilmos: Holnap is
¢éliink, és Nagy Zoltdn Mihdly: A satan fattya cimli miivekben. Az utols6 fejezetben pedig a

karpataljai emlékezethelyeket mutattuk be.
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Célkitiizések és kutatasi kérdések
A munka f6 célja, hogy megvizsgaljuk és bemutassuk, hogyan jelenik meg a malenykij robot
a karpataljai magyar irodalomban, és hogyan dolgozzdk fel ezt a traumat az irok, emlékirok,
mint példaul Kovacs Vilmos: Holnap is ¢éliink cimii regényében, Nagy Zoltan Mihaly: A satan
fattya cimli miivében,valamint a Dr. Dupka Gyorgy altal dsszeallitott: Karpataljai magyar nok
a Gulagon, ¢és Karpataljai férfiak a szovjet lagerekben cimii kdnyvekben. A kutatas soran a
kovetkezd kutatasi kérdéseket fogalmaztuk meg:

1.Hogyan abrazoljak a karpataljai irok miiveikben a malenykij robot tapasztalatat?

2. Milyen hasonlosagok és kiilonbségek figyelhetok meg a téma bemutatdsaban?

3.Milyen hatéssal volt a malenykij robot a szerepldk életére a torténetekben?
Modszertan
A kutatas sordn elsdsorban irodalomelemzést és szovegelemzést alkalmazunk, amelyet egy
Osszehasonlito elemzéssel egészitlink ki, tovabba a szoros olvasds modszerére ¢és
befogadastorténeti szemléletre is tamaszkodunk. A vizsgalat fokuszéaban a kivalasztott mivek
részletes elemzése all, kiilon figyelmet forditva arra, hogy miként jelenik meg benniik a
malenykij robot témaja, illetve milyen hasonldsagok és kiilonbségek figyelhetéek meg a
szovegekben.
Varhato eredmények és kovetkeztetések
A kutatas varhato eredménye, hogy atfogo képet nyqjt arrdl, hogyan jelenik meg a malenykij
robot tematikdja a karpataljai magyar irodalomban. Az elemzés soran kirajzolodhatnak
visszatérd motivumok, témak, elbeszélésmodok, valamint lathatova valhat, hogy a miivek
miben mutatnak hasonlosagot, €s miben eltérést. A téma irodalomtudoméanyi jelentdsége abban
all, hogy a sokdig hattérbe szoritott tragikus torténelmi tapasztalat irodalmi megjelentését tarja
fel. A kutatds hozzajarulhat ahhoz, hogy jobban megértsilk a karpataljai magyar irodalom

sajatossagait, valamint azt, hogy hogyan jelenik meg benne a kdzosségi trauma
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AZ INTERAKCIOS VISZONY TiPUSAI ES A BESZELOI STRATEGIAK A
SZEMELYKOZI KOMMUNIKACIOBAN KARPATALJAN

A hallgaté neve: Lorinc Orsolya
Szak: B11 Magyar nyelv és irodalom
Tagozat: Levelezo

Témavezeto neve: Gazdag Vilmos

Bevezetés

Dolgozatomban a karpataljai magyar kozosség személykdzi kommunikéaciojanak sajatossagait
vizsgalom, kiilonds tekintettel az interakciés viszonyok ¢és a beszEél6i stratégidk
Osszefliggéseire. A kutatds kdozéppontjaban az all, hogy a besz¢€l6k kiilonb6zé kommunikacios
helyzetekben milyen nyelvi megoldasokat alkalmaznak, és ezek hogyan fiiggenek Ossze a
tarsadalmi kdrnyezettel, valamint az aktualis politikai folyamatokkal.

Az interakciés viszony fogalman a kommunikacids partnerek kozotti szimmetrikus
vagy aszimmetrikus, formalis vagy informalis, intézményes vagy maganjellegii kapcsolodasi
mintazatokat értem, amelyek meghatarozzak a beszédhelyzet kereteit. A beszEloi stratégiak
ennek megfelelden azokat a tudatos vagy automatikus nyelvi dontéseket jelolik, amelyekkel a
besz¢élok alkalmazkodnak ezekhez a viszonyokhoz: a nyelvvalasztast, a kodvaltast, a nyelvi
akkomodaciot, valamint az elkeriilé és kompenzacids eljardsokat egyarant.

A téma aktualitisat a tobbnyelviiség, a kisebbségi 1€t sajatossagai, az ukran
nyelvpolitika, valamint a habors helyzet nyelvhasznalatra gyakorolt hatasa indokolja.
Kéarpatalja olyan tobbnyelvli kozeg, ahol a magyar és az ukran nyelv folyamatos
érintkezésben 4ll, ami sajatos nyelvhasznalati mintazatok és kommunikécios stratégiak
kialakulasdhoz vezet.

A kutatas cé€lja annak feltardsa, hogy az interakcios viszonyok, a kommunikécios
szinterek €s a tarsadalmi tényezok miként befolyasoljak a nyelvvalasztast €s a beszéloi
stratégiak alkalmazasat.

Célkitiizések és kutatasi kérdések

A kutatds célja annak bemutatdsa, hogy a karpataljai magyar besz¢élok kiilonbozo
kommunikacids helyzetekben milyen nyelvvalasztdsi és beszEloi stratégidkat alkalmaznak,
valamint hogy ezek milyen tényezdkkel éallnak Osszefliggésben. A vizsgalat az aldbbi
kérdésekre iranyul:

e Milyen tényezok befolyasoljak a nyelvvalasztast kiilonbozé kommunikacios szintereken?
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o Milyen kiilonbségek figyelhetok meg a formalis és informalis helyzetek
nyelvhasznalataban?

o Milyen szerepet jatszik a kodvaltas, és milyen okok motivaljik annak alkalmazasat?

e Hogyan jelennek meg a nyelvi attitiidok és a nyelvhasznalati biztonsdageérzet a beszelok
kommunikdcios stratégidaiban?

o Kimutathatok-e kiilonbségek az egyes tarsadalmi csoportok kézott?

e Milyen szubjektiv tapasztalatok és diszkomfort-érzések kapcsolodnak a magyar nyelv
nyilvanos hasznalatahoz?

o  Milyen helyzetekben tapasztaljak a beszélok, hogy akaratuk ellenére kell ukranra
valtaniuk, és milyen tényezok motivaljdk ezeket a nyelvi kényszerhelyzeteket?

o Hogyan értékelik a karpataljai magyar beszélok az ukran allamnyelv ismeretének
sziikségességét, és milyen tapasztalataik vannak a nyelvtudas hidanydabol eredo
hatranyok teriiletén?

o Milyen jovoképet fogalmaznak meg a beszélok a kdrpataljai magyar kozosség
nyelvhasznalatat illetéen, és hogyan befolyasolja ezt a haborus helyzet?

o Mutathatok-e ki teriileti (kistérségenkénti) eltérések a nyelvvalasztasi és kommunikdcios
gyakorlatokban?

Modszertan

A kutatas empirikus alapjat online kérddives adatfelvétel képezi, amelyet digitalis feliileten
tervezek terjeszteni annak érdekében, hogy minél szélesebb korben elérjem a Karpataljan €16
magyar beszélOket. A kérdoiv kitoltésebe a 18 éves kortol a 60 év feletti korosztalyig
tervezem bevonni a résztvevoket. A kérddivben szerepld hattérvaltozok: életkor, nem, iskolai
végzettség és lakohely. Ez utdbbit kistérségi bontasban (Batyli, Beregszaszi, Nagyberegi,
Nagybéganyi, Nagydobronyi, Kaszonyi és Munkacsi kistérség) rogzitem, ami lehetdvé teszi a
tombmagyar és a szorvanyteriiletek nyelvhasznalati mintazatainak 6sszehasonlitasat.

Az adatfelvétel a mindennapi kommunikacids gyakorlat vizsgalatara iranyul. A
kérdések kiterjednek a nyelvvalasztasra kiilonb6zd szintereken (csalad, baratok, munkahely,
hivatalok, szolgaltatdsok), a formalis ¢és informalis helyzetek kozotti kiillonbségekre, a
kodvaltas gyakorisagara és okaira, az ukran nyelv kotelezé hasznélataval kapcsolatos beszéloi
tapasztalatokra, a magyar nyelv hasznalhatosaganak mértékére, valamint a nyelvi attitidokre
¢s a nyelvhasznalati biztonsagérzetre.

Az elemzés soran a kérddives adatok Osszehasonlitd és értelmezd feldolgozasara keriil sor,

kiilonos tekintettel a kiillonb6zo tarsadalmi csoportok kozotti eltérésekre.
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Varhato eredmények és kovetkeztetések

A kutatas varhatéan ramutat arra, hogy a nyelvvalasztas a karpataljai magyar kdzosségben
szoros Osszefliggésben all az interakcids viszonyokkal és a kommunikacids szituaciok
jellegével. Feltételezhetd, hogy formalis szintereken gyakoribb az ukran nyelv hasznalata, mig
informalis helyzetekben a magyar nyelv dominal.

A kodvaltas varhatoan gyakori jelenségként jelenik meg, amely funkcionalis szerepet
tolt be a kommunikacié soran. Feltételezhetd tovabba, hogy a hdborts helyzet hatassal van a
nyelvi attitidokre és a nyelvhasznalati gyakorlatokra.

Feltételezhetd, hogy az ukran allamnyelv ismeretének sziikségességét a valaszadok
dontd tobbsége elismeri, am a nyelvtudas hianyabdl eredd hatranyok megitélése tarsadalmi
csoportonként eltérd képet mutat. A teriileti dimenzi®6 mentén varhatéan kiillonbségek
figyelhetok meg a tombmagyar (pl. Beregszaszi, Nagydobronyi) és a vegyesebb lakossagu (pl.
Munkdcsi) kistérségek nyelvhasznalati gyakorlatai kozott. A kdzosség nyelvi jovoképét illetéen
valoszintsithetd a kétnyelviiség erdsodésére vonatkozd vélekedések tlsulya, am a magyar
nyelv hattérbe szorulasatol vald aggodalom is jelentds mértékben jelen lehet a valaszokban.

A kutatds hozzajarulhat a kisebbségi kétnyelviiség miikodésének pontosabb
megértéséhez, valamint a karpataljai magyar kozosség aktualis nyelvhaszndlati

sajatossagainak feltarasahoz.
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CIVIL SZOCIOLINGVISZTIKA: KARPATALJAI MAGYAROK
NYELVHASZNALATRA VONATKOZO HOZZASZOLASAI A KOZOSSEGI
MEDIABAN

A hallgaté neve: Medveczky Emilia
Szak: B11 Filologia: Magyar nyelv és irodalom MA/MSc 1 évfolyam
Tagozat: Nappali

Témavezeto neve: Dudics Katalin

Bevezetés

A digitalis kommunikacid térnyerésével a nyelvhaszndlatra vonatkozo vélemények és
értékitéletek egyre nagyobb nyilvanossagot kapnak. A kozosségi média feliiletein megjelend
hozzasz6ldsok nem csupan spontdn reakcidok, hanem a beszélok nyelvi attitiidjeinek,
ideologidinak és normakdvetd vagy normakritikus viszonyuldsainak lenyomatai. A civil
szociolingvisztika keretében ezek a metanyelvi reflexiok kiemelt jelentdséggel birnak, hiszen
lehetdséget adnak arra, hogy a nem szakértd nyelvhaszndlok nyelvrdl alkotott nézeteit
vizsgaljuk.

A nyelvi attitidok — amelyek kognitiv, affektiv és viselkedési komponensekbdl allnak
— meghatarozd szerepet jatszanak abban, hogyan értékeljiik a kiilonb6z0 nyelvi jelenségeket,
legyen sz6 helyesirasrol, kdlcsonszavakrol vagy tajnyelvi sajatossagokrol. A kozosségi média
sajatos kommunikacios kozege tovabb erdsiti ezeket a folyamatokat, hiszen a nyilvanos
kommentelés sordn a nyelvi normak ellendrzése, a megszégyenités vagy éppen a kdzdsségi
megerdsités is gyakran megjelenik.

