e
A

EBET IN EXEMPLIS
ALIORUM DISCERE
QUISQUE

'

'um.a»







I1. Rakoczi Ferenc Karpataljai Magyar Egyetem

Filologia Tanszék

Debet in exemplis aliorum discere quisque

Filologus hallgatok bachelor hallgatdi tudomanyos
diakkori konferenciajanak anyagai

Szerkesztok:

Beregszaszi Aniké és Gazdag Vilmos

FILOLOGIA TANSZEK FILOLOGUS HALLGATOK
I1. Rékoczi Ferenc Karpataliai Magyar Egyetem Tudom:in_\'os Eg_\'csiiletc

Beregszasz, 2026



Jelen kiadvany a II. Rakoczi Ferenc Karpataljai Magyar Egyetem Filologia Tanszékén megrendezett
DEBET IN EXEMPLIS ALIORUM DISCERE QUISQUE - Filologus hallgatok bachelor
tudomanyos didkkdri konferencidjanak eldadas-téziseit tartalmazza. A kdtetben a magyar, az ukran és
az angol szakos III. évfolyamos bachelor-hallgatok