A kutatds a karpataljai magyar kozosség nyelvhaszndlatra vonatkozd attitlidjeit
vizsgalja a kozosségi médidban megjelend hozzaszolasok elemzésén keresztiil. A téma
aktualitasat egyrészt a digitalis térben zajlo nyelvi diskurzusok erdsodése, masrészt a
tobbnyelvii kornyezetben ¢l0 karpataljai magyarok sajatos nyelvi helyzete adja, amely
kiilonosen érzékennyé teszi a kozosséget a nyelvi normak és identitds kérdéseire.
Célkitiizések és kutatasi kérdések
A kutatas elsddleges célja annak feltardsa, hogy a karpataljai magyar nyelvhasznalok milyen
attitidoket fogalmaznak meg a nyelvhasznalatra vonatkozdéan a kozosségi médidban
megjelend hozzédszolasaikban. A vizsgélat arra irdnyul, hogy feltérképezze, milyen nyelvi
jelenségek valtanak ki pozitiv vagy negativ értékeléseket, valamint milyen nyelvi ideologiak

¢és normak tiikr6z8dnek ezekben a megnyilvanulasokban.
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A kutatés az alabbi kérdésekre keresi a valaszt:
e Milyen tipust nyelvi attitiidok jelennek meg a karpataljai magyarok kézosségimédia-
kommentjeiben?
e Mely nyelvi jelenségek (helyesiras, kolcsonszavak, tajnyelvi formadk, stilisztikai
sajatossagok) valtjak ki a legerdsebb reakciokat?
e Milyen mddon jelenik meg a nyelvi normékhoz vald viszony (pl. normakovetés,
normakritika, megszégyenités)?
o Kimutathat6-e kapcsolat a nyelvi értékelések és az identitas kérdései kozott?
e Milyen szerepet jatszik a kozosségi média a nyelvi attitidok formaldédasaban?
Modszertan
A kutatas kvalitativ megkozelitést alkalmaz, és a civil szociolingvisztika elméleti keretében
vizsgalja a nyelvi attitidok megjelenését. Az elemzés alapjat a kozdsségi médidban —
elsdsorban Facebookon — kozzétett, nyelvhaszndlatra reflektalé hozzaszolasok képezik. Az
adatgyiijtés sordn a vizsgalt iddszakban megjelend relevans kommentek keriilnek
kivalasztasra, amelyek képernydfotok formajaban keriilnek rdgzitésre, majd anonimizélés
utan keriilnek feldolgozasra .

Az adatok feldolgozasa tematikus kategorizalas alapjan torténik. A kommentek
csoportositasa négy f6 szempont mentén valdésul meg: helyesirdsra vonatkozo attitidok (pl.
javitads, normakovetelés, megszégyenités), kolcsonszavak — kiilonosen szlav atvételek —
megitélése és a hozzajuk kapcsolddd purista vagy identitasalapi viszonyuldsok, tajnyelvi
jelenségek értékelése (stigmatizacid vagy lokalis identitds kifejezése), valamint stilisztikai
mindsitések, beleértve a nyelvi agresszid és moralis értékelés megnyilvanulasait .

Az elemzés célja annak feltarasa, hogy a vizsgalt diskurzusokban milyen nyelvi
ideoldgiak, normak és attitlidok jelennek meg, valamint hogy ezek miként jarulnak hozza a
kozosségi média altal kozvetitett nyelvi normakontroll és attitidformaléas folyamataihoz.
Varhato eredmények és kovetkeztetések
A kutatds varhatéan rdmutat arra, hogy a karpataljai magyar kozosség kozosségimédia-
diskurzusaiban a nyelvi attitlidok erdteljesen normativ jellegliek. Feltételezhetd, hogy a
helyesirasi hibak, a kdlcsonszavak hasznalata és a tajnyelvi jelenségek gyakran valtanak ki
kritikai, esetenként stigmatizald reakciokat, amelyek a nyelvi normakhoz vald erds
ragaszkodast tiikrozik. Ugyanakkor varhatéan megjelennek olyan megnyilvanuldsok is,
amelyek a lokalis nyelvi sajatossagokat pozitiv identitasképzd tényezoként értelmezik.

Az elemzés varhatdan azt is feltarja, hogy a kdzosségi média nem csupan a nyelvi

attitidok kifejezésének terepe, hanem aktiv szerepet jatszik azok formalasaban is, kiilondsen a
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nyilvanos értékelés, a normakontroll és a nyelvi agresszid jelenségein keresztiil. A kutatas
hozzéjarulhat a civil szociolingvisztikai vizsgalatokhoz azaltal, hogy betekintést nyujt egy
kisebbségi kozosség digitalis nyelvi diskurzusaiba, valamint drnyalja a nyelvi attitidok és

ideoldgiak mitkodésérdl alkotott képet.
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A DISZTOPIA MUFAJANAK MEGUJITASA HUGH HOWEY A SILO C.
REGENYEBEN ES A SOROZATVALTOZATBAN

A hallgaté neve: Oroszi Dominika
Szak: B11 Magyar nyelv és irodalom
Tagozat: Levelezoi

Témavezeto neve: Dr. Csordas Laszlo

Bevezetés

A disztopia a 20-21. szazadi irodalom egyik legmeghatarozobb mifajava valt, mivel
érzékenyen reagdl a tarsadalmi, politikai és technoldgiai valtozasokra. A klasszikus disztopiak
elsdsorban a totalitarius rendszerek, az allami kontroll és az egyéni szabadsag elvesztésének
problémdjat allitottak kozéppontba, mig a kortars miivek egyre Osszetettebb vilagokat és
pszicholdgiailag arnyaltabb karaktereket jelenitenek meg. Ebbe a tendencidba illeszkedik
Hugh Howey A sil6 cimii regénye, valamint annak televizids adaptacidja is.

A dolgozat célja annak vizsgalata, hogy a regény és a sorozat miként Ujjitja meg a
disztopia hagyomanyos miifaji elemeit. A kutatds arra a kérdésre keresi a véalaszt, hogyan
jelenik meg a zart tarsadalom, az informéciokontroll, a megfigyelés és a kollektiv félelem
motivuma a miiben, illetve hogyan moddosulnak ezek jelentései az adapticido soran. A
vizsgalat fontos részét képezi annak elemzése is, hogy a médiumvaltas milyen hatassal van a
befogadoi élményre és a torténet értelmezési lehetdségeire.

Kutatasi fokusz

A dolgozat kozéppontjaban Hugh Howey A silo cimii regénye és az abbol késziilt
sorozatadaptacid Osszehasonlito elemzése all. A kutatas harom {6 szempont koré szervezddik.
Az els6 a disztopikus tarsadalom miikodésének vizsgalata. A sild vilaga egy hermetikusan
elzart kozosséget mutat be, amelyben az informacidhoz valé hozzaférés korlatozott, a
tarsadalmi hierarchia szigoruan szabalyozott, és a mult ismerete veszélyforrdsnak szamit. A
dolgozat elemzi, hogyan miikddik a hatalomgyakorlas rendszere, valamint milyen szerepet
jatszik a félelem és a tudas kontrollja a tdrsadalom fenntartasaban.

A masodik vizsgalati teriilet a narrativ szerkezet és a vilagépités kérdése. A regény
egyik legfontosabb sajatossaga, hogy fokozatosan tarja fel a silo valddi mikodését, ezaltal a
szereplokkel egyiitt az olvasd is a bizonytalansag és a felismerés folyamatan megy keresztiil.
A dolgozat kitér arra, milyen narracios technikék segitik a fesziiltség fenntartasat, és hogyan

valik maga a tér a torténet egyik meghatarozo elemévé.
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A harmadik fokuszpont az adaptacid vizsgalata. A kutatds Osszeveti a regény és a sorozat
narrativ, vizudlis és dramaturgiai megoldésait. Kiilon figyelmet kap, hogy az audiovizualis
médium milyen 10 jelentésrétegeket hoz létre, illetve hogyan valtoztatja meg a torténet
hangulatat és értelmezését.

Modszertan

A dolgozat elsddleges mddszere a kvalitativ szovegelemzés €és az dsszehasonlité miielemzés.
A kutatas soran a regény narrativ és tematikus sajatossagainak elemzése mellett hangsulyt kap
a sorozat vizualis vilaganak és dramaturgiai megoldéasainak vizsgalata is.

Az elemzés elméleti hatterét a disztopiaclmélet, valamint az adaptacidkutatas adja. A
dolgozat a klasszikus disztopidk — példaul Orwell, Huxley vagy Bradbury miivei — feldl
kozeliti meg A silo vildgat, ugyanakkor figyelembe veszi a kortars popularis kultara
sajatossagait is.

A kutatds soran fontos szempont a térabrazolas, a tarsadalmi kontroll
mechanizmusainak elemzése, valamint annak vizsgélata, hogyan jelenik meg az igazsag
keresése és az identitas kérdése a szerepldok torténetében.

Varhat6 eredmények és kovetkeztetések

A dolgozat véarhatdéan ramutat arra, hogy A sil6 a klasszikus disztopikus hagyomdnyokra
épitve egy modernebb, dsszetettebb narrativ modellt hoz 1étre. A mli nem kizarolag politikai
vagy tarsadalmi kritikaként miikodik, hanem erdteljes pszichologiai és egzisztencialis
kérdéseket is felvet.

Az elemzés varhatdan azt is igazolja, hogy a sorozatadapticid nem csupan illusztralja
a regényt, hanem 0j hangsulyokat teremt. A vizudlis megjelenités, a zart tér atmoszféraja,
valamint a karakterek kozotti kapcsolatok részletesebb kibontasa mas tipusu befogadoi
¢lményt eredményez, mint az eredeti szoveg.

A kutatds hozzdjarulhat a kortars disztopia miifajanak és a modern adaptacios
folyamatoknak az értelmezéséhez, kiilonds tekintettel arra, hogyan valtozik a disztopikus

vilagok reprezentacidja a streamingplatformok korszakéban.
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IRAS ES IROTT HAGYATEK (PL. NAPLOK, EMLEKIRATOK, SZAKRALIS
KEZIRATOK) KUTATASA ES ELEMZESE AZ EGYEN SZEMPONTJABOL

A hallgaté neve: Toth Emilia
Szak: B11 Magyar nyelv és irodalom
Tagozat: Nappali

Témavezeto neve: Gal Adél

Bevezetés

A dolgozat a népi irdsbeliség és a privatiratok vilagaba nyujt betekintést Karpatalja egyik
kisfaluja, Forgolany példajan keresztiil. A kutatas alapvetése, hogy a kozosségi és egyéni
emlékezet nemcsak a torténelemkonyvek lapjain, hanem a paraszti haztartdsokban rejt6zo,
sokszor margindlisnak tekintett dokumentumokban is testet Olt. A vizsgalat célja ezen
»lathatatlan” forrasok tudomanyos igényu feltardsa és elemzése, bemutatva, miként valt az
irott sz6 a folytonossag és a megmaradas eszkozevé.

Forrasbazis és kutatasi fokusz

A kutatas gerincét egy specialis, csaladi és kozosségi irategyiittes alkotja, amely a hétkoznapi
¢let kiilonbozo rétegeit dokumentalja:

e Szakralis és csaladi emlékezet: A vizsgalat kozéppontjaban egy 1805-0s pesti kiadasu
Karoli Biblia (Reichard A. és Térsai) 4ll, amelynek bejegyzései generaciokon ativeld csaladi
krénikaként funkcionaltak. Ezt egésziti ki a dédanyai imadsagos konyv, amely a személyes hit
megelésének €s az irdsos dhitatnak a lenyomata.

e A mindennapok lenyomatai: A nagymama receptkonyve ¢s a kiilonb6z6 képeslapok a
héaztartasvezetés, a ndi szerepek ¢és a kapcsolattartds mikrotorténeti forrdsai. Ezek a
dokumentumok a falu hétkdznapi kultardjarol és a tarsadalmi érintkezés formairdl tanuskodnak.

o Kozosségi identitas: A templom épitésével €s €letével kapcsolatos iratok (jegyzokonyvek,
feljegyzések) ravilagitanak a falu wvallasi kozosségének OnszervezOdésére és a kozos
aldozatvallalds dokumentaltsagara.

A dolgozat egyik legfontosabb fejezete a dédanyai imadsagos fiizet koré épiil. A dokumentum
elemzését egy személyes mélyinterju teszi teljessé, amelyet a nagymamammal készitettem. Ez az
interju segit rekonstrualni a szoveg hasznalati kontextusat: ravilagit arra, milyen gyakorisaggal és
milyen élethelyzetekben kertiltek el6 ezek az imak, milyen szerepet jatszott a flizet a nagymamam

egyéni hitéletében, és melyek voltak azok a tipusimak, amelyekhez a legvalsagosabb vagy éppen a
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leglinnepibb pillanatokban fordult. Az interji révén a statikus kézirat megelevenedik, és lathatova
valik a népi hitat gyakorlati, mindennapi miikodése.

Moédszertan

A kutatas elsddleges modszere a kvalitativ szovegelemzés €s a mikrotdrténeti megkozelités. Az
elméleti keretet a néprajzi irasbeliség-kutatas és a mentalis reprezentaciok elmélete adja. A
vizsgalt korpusz:

1. Egy 94 éves adatk6zId 20. szazad masodik felében vezetett imadsagos naploja.

2. Egy 1970-2000 kozott keletkezett, heterogén szerkezetli (fecnikre irt) receptkdnywv.

3. Simon Janos forgolanyi tanito 1864-es kéziratos énckszovege a templomtorony
ujjaépitésérél. A kutatds soran Osszehasonlito elemzést végzek a hivatalos
telepiiléstorténeti adatok és a privat feljegyzések szubjektiv tapasztalatai kozott.

Varhat6 eredmények és kovetkeztetések

A dolgozat varhatéan bebizonyitja, hogy az irds mint cselekvés Karpataljdn nem csupan
informéciorogzités volt, hanem a I¢lektani tulélés eszkdze. A receptkonyv elemzése
ravilagithat a korszak anyagi kulturdjara és a ndi szolidaritasi halokra. A 19. szdzadi ének és a
20. szazadi naplo folytonossaga igazolhatja, hogy a szakralis irasbeliség kozponti szerepet
jatszott a forgolanyi k6zosség megmaradasaban. A kutatds hozzajarul Karpatalja néprajzi és

mentalitastorténeti feltérképezéséhez, kiemelve a ,,lathatatlan” néi irdsbeliség jelentoségét.
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TMICAXOJIOTTYHU 3JIAM TA JTEKOHCTPYKIIIS LJTFO31i Y POMAHI IPEH
PO3JIOBY/ILKO «5 3HATO, IO TU3HAEILL, IO S 3HATO»

IIpizBumie Ta im'sa crygenra: be3kapaBaiina Inna
CunenianbHictb: B11 ®isosiorisa — ykpaincbKka MOBa Ta Jiteparypa
®opMa HABYAHHS: 3204YHA

IIpizBuine Ta im'ss HaykoBoro kepiBHnka: Yonka Tersina

Beryn

TpanchopmariiftHi TPOIlECH B CYY4aCHOMY COI[IOKYJIBTYPHOMY IPOCTOPI 3YMOBIIOIOTH
HEOOXIJHICTh TTMOOKOTO JITepaTypOo3HABUOTO aHANI3Y JOCBIAY MOOLIBHOCTI 0COOUCTOCTI, 110
dbikcyeTbes y HOBITHIN Mpo3i. PeneBaHTHICTH JOCTIIKEHHS BUILJIMBAE 3 TOTPEON OCMUCIICHHS
XYJIOKHBOT peueniii MirpamidHuX SBUIL K CKJIAJHOTO EK3UCTEHIIIHOro (eHOMEHY,
MOB'A3aHOTO 3 KPHU30K0 IJCHTUYHOCTI Ta TOUIYKOM HOBHX JKHUTTEBUX cTpaTteriii. PoGora
NPUCBSYCHA BHUBYEHHIO JpaMaTH3My TIEpeXoay BiJl iJeami30BaHUX OYIKyBaHb 1O
IparMaTUYHUX BUKJIMKIB 1HIIOTO KYJbTYPHOI'O CEpEIOBHIIA HAa MaTepiaji TBopdocTi IpeH
Po3no0ynpko.

MoTuBallisi HayKOBOTO TMOIIYKY 3YMOBJICHAa 3HAYYIIICTIO TIOCTaTi aBTOPKH Y
Cy4acHOMY JIITEpaTypHOMY MpOIlecl Ta i 3AATHICTIO 10 MIMOOKOI MCUXO0JI0TI3allil CoIliaTbHIUX
npobaeM. KOHTEKCT NOCHiKEeHHS OXOIUIIOE aHalli3 eMirpaii He Juile sK reorpagiyHoro
nepeMillleHHs, a K Mpolecy JEKOHCTPYKIIi MONepeaHiX LIHHICHUX OpIEHTHUPIB CyO’€KTa.
Jocniaaunpbka npoOiemMa MoJsrae y BUSBICHHI MEXaHI3MIB JIITEPAaTYpHOI'O MOJEIIOBaHHS
BHYTPIIIHHOTO KOH(QIIIKTY OCOOMCTOCTI, IO NepedyBae y CTaHI MEHTAJIbHOI Je30pi€HTali
MIX JIBOMa CBITaMH.

Mini Ta gocaigHUNbKI MUTAHHS

[IpoBigHa MeTa MaricTepchkoi poOOTH MOJSATaE Y 31MCHEHHI UTICHOTO JIITEPaTypO3HABYOTO
OCMHCJIEHHSI XYIOKHBOT'O BTUIEHHS MpIii Ta peaJbHOCTI YKPaiHChKUX IIEPECENCHIIB Yy
CTPYKTYpi poMaHy «5l 3Ha0, IO TH 3HAEM, IO s 3Hato». JlocsArHeHHs MeTu mnependadae
BCTAHOBJIGHHSI KOpeNslii MK J>KaHpPOBOIO (OPMOIO TBOPY Ta CIOCOOAMM BIATBOPEHHS
eMirpauifHoro J0cBily mepcoHaxiB. JloCmiJKeHHs CHpsSMOBaHE Ha PO3KPUTTS creuuiku
aBTOPCHKOTO OayeHHs MEHTAJIbHMX CTaHIB Cy0’€KTa B CHUTYyalil KyJIbTypHOro i
0COOHCTICHOTO 371amy.

HaykoBuii momryk Opi€eHTOBaHHMH Ha PO3B’SA3aHHSA MUTaHb LIOJ0 (DYHKIIOHAIBHOTO

NPU3HAYEHHS TPOCTOPOBUX OMO3ULIN y TEKCTI Ta IXHBOTO BIUIUBY HA PO3BUTOK CIOKETY Ta

92



JIOCJTIJDKEHHS POJII TICUXOJIOTTYHHUX 3acO0iB y BIATBOPEHHI MPOIECIB BTPATH 1 BiHOBIICHHS
ITICHOCTI OCOOMCTOCTI 3a KOpAOHOM. ['imoTe3a AOCHiHKEHHS MPHITYCKAa€E, M0 AMXOTOMIs
UTIO30PHHUX CHOJiBaHb Ta O00’€KTUBHOI MIMCHOCTI BHCTYIAE KIOYOBUM KOHCTPYKTHBHUM
IPUHIUIIOM T0OYI0BU POMaHHOI CTPYKTYPH.

MeTtopo.Jioris.

MeToponoriyHa cTpateris JOCTiKeHHsI 0a3yeThCs Ha MO€IHAHHI 3aralIbHOHAyKOBUX METO/IIB
aHami3y 3  BY3bKOCHCLIaJbHUMH  JITEPATypPO3HABUYUMHU  MIAXOJaMHU.  3aCTOCYyBaHHS
CTPYKTYPHO-CEMIOTHYHOI'O aHajizy 3a0e3rnevye BHSBICHHS CHCTEMH MOTHBIB Ta CHMBOJIIB,
10 PENpe3eHTYITh CBITOIVIAIHUM 37aM TepoiB. MeToau repMEeHEBTUKU Ta 1HTeprpeTaiii
3aII0I0TBCS  JUIA  PO3KPUTTS TJIMOMHHUX CMHCJIOBUX IUIACTIB TBOpY, IIOB’S3aHHUX 13
CK3UCTCHIIMHUMU BHOOpaMu. [lOpiBHSUIBHO-THIOJIOTIYHANA IMJAX1J JO3BOJSE 3iCTAaBUTH
aBTOPCHKY MOJIeJIb eMirpallii 3 IHIIUMH 3pa3KaMH Cy4acHOI MPO3H.

TeopeTnuHi paMKu TOCTIKEHHS OKpEeClIeHl MPUHLIUIAMU TICUXOJIOTTYHOI OeTHKH Ta
JiTepaTypHOi aHTPOIOJIOTii, IO CHpUsS€ TIMOOKOMY BHBYEHHIO BHYTPIIIHIX MOHOJIOTIB
nepcoHaxiB. O0’€KTOM aHai3y BUCTYIA€E TEKCT poMany Ipen Po3no0yapko «S1 3Haro, mo T!
3HA€I, L0 S 3HAIO», KU PO3IIAAaeThCsl K OaraTolapoBa XyAokHs cucrema. Kopmyc
JOCTIIP)KEHHS BKIIIOUA€ TaKOXK HAYKOBI PO3BIAKHM, MPUCBAYECHI MirparliiiHiii mpobiemaruii Ta
MUTAaHHSIM HAI[lOHAJTBHOI caMocCBimoMocTi. HaBeneHWil KOMIUIGKCHWIA Mmiaxin 3a0e3rnedye
00’€KTUBHY OILIIHKY ICHUXOJIOTIYHUX TpaHC(hOpMalliil repoiB y Mexax 00paHOro XyJ0’KHBOTO
poCTOpYy.

OuikyBaHi pe3y1bTaTH Ta 00TOBOPEHHS.

PesynabTatu gociimkeHHsS NOJNATaloTh Y (OPMYBAHHI CHUCTEMHOI KOHLEMIIT XYyI0KHBOTO
MOJIETIOBaHHSl eMirpaniiHoro nocsigy B pomanictuii Ipen Po3noOynpko. IlepenbauaeTses
OOIPYHTYBaHHS BUCHOBKY PO T€, LII0 aBTOPKa BUKOPUCTOBYE CKJIAJHI 3aCO0M MCUXO0JIOT13a1ii
JUIS IEMOHCTpAIlil 3racaHHs iealiB B yMOBaX 1HIIOKYJIBTYpPHOI afanTarii. AHaji3 JO3BOJIUTh
KJIacu(ikyBaTH KIIIOUOBI THUIU pearyBaHHS TMEPCOHAXIB Ha COLIAJILHUM 3JIaM Ta BUSBUTH
cnenudiky ixHboi camoineHTHdikawli. JliTeparypo3HaBue 3HAa4YEHHS TEMH BHU3HAYAETHCS
PO3LIMPEHHSIM HayKOBOT AUCKYCIi 110/10 PYHKIIIOHYBaHHS eMIrpaliifHoi TeMaTHKH y HOBITHIN
yKpaiHChKil JiTepaTypi. PO60Ta CTaHOBUTH BHECOK Y Taly3b (iIoNIOTii yepe3 iHTepIpeTarito
o0pa3y emirpanra sk 0araTOBUMIpHOTO (EHOMEHY, T030aBIEHOr0 CTEPEOTHITHUX
HamiapyBaHb. [IpakTWyHa 1LIHHICTh pE3YJAbTATIB IMOJIATAE Y MOXKJIMBOCTI IXHBOTO
BIPOBA/DKCHHSI B OCBITHIM TIpOlleC MMl 4Yac BUKIAQJAaHHS KYypCIB 13 Cy4acHOi TpO3HW Ta
CHELKYpPCIB 3 iMarosyorii. Y3araibHEHHs JOCIIIPKEHHS CIPUATUMYTh INIMOIIOMY PO3yMIHHIO

MeXaHi3MiB TpaHcopMallii iTEeHTUYHOCTI YKPAiHIiB y CYy4aCHOMY CBITI.
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OCOBJIMBOCTI MOBHOI'O CTUJIIO CO®Ii AH/IPYXOBHY

IpizBume Ta im'a cryaenrta: [xanga ['anuna
CunenianbHictb: B 11 ®inosiorias —ykpaincbka MOBa Ta JiiTeparypa
®opMa HABYAHHS: 3204HA

IIpizBuine Ta iMm'sa HaykoBOro KepiBHuka: bapans €1uszasera

Beryn

VY cyyacHHMX HAYKOBHX JOCHI/DKCHHAX MOBHHMH CTHJIb NHUCHbMEHHUKA PO3TIISAIAETHCSA SIK
OaraTopiBHEBa CHUCTeMa, y SKIi JIHTBICTHYHUN aHANI3 TOETHYETHCS 3 KOTHITUBHUM,
JITepaTypo3HABYMM Ta COILIOKYJIbTYPHHM acleKTaMHu. TeopeTHuHI MiAXOIu [0 aHali3y
IHIUBIAYaTbHOTO MOBHOTO CTHUIIIO TPYHTYETbCSI HA PO3YMIHHI TEKCTY SIK IUIICHOTO
€CTETUYHOT0 00’€KTa, Je BUOIp JIEKCUYHHX 1 TpaMaTHYHUX OJUHHIb OE€3IIOCEPETHBO BiIOMBAE
IIIOCTHITICTHKY Ta TBOPYHIA 33]JyM aBTOPA.

OOrpyHTyBaHHSI HEOOX1AHOCTI BUBUYEHHS MOBHOI'O CTHJIIO MHCbMEHHMKA I1OB’sI3aHE 3
TUM BIUIMBOM, SIKMM NUCbMEHHUK 3JaTHUM 3IIHCHUTU Ha CYCHUIbCTBO, Ha HAIlOHAJIBHY Ta
CBITOBY KYJbTYpy 3arajioMm, Ta Ha OCOOJMBOCTI HalllOHaTbHOI MOBU 30kpema. Cepen
MUCHbMEHHUKIB € Ti, KOTO BBYXKAIOTh OCHOBOIIOJIOXHUKAMH HAIllOHAJIBHOI JIITepaTypH, 1 1
MOB’SI3aHO 3 IXHIM BUJATHUM BHECKOM Yy (OpMYBaHHS OCOOJMBOCTEM HalllOHAJIBHOT
camocBioMocTi. XyA0XKH JiTepaTypa Ii€l0 MOBOIO ICHYBajia 1 10 HUX, IPOTe iXHs TBOPYICTh
JIOTIOBHMJIA CUCTEMY HAI[lOHAIbHUX €CTETUYHUX IIHHOCTEH, BHECTa HOBHIl BUMIp y CUCTEMY
HOPM HaI[lOHaJIbHOT JIITepaTypHOi MOBH.

BaxnmBo Big3HAUMTH, IO aKTHBHE JOCITI/DKEHHS MOBIICHHS NHCbMEHHHKA, SKE
3amovarkyBanu me B. I'ymGompar ta O. O. IloTeOHs, 3HAWNIUIO CBOE MPOJOBKEHHS B
HAayKOBHX HampaioBaHHsx B. Bonomiyk (MOHSTTS «iHAWBIAYalbHOTO CTUIIIO» Ta ii0JIEKTY),
JI. TixoBa (;iekcuuHl ocoOJMBOCTI aBTOpchbkoro crtuito), II. I'punenka (ocobGmmBocTi
iioNekTy Ta TekcTy), B. Kyxapenka (0coOaMBOCTI 1HAMBIAYaJIbHOTO CTHIIIO) Ta 1HIIMX, SIK1
BUCBITJIIOIOTH TPOOJIEMHI MUTaHHS aHAJI3y 1HIUBIyaJIbHOTO MOBHOTO CTHIIIO.

[Hm  migxXoau  TPaKTYIOTh «IHIUBIAYaJIbHUH CTUJIb SIK CYKYHHICTb MOBHO-
BUpaXaJbHUX 3aCc001B, 1110 BUKOHYIOTh €CTETUYHY (YHKIIIO Ta BUPI3HAIOTH MOBY OKPEMOTO
NUCHbMEHHUKA 3 MOMDK IHINUX, SIK (PEHOMEH, M0 HAJIeKUTh N0 HMAPWHHU ECTETUKH, Ta SIK
€IHICTh 3MICTOBHX 1 (OpPMaJbHHUX JIHTBAJIBHUX XapaKTEPUCTHK, MPUTAMAaHHUX TBOPaM

MEBHOT'O MMCbMEHHHKA, SIKa CTBOPIOE YHIKAJIbHUM aBTOPCHKUI cITOCiO MOBHOI peaizariii».
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ini Ta gocaiTHUIbKI MUTAHHS
MeToro Hamoro JOCTiIKEHHS € BHUBUEHHS ocobmuBocTeil MoBocTmito Codii AHAPYXOBHY,
3MIMCHEHHST CHUCTEMHOTO aHalli3y aBTOPCHKOTO CIIOBHMKA MOBJICHHS, IO HAIUICHUN
crienipiYHIM 3MICTOM, SIKHH TOJISITA€ B IHTEPHpETallii 3HAYCHHSI OKPEMUX MOBHHUX OJIMHHUIIb
y TEKCT1 CAMUM aBTOPOM TEKCTY.

Merta 3ymMOBuMIIa 3aBJIaHHS, a CaMe:

MpoaHaTi3yBaTH JOCBIT Ta METOJOJIOTIF0 BHBYEHHS 1JIOCTUIIIO MHUChMEHHHUKA
YKpaTHCHKMMU Ta 1HIIOMOBHHUMH HayKOBIISIMH;

JOCITITATH 1IIOCTHIIB T 1JIIOJICKT SIK CII0CI0 BUBYEHHSI TBOPYOI MOBHOT OCOOHMCTOCTI;

BU3HAYUTH ICTOPUYHUM KOHTEKCT Ta TEOPETHYHI 3acaid JOCIiIKEHHS 1110CTHIIIO
Codii AHnpyxoBuUY;

MpoaHalTi3yBaTH  MOBJIGHHA Ta  CTHJIb NHCbMEHHHII  Yepe3  CHPUUHATTA
JTepaTypO3HaBIIIB Ta MOBO3HAIIIB,;

Kkimacu(ikyBaTH OJWHUII ABTOPCHKOTO CIIOBHHMKAa MOBJCHHA 32 (HOpMaNbHOIO
CTPYKTYPOIO Ta CEMAaHTHUKOIO BHCIJIOBIIOBAHMX HIMU KOMITOHEHTIB JIEKCHYHOTO 3HAUCHHS,

BHU3HAUUTHU POJIb aBTOPCHKOTO CIIOBHUKA MOBJICHHS Y KOMYHIKATUBHINA CUCTEMI «aBTOP
— TEKCT —4UTau»;

BUBYHTH THIIOJIOTIYHI Ta MOPIBHAIBHI 0cOOMUBOCTI JiekcukoHy Codii AHAPYXOBHY Y
pomanax «®Penikc ABCTpis», «AMagoKa.

I3 ornany Ha 3aBaaHHS Haoi poOOTH OOMPAEMO ICTOPUYHUHN, KYJIbTYPOJIOTIYHUMA Ta
CUCTEMHHMH TIAXOIW 1O METOAOJOrii BHBYEHHS pOJIi MHCHMEHHHUIII B HAaIlOHAJIBHIN
JiTeparypi.

besnocepenHiMm  00’€KTOM  AOCHIDKEHHS  TMOCHYXaTh  JIGKCHYHI  OJIMHMIII,
ceMaHTu30BaHi y TBopax Codii AHIpPYXOBHY, IO 3HAWNUIM BiJOOpaXXeHHS B HAYKOBHX
nyOmiKaIisx, MPUCBIYCHUX TMpoOIeMaM BHUBYEHHS aBTOPCHKOTO CJIOBHHMKA MOBIEHHS
XYJIOKHIX TEKCTIB.

[IpeameT MaricTepchbKOTro JTOCHTIKEHHSI — aBTOPChKE MOBJICHHS Ta imiocTiib Codii
AHJIpYyXOBHY.

Metopnosoris

Crierudika TOCTiKyBaHOTO MaTepially, MeTa Ta 3aBJaHHS PoOOTH OOYMOBIIOIOTH BHOIp
METO/IIB. 3aCTOCYBaHHS OMHUCOBOTO METOMY JO3BOJIMTH 3pOOWUTH CHCTEMHHM OMUC 00’ €KTIB
JOCITIDKEHHSI. 3a JOMOMOTOK CHCTEMHOTO IIiJXOMy MOXXKEMO pO3TISHYTH BCE KOJIO
JOCIIJKYBAaHUX SBUII Yy MakCHUMaJbHOMY OOCs31 Ta Kiacu(]iKyBaTH aHAJIOTIYHI sBHIIA,

BUOKPEMITIOIOUH iXHI 3arajbHi i BIAIMIHHI PUCH, MIATBEPAUTH IHTYITHBHI CIIOCTEPEKEHHS PO
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HAsBHICTh CHCTEMHHMX 3B’SI3KIB Yy CTPYKTypl HOCHDKyBaHUX TeKCTiB. Ilpukiamom
CUCTEMHOT'O MIAXOAY € METOJ KOMIIOHCHTHOTO aHali3y, SKUH MIIaHyeEMO BUKOPHUCTATH IS
CTPYKTYpPYBaHHs ¥ YHOpSAKYBaHHS OCOOJMBOCTEH I1HIWMBIAYaJIbHOTO CTHIIIO. METOJ
kinacudikamii (uist BUSABIACHHS TPYN JIEKCHKH, IO BIJHOCHMMO JO ICTOPH3MIB, apXai3MiB i
TEPUTOPIATILHUX J1aJIEKTIB), METOJI KOHTEKCTYAJIbHOTO aHaMi3y (/11 BUSHAUYCHHSI JICKCHYHOTO
3HAUEHHS aHAJII30BAHUX CIIIB Y KOHKPETHOMY KOHTEKCTI).
OuikyBaHi pe3y/1bTaTH Ta 00rOBOPEHHS
TeopetnuHa IMIHHICTH POOOTH MOJATaTMME B aHaNi31 MOBHOIO CTHJIIO NMUCHBMEHHHKA SIK
YVHIKQJIbHOT CHCTEMH MOBHO-BUPaXaJIbHUX 3aC001B, MiAMOPSAAKOBAHUX CTBOPEHHIO 00pa3iB Ta
BUPAXKCHHIO aBTOPCHKOTO CBITOOQYEHHS, a TaKOX Yy BHBUCHHI CEMAaHTUKH TEKCTy U
CEMAHTHKHU OKPEMUX JIECKCHIHHUX OJMHUIL 1 BHKOPUCTAHHI aHAT3y aBTOPCHKOTO CIIOBHHUKA.
[IpakTuHa IIHHICTH pe3ydbTAaTiB  JOCHKEHHS TMOJNSrae B MOXJIMBOCTI
BIIPOBA/DKEHHSI B OCBITHIM Mpoliec Mij] Yac BUKIAJAHHS Cy4acHOI MPO3U Ta CHEUKYPCIiB 13

BUBYCHHSI CEMaHTHKN MOBHUX OJIMHHIIb PI3HOTO PiBHS M aHANI3y XYI0KHIX TBOPIB.

Jlireparypa

1. bubuk C. Bix ictopiorpadii MOBH XyI0KHBOT MPO3U A0 Koaudikalii TepMiHiB

JIHTBOCTUIICTUKU. YKpaiHchka MoBa. 2018. Ned. C. 22-33.

2.bpocnasceka JI. f., IlleBuenko I. C. ImiocTmis 1 KOHIENTyalbHA imiocdepa aBTOopa y
XyIOXKHBOMY IHcKypci: Pexxum moctymy: http://dspace.univer.kharkov.ua/bitstream/-
123456789/6293/2/Broslavskaya%20L.Y.,%20Shevchenko,%201.S..pdf

3. Bomomyk B. I. InguBimyanbHud aBTOPCHKUNM CTWJIb, 1M10JEKT, 1JIOCTHIIb. TMHTAHHS
TepMiHoJorii : Enekrponnuii pecypc / Pexum noctymy :

https://lib.chmnu.edu.ua/pdf/naukpraci/movoznavtvo/2008/92-72-7.pdf

4. Torra H. M. TekcT SK IHIMBOCTIIICTUYHA €IHICTH Ta OCHOBHI aCIIEKTH 1 METOOU HOro

aHaiizy. Pexxum mgoctymy : https://mydocx.ru/3- 56093.html

5. I'punienxo II. Imionmekt 1 TekcT. JliHrBocTMiIICTHKA: 00’€KT — CTHJIb, ME€Ta —OLlIHKA : 30.
HayK. mpaib, npucB. 70-piudto BiJ aHs HapopkeHHS npod. C.A. €pmornenko / Biam.
pen. : B.I'. Cxuspenko. Kuis, 2007. C. 1643

9. KotkoBa JI. 1. ImiocTuinb, iHAUBIAYyadbHUI CTHIIB 1 1110JIEKT: MPOOIEMH PO3MEKYBAHHS.
Hayxosi 3anucku [HixkuHChKOTO AepxaBHOro yHiBepcuteTy iM. Mukomnu ['oross]. Cep.
: @inonorivyni Hayku. 2012. Ka. 2. C. 26-29.

Pexum noctymy: http://nbuv.gov.ua/UJRN/Nzfn_2012 2 8.
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POJIb JTAJIEKTHHUX EJIEMEHTIB ¥ ITPO3I CYYACHHUX 3AKAPITATCBKHX
IIMCBMEHHMUKIB (HA OCHOBI BUBPAHUX TBOPIB)

IIpizBumie Ta im’s cryaenra: Erpemiii CBitiiana

Crneuianapnicte: B11.01 «®inosaoris (Ykpaincbka wmoBa Ta
Jireparypa)»

®opMa HABYAHHS: 1€HHA

IIpizBumie Ta im’st HaykoBOro kepiBHuka: Youka Terssna CrenaniBHa

Berym.

[Tpobnema (yHKIIOHYBaHHS JiaJIEKTHUX E€JIEMEHTIB Y CY4acHiN 3aKaprarchKid JiTeparypi €
AKTyalIbHOIO, OCKIJIbKU JIa€ 3MOTY MPOCTEKUTH B3AEMOIIO JIITEPAaTypHOI MOBHU, MiCLIEBHX
TOBIPOK 1 XyJ0’KHBOI CUCTEMH TEKCTY. Y MpO3i Ta moe3ii 3akapmarchbKuX aBTOPIB Ai1alIeKTHI
OJIMHMIII BUKOHYIOTH CTHJIICTUYHY, EKCIIPECHBHY, XapaKTEpOJOTiyHy Ta ETHOKYJIbTYpHY
¢GyHKIIT, CHPUAIOYM CTBOPEHHIO DETiOHAIBHOTO KOJOPHUTY W aBTEHTHYHOCTI MOBIICHHS.
AKTyalbHICTh TEMHU 3yMOBJEHa MOTPe0OI0 KOMILUIEKCHOTO aHaji3y MOBHHX 3aco0iB
MOJIETFOBaHHS JIOKAJILHOTO XYI05KHBOTO TIPOCTOPY.

VY uentpi mocmimkeHHs — TBopuicth Bacmis Kysana. Marepianom ciyryooTh HOToO
TBOpU: 301pka «J/lpoHIsATa», HamMucaHa ialeKTOM 13 (DOHETMYHUM BiATBOPEHHSM TOBIPKU;
«Bce no 14 xomiiiok abo ConetnHuit nBip» Ta «12:12:12» 13 TOOAMHOKMMH iaJ€KTHUMHU
esieMeHTaMu; «CMepekoBUl KaMiHby, «Bepnibino», poman «Excnpec-HapedeHuil» Ta apama
«Bubopu cmepri» 3i 30ipku «Jliteparypae 3akapnatts» (2020-2021).

Hiai Ta rocAigHMIBKI NUTAHHS.
Mertoro poOOTH € BHSBIEHHS Ta aHaji3 pOJi JIaJIeKTHUX €JIEeMEHTIB y TBopyocTi Bacwmis
Ky3ana Ha 0CHOBI BUOpaHHMX MOETHYHUX 1 IpaMaTUYHUX TEKCTiB. /{1 TOCATHEHHS 1€l MeTH
MIOCTaBJICHO TaKl 3aB/IAHHS:
® BUSIBUTH JIIAJICKTHI OJMHHUII Ta €JIEMEHTH /T1aJIEKTHOTO BIATBOPEHHS Y BUOPAHUX TBOPAX;
® 3’5CyBaTH iXHI CEMaHTHYHI Ta CTUIICTHYHI (yHKIIIT;
® IPOCTEXHUTHU HEPIBHOMIPHICTD Y>KUBAHHS JIAJIEKTHOI JIEKCUKH Y PI3HUX KaHpax;
Metopnosoris.
VY nocniakeHH1 3aCTOCOBAHO METO/IU CYLIBHOT BUOIPKH, OMMCOBHMA, KOHTEKCTYaIbHUH 1
JIHTBOCTHJTICTHYHHUNA aHAJI3H; I0JaTKOBO BUKOPUCTAHO €JIEMEHTH MOPIBHIBHOTO TIX0TY
JUTS 31CTaBJICHHS TIOETHYHUX, IIPO30BUX 1 APAMATUYHHUX TEKCTiB. BasKIMBHM KEpesioM cTajo

iHTepB’IO 3 Bacuiem Ky3aHOM, CIIpAMOBAHC Ha S’HcyBaHHﬂ 3HAYCHHA, MCTHU BUKOPUCTAHHSA Ta
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(GYHKIIOHATBHOT POJIi TIAIEKTHUX OJMHUILH Y HOTO TBOPYOCTI. AHAI3 3aCBITYMB, 1110 Y
30ipii «/IpOHATaY peali3oBaHo CYIIIbHE iaJeKTHE MIUCHMO 3 (DOHETHYHUM BIATBOPEHHIM
roBipku; y «Bce no 14 xomiiiox a6o CoHeTHuit 1Bip» (PYHKIIOHYIOTh TOOJAWHOKI JTIaeKTHI
onuHuil; y «CMepeKkoBOMy KaMeH1» TOMIHYE JIiTepaTypHa MOBA, a JJOKAJIIbHUN KOJIOPUT
MepeIacThCs Yepe3 MoOyTOBY JICKCUKY W TOMOHIMIKY; 30ipka «Bepi0igo» Takox JOMiHye
JiTepaTypHa MOBa; y npami «Bubopu cMepTi» MianeKTHI eJIeMEHTH BiJCYyTHI.

JonatkoBuii anani3 npo3oBux TBopiB Bacuist Ky3ana 3acBiguye cucTeMHU 1 KiIbKICHO
BarOMUi XapakTep yKMBaHHS J1aJIeKTHOI JIEKCUKH. 30KpeMa, y poMaHi «Ekcnpec-HapedeHmin»
BusiBieHO TIoHan 300 miaJeKTHUX OJWHUIb, TOMI SIK Yy ToeTWyHid 30ipmi «12:12:12»
3a(hiKCOBAHO JIMIIE TTOOJAWHOKI BUMIAJIKU 1X y)KUBaHHS (7 OJUHMIIb), 110 CBITYUTH MPO HKAHPOBO
3YMOBJICHY HEpPIBHOMIPHICTh (DYHKIIIOHYBaHHS JiajieKTH3MiB. HaifumcenbHIOw y mpo3i €
rpyma iMeHHUKIB (moHan 120 oguHWIB), SKi BUKOHYIOTH NEPEAyCiM HOMIHATHBHY Ta
o0OpazoTBopuy (YHKIII, penpe3eHTyoun TMOOYyTOBE CEpelOBHILE, COILIadbHI poOJl Ta
NpeIMETHUIN CBIT MEpPCOHaXIB. 3HAUHY YACTKy CTAaHOBISATH TakKoX JieciioBa (Omm3pko 80
OJIMHHIIB), Yepe3 SIKi MepedaroThCsl Mii, MOBEAIHKOBI MOJIEN Ta BHYTPILIHI CTaHH TepoiB, IO
MOCHJTIOE JMHAMIKY OIIOBi/II Ta MCHXOJOTIYHY MEPEeKOHIMBICTh 00pa3iB. MEHII YuCeTbHUMH,
NPOTE€ CTUIICTUYHO BAKIMBUMHU, € MPUKMETHHUKH, MPUCIIBHUKU, 3aiMEHHUKU Ta CIYXOO0B1
YaCTHHU MOBH, 5IKi 320€31eUyI0Th eMOLIIHO-EKCITPECHBHE 3a0apBIICHHS MOBIICHHS.

BcraHoBneHo, mo giajeKTU3MU y Mpo3i MUCbMEHHHMKA OXOIUTIOIOTH Pi3HI T€MaTHYH1
IpyIH, 30KpeMa Ha3BH 0ci0 Ta iX XapaKTepUCTHK, TOOYTOBUX MPEAMETIB, €JIEMEHTIB OJIATY, 110
crpusie Jeraiizalii XyJOXHbOIO CBITY Ta BIITBOPEHHIO peETiOHaNbHOI crenudiku. Okpim
JIEKCUYHUX OAMHHUIb, BAXKJIMBY CTHJIICTUUHY (QYHKIIIO BUKOHYIOTb (DOHETHUYHI [1aJIEKTHI
¢dopmu, [Ki BIATBOPIOIOTH OCOOJIUBOCTI KMBOT'O YCHOTO MOBJICHHS Ta 3a0€3Me€4yr0Thb MOBHY
1HMBITyasTi3allifo MePCOHAXIB.

OuikyBaHi pe3yJ1bTaTH Ta 00rOBOPEHHS.

OuiKyeTbCs, 10 JA0CIIPKEHHS BUSBUTh HEPIBHOMIPHICTh BUKOPUCTAHHS /11aJIEKTHUX €JIEMEHTIB
y TBopyocTi Bacumns Ky3ana — Bif CyIIBHOTO JiaJIeKTHOTO MUChMA JI0 JIITEpaTypHOi HOPMH B
JpaMaTUYHUX TeKcTaX. JlialleKTU3MHM BHUKOHYIOTh (DYHKIII CTHIIICTUYHOTO YBHpa3HEHHS,
JIOKai3aIlii XyI0)KHOTO TMPOCTOPY Ta €THOKYJIBTYPHOI XapaKTEPUCTHKH. [HTEPB’10 3 aBTOPOM
YTOYHIOE MOTHMBHM BUKOPUCTAHHS [IAJIEKTHOI JIEKCHKH Ta CHpHUS€ TOYHIMIIN IHTEpIpeTarii
MoBHUX sBuml. [lojmaneiie nociuipkeHHA mnepeadadae pO3IIUPEHHS KOPIyCy TBOPIB IS
NPOCTEKEHHS JUHAMIKH (QYHKI[IOHYBaHHSA JiajeKTU3MiB. [IpakTiyHa 1iHHICTH pOOOTH MOJISATaE
Yy MOXXJIMBOCTI BUKOPUCTAHHS 11 pe3yJbTaTiB y MOCTIHKEHHIX 3aKapraTChbKOTO IMHCHMEHCTBA,

YKpaiHCHKOT 11aJIEKTOJIOT1T Ta JIIHFBOCTUITICTHKH.
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HEOJIOT'I3MH TA MOJIOAI’KHUM CJIEHT SIK BIIIOBPAKEHHSI MOBHUX
3MIH Y CYYACHIN YKPAIHCBHKIN MOBI

IpizBumie Ta im'sa crygenra: Kaaunuu Kpicrina
CrneniaabnicTs:B1l1l ®inosoris Ykpaincbka MoBa Ta jiTeparypa
®opma HABYAHHS: 1€HHA

IIpizBuine Ta im'sa HaykoBoro kepiBuuka: Ilesce Anapess AnapiiBHa

Beryn
Tema MaricTepcbKOro TOCTIKEHHS NPHUCBSYEHA BUBYCHHIO HEOJIOTI3MIB Ta MOJIOAIKHOTO
CJICHTY fIK TPOBIJHMX MOKA3HUKIB JWHAMIYHUX MEPEMiH y JIEKCUYHOMY CKIaJl Cy4acHOi
YKpaiHChbKOI MOBH. BaXJIMBICTh OMNpAIlOBaHHS 3YMOBJIEHAa CTPIMKUMH COLIOKYJIbTYPHUMHU
3MiHaMH, BUKIMKaHUMU mHdposizamiero, manyBaHHsAM comianbaux Mepex (TikTok,
Telegram, Instagram), riio0aiizarii€ro, a TAaKOK MOBHOMACIITaOHOIO BiifHOIO 3 2022 poKy, siKa
MOpoJNJIa HOBI JEKCHYHI (OPMYBaHHS AJIs MO3HAYEHHS BOEHHUX MIIHCHOCTEH, eMOLIMHUX
CTaHIB Ta CyCHNUIbHMX SBUIL. L[i YMHHUKM CHPUYMHAIOTH AKTUBHE IONOBHEHHS JIEKCUKOHY
MOBH 3aIllO3MYCHHSMH, >KaprOHi3MaMH Ta aBTOPCHKUMH HOBOTBOpPaMH, HIO JEMOHCTPYE
NPUCTOCYBAaHHS MOBH O BHUKJIHMKIB CHOTOJICHHS. 3HAUYIIICTh TEMH IS YKpaiHCHKOT
JIHTBICTUKHU ToJisArae y moTpedl (dikcarii nux 3MiH I 30€peKeHHST HaI[lOHAIBHOI MOBHOI
caMOOYTHOCTI Ta CTBOPEHHs HOPM CTaHjaprTu3auii. JlocChHiAHMIbKE NUTAHHSA NOJATrae y
HEJIOCTaTHIM cucTeMaTu3alii NUISXiB iHTErpallii HEOJIOT13MiB 1 CIIEHTY Y JIITepaTypHy HOpMY B
yMOBaX Ha/I3BUYAWHUX COILIAJIbHUX BIUTUBIB.
isti Ta qoCAITHUUBKI MUTAHHS
["osioBHa 1111 Mpali — KOMIIJIEKCHO MPOaHalli3yBaTH HEOJIOTI3MHM Ta MOJOADKHUI CIIEHT SIK
O3HaKM MOBHMX IHHOBAIliil y cy4yacHii ykpaiHChKiif MOBi. OCHOBHI 3aB/JaHHS OXOIUTIOIOTH!
BUSBJICGHHSl JOKEped TMOXO/KEHHS ULUX OJMHUI; Kiacu(ikamilo 3a TeMaTHKOK Ta
CEMaHTHUYHUMU KOJIAMU; OILIIHKY iXHBOI COIIIOJIHIBICTUYHOT (YHKIII]; aHall3 MPUCTOCYBaHHS
10 JiTepaTypHOoi HOpMH. JIOCTITHUIIbK] TUTAHHS:
SIki ronoBHI JKepena (popMyBaHHsS HEOJIOTI3MIB 1 CICHTY B YKpaiHCBKi MOBI (BIHCHKOBHIA
KaproH, aHTIIIIU3MH 13 COIMEPExK)?
Sk nie monomixkuui cinenr y komyHikaitii TikTok Ta Telegram?
SIka cycnisibHa pojib CJICHIOBUX YTBOPEHb Y BUPa)KE€HHI 1IEHTUYHOCTI MiJ] yac BIHHN?

Ski crmocoOu MOBHOT ajianTallii HeoJOoTi3MiB JI0 CTaHAApTy?
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MeTtopoJoris

Po3Bigka cnupaeTbes HAa TOEAHAHHS TEXHIK: KOPIYCHOMY aHaui3i (i3 3ayuyeHHsIM KOpIYCiB
CydacHOi YKpaiHChKOi MOBH), KOHTEHT-aHaJi31 MEIIaTeKCTiB Ta JOIHUCIB Yy COIliaJIbHUX
mepexxax (TikTok, Telegram, Instagram), 3icTaBHOMY aHaji3i 3 IHIIUMH CJIOB'SHCHKUMH
MOBaMH, COITIOJIIHTBICTUMHOMY ONMHUTYBaHHI MoJIofAil. TeopeTuyHi 3acaam — COIIOJIHTBICTHKA
(BIUIMB CYCIIIBLCTBA HA JICKCUKY), JICKCHKOJIOTiSI (CIIOBOTBOPYI 3pa3Ku), MparMaliHTBiCTHKA
(BuKOpHCcTaHHs B TUCKypci). JxepenbHa ocHoBa Bkitoyae moHan 5000 onuHUIG: JOMUCH 13
cormepexxk (2022-2026 pp.), MemiaTeKCTH, PO3MOBHI 3aIlMCH, JIEKCUKOHHM HEOJIOTi3MIB;
Marepiai 310paHo MeToI0M Oe3repepBHOT BUOIPKH.

OuikyBaHi pe3yJibTaTH Ta 00rOBOPEHHS

[lepenbauaeThcst, MO OyayTh BHUSBIICHI TOJIOBHI HANpPsSMU 3MiH: TEPEBaKAHHS HOBHUX CIIB,
TMOB'SI3aHUX 3 BIMHOIO, 3alI03MUEHb 3 aHTJIMCHKOI MOBH 31 chepr iHPOpMAIIHHUX TEXHOJIOTIH Ta
CIIEHTy, III0 B)KMBA€ThCS B IHTEpHETI. TakoX TOMITHE IHTEHCHBHE YTBOPEHHS >KIHOYMX
BiMOBIIHUKIB ciiB  ((pemiHaTHBIiB) Ta BUKOpHCTaHHS MeTadop Uil Tepenadi MOYYTTiB;
MOIIMPEHHS 3aralIbHAX TEPMIHIB 31 CIIEHTY Y 3arajbHOBKHBaHIH JiTepaTypHiii MoBi. Pe3ynbraru
1i€i mparii JONOMOXYTh YCBIIOMUTH, SIK YKpPaiHChKa MOBA € THYYKOIO CHCTEMOIO, [0 CIIPOMOXKHA
MPUCTOCYBATUCS 10 CKIIAJHUX, KpU30BUX 00cTaBHH. OuiKyeTbcs, 110 poOOTa 3pOoOUTH CBiit
BHECOK 4epe3 POo3poOKy Mojenmi Uil TepenOadeHHs JISKCHYHUX TpaHchopMariidi Ta HagaHHS

nopaj JeKcukorpagam, 110, CBOEIO YEProro, MOKPAILUTh TOCHTIKEHHS] MOBJICHHSI MOJIOJI.
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JIHTBICTUYHUMA JAHIIIA®T MICTA XYCT 3AKAPIATCBHKOI OBJIACTI

IpizBumie Ta im'sa crygenra: KoBryHoBu4 AHHA
CreniagabnicTs: B11 ®inonoris Ykpaincbka MoBa Ta JiTeparypa
®opma HABYAHHS: 1€HHA

IIpizBuine Ta im'ss HaykoBOro KepiBHnka: bapans €n1uzasera banaxiBna

Beryn

CyvacHuld MOBHUH TPOCTIp MICT JA€JaNi YacTilie CTaE 00’€KTOM HAyKOBHX JOCHIIKEHB,
OCKUTBKA BiH BioOOpa)ka€ COLIOKYJIBTYPHi, TIIOJITHYHI Ta ICTOPUYHI TIPOLECH, IO
BiI0OyBalOThcsl B cycniuibeTBl. OcoONMBY yBary npuBepTae JIHTBICTHUHUN JaHAmAPT K
CYKYIIHICTh MOBHHX 3HAaKiB y MyOJIIYHOMY MPOCTOPI — BHBICOK, PEKIIAMHUX OTOJIOIICHb,
iH(popMamiifHuX Tabmu4ok Tomo. Came yepe3 HUX MOXKHA MPOCTEKHUTH CIHIBICHYBaHHS MOB,
ixHii cTaryc, QyHKHIi Ta B3a€EMOJiI0 B KOHKPETHOMY DPETiOHI. AKTyalbHICTh JOCIHIIKEHHS
3yMOBJIeHa 0araTOMOBHICTIO 3aKapraTchbKoi 00JIacTi, e ICTOPUYHO CHiBICHYIOTH Pi3HI MOBHI
CHUIBHOTH, 30KpeMa YKpaiHChbKa Ta yrOpChKa.

KoHTekcT nochiKeHHS BH3HAYAETHCS TAKOXXK BIUTMBOM CYYacHOI MOBHOI ITOJIITUKH
VKpainy, sKa CIpsMOBaHa Ha YTBEPJUKEHHS YKPAiHCBKOI MOBM SIK J€P’KaBHOI, BOJHOYAC 3
ypaxyBaHHSM MpaB HalllOHATbHUX MEHIIMH. OKpeMoi yBaru 3aciyroBye MOBHAa CUTYallisl y
penirifiHux rpomajaax, skl TPaAULIAHO BIIIrparOTh BAKIMBY pOib Yy (OpMyBaHHI
KYJIBTYPHOTO Ta MOBHOI'O MPOCTOPY perioHy. MoBHe odopMmileHHs peliriiHux 00 €KTIB 1
MOB’sI3aHO1 3 HUMHM 1HQOpMallii Moke BiJoOpa)kaTu crelu(iky MOBHOI 1IEHTUYHOCTI BipsH Ta
ICTOpUYHI TpaJUIIii.

MortuBaiiist BUOOPY TeMHU 3yMOBJIEHA IHTEPECOM JI0 MpobOIeM 6araTOMOBHOCTi, MOBHOT
B3a€MO/IIT Ta poJii MOBH y (hopMyBaHH1 MyOIIYHOTO TTpoCcTOpy. JloCipKeHHs TIHTBICTUYHOTO
nanamwadTy Micta XycT A03BOJISE IIUOIIE 3pO3YMITH Cy4acHI MOBHI IIPOLIECH B PET10HI.

Iisti Ta HOCAITHUUBKI MUTAHHSA

OCHOBHUMM IIJIIMH MaricTepchbkoi poOOTH € MpoaHalli3yBaTH MOBHUI CKJIaJl JTIHTBICTUYHOTO
nanamadTy micta XycT, BU3HAUUTH CIIBBIIHOUIEHHS YKPaiHCBKOi Ta YropchbKoi MOB Y
nyOMIYHUX HAmucax; JOCIITUTH (QYHKIIOHAIbHI OCOOIMBOCTI BUKOPHCTAHHS MOB y PI3HHUX
TUNAX Bi3yalbHUX TEKCTIB (BHBICKH, pekjama, iHpopMaiiiHi TaOIWMYKM); MpoaHai3yBaTh
MOBHI IPAKTUKU PETIriHHUX TpoMaj Ta iX BiAOOpakeHHS Y MOBHOMY JIaHAIIAa]TI.
JlocniaHMIIBKI TMWUTAHHS: SIKE€ CIIBBIAHONIEHHS YKPaiHChKOI Ta YropchbKoi MOB Y

JIHTBICTUYHOMY JaHamadTi Micta XycT?
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VYV axux Thmax myOJiyHUX HAMHUCiB (BUBICKH, pekiama, iHGOpMaIliiiHi MaTepiaiau) JTOMiHY€E
KOXKHa 3 MOB?

SIki ¢pyHKIIT BUKOHYIOTh YKpaiHChKa Ta YTOpChKa MOBH y IyOIIYHOMY ITPOCTOPi MicTa?

Hackinbkyu mommpeHMMH € JIBOMOBHI HalMCH Ta SKi Mojem ix peamizamii? Ski MoBHIi
0COOJIMBOCTI XapaKTepHi JJIs peliriiHuX 00’ €KTIB 1 rpoman?

Metopnosoris

Metoponoris JoCHiKeHHsT iepeadadae 30ip MOBHOTO MaTepiany HuisixoM ¢ororpadyBaHHS

myOJiyHUX HanmuciB y MicTi XycT. Jlo aHaizy 3amy4daroThCsl BUBICKH, PEKJIaMHI OTOJIOIICHHS,

iHpopMariifHi TabJWYKM Ta 1HIIN Bi3yajdbHI TEKCTH, IO MICTSITh MOBHI eJleMeHTH. [Hia

YaCTHHA JTOCIIHKCHHS 0a3yeThCsl HA aHAJI31 HAYKOBOT JIiTepaTypH 3 JIHTBICTUKH Ta, 30KpeMa,

3 MPOOJIEMATHUKH JIHTBICTHYHOTO JaHamadty. Lle 103Bossie OKpecauT OCHOBHI MiAXOIU 10

BUBYCHHS MOBHOTO IIPOCTOPY, BU3HAYUTH KITFOYOBI TIOHATTSI

OuikyBaHi pe3y1bTaTH Ta 00rOBOPEHHS

Y pe3ynbTaTi JOCTIKEHHS Mepen0avyaeThes 3MIHCHUTH KOMIUICKCHHA aHaJIi3 JIIHTBICTHYHOTO

nangmadry wmicra Xycr 3akapmarchkoi o00JacTi, 30KpeMa BHUSBUTH MOBHHUH CKJIAJ

nyOIiYHOTO TPOCTOpPY (BUBICKM, OTOJIOLIEHHS, pekiamy, iH(opMaiiiiHi TaOauuKH),

BU3HAUUTH CHIBBIJIHOIIEHHS MOB Ta ix (QyHKmioHanbHi pomi. I[IpakTuuHe 3HaueHHs

OTPUMAHUX PE3YJBTATIB TIOJSATAE Y MOXKIUBOCTI 1X BHUKOPHCTAHHS IS IOJAJBIIAX

COLIIOJIHTBICTUYHUX JAOCHKeHb. PoOoTa TakoXk MOXe CIyryBaTU OCHOBOKO  JUIS

HOPIBHSUIBHUX JOCIHIKEHb JIIHIBICTUYHMX JAHAMA(TIB IHIIMX MICT PErioHY.
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YKPATHCBKO-YI'OPCbKHWH BUITHT'BI3M Y KOHTEKCTI MIXKKYJIbTYPHOI
KOMYHIKAIIIl B MOBJIEHHI HACEJIEHHA 3AKAPIIATTS

IpizBumie Ta im'sa crygenra: Komapi €Ba
CreniaabHicTb: B11 ®inoJioris Ykpainceka MoBa Ta JiTeparypa
®opma HaBYAHHSA: 3204HA

IpizBumie Ta im'a HaykoBoro kepiBuuka: Ilesce Anapest AHapiiBHa

Beryn

Y cydacHOMY TJI00aTi30BaHOMY CBiTi OUIIHTBI3M IIOCTa€ HE JIUIIC SIK BOJIOAIHHS JBOMA
MOBaMH, a SIK CKJIaJHUN COLIOKYIbTYpHUN (EeHOMEH, 10 BifoOpakae B3a€MOJII0 PI3HUX
MOBHUX 1 KyJIbTYpHHUX cucTeM. OcoOJMBO aKTyaJlbHUM € JOCHIJKEHHS YKpaiHChKO-
YrOpCHKOTO OUTIHTBI3MY Ha 3akapraTTi — perioHi, Je /1Bl MOBHI CIIJIBHOTH TPUBAIHMK Yac
CHIBICHYIOTh Yy MeXax CIIUJIBHOTO KOMYHIKATHUBHOTO MPOCTOPY. AKTYyaJbHICTh TEMHU
3yMOBJIEHa HEOOXIJHICTIO OCMHCIICHHS pealbHUX MOBHMX HPAKTUK y KOHTEKCTI Cyd4acHHUX
3MIiH MOBHOI OJIITUKY Ta OCBITHIX HiIXOIB.

KoHTekeT  JOCHIDKEHHS  BH3HAYAETHCSA  CHEIU(IKOID MOBHOTO  CEPEIOBHINA
3akaprarTs, Ie yKpaiHChKa Ta yropchka MOBU (DYHKIIIOHYIOTh MapalieIbHO, B3aEMOIIFOUN MikK
co6or0. MoTuBallisi AOCHIPKEHHS MOJIsIrae y IparHeHHi 3aikcyBaTy CydyacHi MOBHI IIPOIIECH:
SIBHILIA 3MINIYBaHHS MOB, KOJJOBOT'O MEpPEMHUKAHHS Ta MOBHOI iHTepdepeHiIlii, 1o GopMyrTh
0COOJIMBUM  perioHaJibHUM TUN  MOBJIEHHs. JlocmiiHuibka mpoOnemMa moJjsirae y
CIIBB1/IHOIIIEHHI JIITEPAaTypHOI HOPMHU Ta PEAIbHOTO MOBJIEHHS OLIIHIBIB, J€ CIIOCTEPIra€ThCs
aKTUBHE BUKOPHUCTaHHS rOpuaHUX (HOpM, 1110, 3 OJJHOTO OOKY, HOJIETHIYIOTh KOMYHIKAIlilo, a 3
1HIIIOTO — CTBOPIOIOTh BUKJIMKHU JJIS 30€PEKEHHSI MOBHUX HOPM.
isti Ta HOCAITHUUBKI MUTAHHSA
MeTtor0 Marictepcbkoi poOOTH € KOMILIEKCHE JOCTIIKEHHS (PYHKIIOHYBaHHSI YKpaiHChKO-
YrOpchbKOro OUTIHTBI3MY B MOBJIGHHI HAceleHHS 3akapraTTs SK YMHHUKAa MDKKYJIbTYpPHOI
KOMYHIKarfii.

JInst mocsATHEHHS METH ITOCTABJICHO TaKl JTOCITHUIBKI TUTAHHS:

Sxi Mozeni KOJIOBOTO MEePEeMHUKaHHS Ta 3MIIIyBaHHS MOB € HAaMMOIIMPEHIIIMMH B MOBJIEHHI
O1iHTBIB?

Sk comianbHi YMHHUKH (BiK, OCBITa, MOBHE CEPEIOBUIIIE) BIUTMBAIOTH HA MOBHUH BUOIp?

SAxum € xapaktep iHTepepeHLli Mk YKpaiHCHKOIO Ta YrOpChbKOK MOBAaMHU Ta ii BIUIMB Ha

MOBJICHHS?
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Sy ponb Bifirpae OUTIHTBI3M Y MTOAOJAHHI KOMYHIKaTUBHUX O0ap’€piB y 0aratokyabTypHOMY
cepeIoBHIIi?

['imoTe3a MOCHIHPKEHHS MOJSITae B TOMY, IO CyYacHUH YKpaiHCBKO-YTOPCHKUN OUTIHTBI3M €
JTUHAMIYHOIO MOJICIUTI0 KOMYHIKaIlii, Ji¢ MOBHUU BUOIp BH3HAYAETHCS HE JIMIIE CTHIYHOKO
HAJIEXKHICTIO, @ i KOMYHIKaTUBHOIO CUTYAII€I0 Ta IPAarMaTUYHOI0 METOI0 MOBIIA.
Metopnosoris
TeopeTHYHOI0 OCHOBOIO JOCIHIDKEHHSI € TIOJIOKEHHS COLIOJIIHIBICTUKH, TEOpii MOBHHX
KOHTAKTIB Ta MIXKKYJIbTYPHOI KOMYHIKaIIii.
MeToo0ris TOCHIKEHHS ITepeadaJac:

® aHKETYBaHHS Ta IHTEPB’IOBAHHS PECIIOH/CHTIB;

® TOPIBHSUIBHUH aHaTi3 MOBJICHHS Pi3HUX COIIAJIbHUX TPYI;

e  aHaJIi3 HAyKOBOI JITEpaTypH.
MartepianoM JOCHIPKEHHsSI CIYTYIOTh 3aliCH YCHOTO MOBIIGHHS J>KUTENIB 3akaprarTs,
30kpema beperiBcbkoro ta Y>KropoachbKoro paiioHiB, TEKCTH 3 JIOKATbHUX OHJIAMH-CIUIBHOT,
a TaKOX PE3yJIbTaTH aBTOPCHKOTO COIIOMIHTBICTHYHOTO ONTUTYBAHHSI.
OuikyBaHi pe3yJibTaTH Ta 00rOBOPEHHS
OuikyeTbes, MO AOCTIIKEHHS JO03BOJUTH CHUCTEMAaTHU3yBaTH OCHOBHI MOJENi KOJIOBOTO
NepeMUKaHHs Ta Kiacu(piKyBaTd MOBHI 3allO3WYECHHS, XapaKTepHi Mg Cy4acHOro
YKpaiHChKO-YTOPChKOT0 O1IIHTBaJILHOTO CEpPEIOBHUIIIA.

HaykoBe 3HaueHHs poOOTH ToyArae y TMOMIMOJNEHHI 3HaHb IPO  B3AEMO/IIIO

PI3HOCTPYKTYpHUX MOB Yy KOHTaKTHOMY cepefoBuili. [IpakTuuyHe 3HAYeHHSA MOJSITae y
MO>KJIMBOCTI BUKOPHUCTAHHSI PE3yNbTaTiB JJs BIOCKOHANIEHHS METOJUKH BUKIAJAHHS MOB y

MOIKYJIbTYPHUX PErioHax, CTBOPEHHS HAaBYAIBHUX MaTepiajiB Ta CJIOBHUKIB PET10HATI3MIB.
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IIEMHO-XYJIOXKHS OPUT'THAJBHICTD 3BIPKH «TIJIbKA HE NI MEHI
PO BIMHY» ITABJIA BUIIIEGABH

IpizBumie Ta im'sa crynenra: Hemem Ipuna
CreniaabHicTb: B11 ®inoJioris Ykpainceka MoBa Ta JiTeparypa
®opma HABYAHHSA: IeHHA

IIpizBuie Ta im'a HaykoBoro kepiBHuka: Kopaonenb OQjiekcanap AHaroJiiiioBuy

Beryn

CydvacHa ykpaiHCBKa JIiTeparypa TsDKIi€ 0 IEPEOCMUCIICHHS KOHIIENTYalbHUX OPIEHTHPIB Ta
XynoxkHix ¢opMm Ha (oHi octanHix monid. lle 3ymMoBIIeHO TTMOOKMMH COIIOKYIbTYPHUMU
TpaHchopMaIliIMA 4Yepe3 JKaxJIMBUK JOCBIL BoeHHUX moniid. Tema «JlromuHu 1 BiHH»
HaOyBae Bce OUTBINOI aKTyalnbHOCTI 1 pa3oM 3 TuM, Outbmoi untabenpHocTi. O. [TyxoHCBKa
3a3Havae: «1sip cyuacHoi nimepamypu npo ity O/ YUMAUA € 8A20MUM OdICePenomM nopso 3
oiyitinorw ingopmayicto, HCYPHATICMCOKUMU Mamepianiamu, OCKiIbKU, NONpu idero meopy,
MAam CRPABIICHI eMoyii, 8padiceHHs, NOUymms, nepeoacmvCs Yulicb peanrbHuu 00ceio. Lle
makooic Qikcayis icmopudHux nooil, KA YHEMOJICIUSUMb X 3a0ymms ma nepemeopums «Hd
mamepian KyibmypHoi nam’smi», w0 GUKOHYE (YHKYIIO KyIbmypHOI mepanii, e 3 00H020
OOKY OiIAMbCs MPABMAMUYHUM OOCBIOOM, A 3 THUL020 — ocMucaoms 1oz2o» [6, c¢.8]. OnHum
13 BaroMux sIBUIII MOCTa€e 30ipka aBTopa-BilicbkkoBocay k00811 [1aBna Bumebadbu mix Ha3BoOO
«TinpKM HE MUIIM MEH1 Ipo BiHY», KU HE TUILKU TBOPHUTH ICTOPIiIO, a i mpokuBae ii Ha
CTOpIHKaX J1€0I0THOI 301pKH.

AKTyaJbHICTb JOCTIKEHHS MOJIAHOI TeMH MOJISAra€ B OCMHUCIEHHI HOBUX TEHAEHIH
Cy4JacHOi YyKpaiHChKOi Moe3ii, fKi HAaCH4eHI aKTyaJbHUM Iapajieli3MOM 1 CTBOPEHI Ha
MEepPEeTHUHI KOJIEKTUBHOI ICTOPUYHOI Mam’sTi Ta OCOOMCTICHOTO JJOCBimy. 30ipka aBTOpa
BBXKAETHCS JIEOIOTHOIO, M0 BHUPIBHAETHCS HE TUIBKA (PUIOCOPCHKOIO TIMOMHOIO,
MICHXOJIOT13MOM, 0araToIIapoOBICTIO Ta PO3KPUTTAM €K3UCTEHLIHHUX MUTaHb, a i MOETHAHHAM
KaXJIMBOTO JOCBiAY BiffHH 3 PO3KPHUTTSAM OCOOMCTHUX MEPEKUBaHb, SIKI HAIIOBHEHI LIUPICTIO,
CIIOBIIAJILHICTIO, BIPOIO, ONTHUMI3MOM 1 CTIHKICTIO.

KonTeker npocmipkeHHST € TICHO TMOB’SI3aHUM 3 JIITEPaTyYpHUMH TEHJEHUISIMU
CHOT'OJICHHS, JIeé BAarOMUM YMHHUKOM IOCTa€ aBToOiorpadizM, MOCUICHHS JOKYMEHTAIbHOCTI
Ta BHYTPIIIHSA BIAKPUTICTH SIKA TOEAHYETHCS 3 XYJOXKHBOK IHIUBIAYaJTBHICTIO, IO

neperJTiTae 300pa’keHHsl TPOMaJIChKOT MO3UIIIT 3 0COOMCTOI0 YYTIUBICTIO.
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MoTwuBartiisi BUOOpY TOB’si3aHA 3 IIJUTI0 PO3KPUTH XYJTO0KHIO Ta 1IEMHO-TEMAaTHIHY MPUPOTY
30ipKH, BUCBITIUTH 0araTcTBO CTUJIIO, MOBH Ta XYJOXKHIX 3ac00iB, 4epe3 sKi aBTOP OMUCYE
BJIACHI MEPE)KUBAHHSI, TOCBIJI TA CIIO[iBAHHSI.

JlocnigauiibKa mpobiiemMa ToJIsrae y BUCBITICHHI TOETUYHOI BUpa3HOCTI TBopiB IlaBia
Bume6abu, po3kpuTTIO 3aayMy Ta XYAOXHIX 3ac00iB, sKi 3a0€3MEUyIOTh OPHUTIHAILHICThH
30ipKH.

MeTor0 AOCHIKEHHSI MariCTepchbkoi pOOOTH TOCTa€ PO3KPUTTA 1EHHO-XYHI0KHBOT
OpHUTTHAILHOCTI 301pKH yKpaiHChbKoro aBropa [lasima Bume6adu mig Ha3zBoro «T1MbKK HE MMHIIN
MeHi Tpo BiitHY». UnHHE MICIle HAJAE€ThCS NI 3araJIbHOTO PO3TJISAY MUTITAPHOI TEMaTHKU Y
CyYacHI yKpaiHCBKill jiTepaTypi Ta KOHKPETHOTO BH3HA4YECHHS Micus 30ipKH B Cy4acHOMY
niTeparypHoMy auckypci. OcoOnuBY yBary MpUAUICHO aHaTi3y 30ipKH, aBTOPCHKOTO 3aayMy,
MOETUKH, TEMATUYHOTO YPI3HOMAHITHEHHS, CrielU(iKu 00pa3HOro MUCIEHHS, IHTOHAIIIHOCTI,
XYI0XHbOI MOBU Ta CMUCIIOBOTO HABAHTAXKEHHSI, 110 PO3KPUBAE 17IEHHO-XY105KH1 OCOOJIMBOCTI.
Jnst ToCSATHEHHS TIOCTABJICHOI METH € BaKIIMBUMHU PO3TIIST HACTYITHHUX ITUTAHb!

Po3kpuTTs 3HaYCHHS MUTITAPHOI TEMATUKH B CYYaCHOMY JIITEPAaTypHOMY JUCKYpPCi
BucBitinenns ocHoBHUX MOTHBIB Jtipuku [1aBna Bume6adu

JlocmikeHHs 11eHHO-TeMaTUYHOT CBOEPIIHOCTI 301pKH, PO3IIIA] CIIeIU(IKU XYI0KHIX 3ac001B
Posrsim  akTyanmpHOCTI 4epe3 TICHXOJIOTIUHI AaCHeKTH: MO€IHAHHS OCOOMCTOrO JOCBIIY
MEePEeKUBAHb Ta KOJIEKTUBHOI TIaM’AT1 B KOHTEKCTI MO/ BIHHHU.

P0o3KpUTTS HOBU3HHM NOETUYHOTO MUCIICHHS aBTOpA.

Metonosoris

MeTto10510T1YHAa OCHOBA MaricTepchkoi poOoTH modyJoBaHa HacaMiiepes Ha OiorpadiyHOMYy
aHauli31, 10 J03BOJISE 3p0O3yMITH aBToOlorpadiyHi MOTUBH 1 crienu@iKy XyI0KHIX TEKCTIB.
BUKOPUCTOBYEThCSI TEKCTyallbHUN aHali3, KU CHOpPSIMOBAaHUN Ha JOCTIIKEHHS MOSTHYHUX
TBOpiB 30ipku. Baromy ponb Binirpae MOpPIBHSJIBHUM Ta IHTEPTEKCTyaJIbHUI aHami3, sKi
JIO3BOJIAIOTH 3ICTaBUTU TBOPHU IHIIUX CYYaCHHUX MUCHbMEHHHKIB 3a OJIM3bKOIO TEMAaTHKOIO 1
3aBISKM I[bOMY BHOKPEMHUTH XYIOXKHIO 0COONMBICTH aBTopa. OKpeMo 3acTOCOBAHO
TEepPMEHEBTUYHUNA MIiAXiJ, 3aBASKH SKOMY MOXXHa PO3KpUTH (iTocopChbKy Ta eMOLINHHY
HaIOBHEHICTh y HIMPIIOMY KYJIbTYpHOMY AMCKYpci. | 6e3nocepeHbo, 3aCTOCOBAHO 1CTOPUKO-
KyJIBTYPHUH METOM, SIKUN JI03BOJISIE MPOAHANI3YBAaTH MMOETUYHI TEKCTH Yepe3 MpU3My icTopil
Ta COLIaJIbHUX SIBHUIIL.

MarepianoM TOCHTiKEHHS cliyrye moeTndHa 30ipka [laBma Bume6abu min Ha3zBowo «Tinbku

HE MMUIIA MEH] PO BiliHY», y AKiI PO3KPUTO MOTHUB TBOPYOCTI aBTOPA.
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OuikyBaHi pe3yJbTaTH Ta 00rOBOPEHHS.

3a pe3ynbTaTaMH JOCIIDKCHHS Mepen0adeHo PO3KPUTH OCOOIMBOCTI XYHOKHBOTO CTHIIIO
aBTOpa Ta NepeAaTd inedHi acmekTH 30ipkH. 3arlaHOBaHO BHUCBITIIMTH HOBHM3HY Ta
aKTyaJIbHICTh MOETUYHOI TBOPYOCTI Ta MOKa3aTH Te, 10 30ipKa sBiis€ COOOI0 HOBE SIBUIIE
YKpaiHCBKOTO JIITEPaTypHOTO MpoIlecy, sKe Hece 3a co0or TpaHcdopmallii aBTOPCHKOTO
MUCIICHHS 1]l BIUIMBOM BaXXKUX 1CTOPUKO-KYJIBTYpHHUX mporieciB. [lepenbaueHo BHCBITINTH
TE, IO TO0E3is aBTOpa-BiIICBKOBOCIYXKOOBII € HOBHUM SIBUIIEM, SIKE IOKa3ye >XKaXJIMBHH
JIOCBIJ PEJIbHOCTI Pa3oM 3 IIUPUMHU BHYTPIIIHIMHU NIEPSKUBAHHSAMH 1 HaJIISIMH, 1 IOKA3aTH Te,
0 SBUIIE € OMU3BKUM CYCHIJIBCTBY, 4epe3 mo 30ipka 1 Mae BENMKY MONYJSPHICTH Ta
NEPCHEeKTHBH Ha MOAAIBIINI pO3BUTOK. JliTepaTypo3HaBue 3HAUCHHS 3/1aTHE PO3KPUTH IIIE
MO YSIBJICHHSI MPO TEHJCHIIi PO3BUTKY Cy4YacHOI YKpaiHChKOI MIJTiTapHOi moesii, sika

MOKH € PIAKICTIO B YKpaiHChKIil JiTeparypi.
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Jlane BumaHHA MicTHTh Te3u nomoBimeii HAYKOBOI CTYJEHTCBKOI KOH®EPEHIII JJIs
CTYJEHTIB-®UIOJIOI'IB CTYIIEHA MATIICTPA, mnposenenoi Hna Kadempi dimomorii
3akaprnaTchKOro yropchkoro yHisepcurery imeHi ®Depenma Paxomi II. V 30ipHHKY npencTaBiieHO
pe3yibTaTH MiArOTOBUOI pPOOOTHM 3 HANMCaHHA MAariCTEpChKUX POOIT CTYAEHTIB MaricTpatypu
CreriabHOCTEeH YropchKOi, YKpaiHChKOi Ta aHriiichkoi (imororii. Te3n BimoOpakaroTh caMOCTIHHY
HayKOBY poOOTy aBTOPIB.
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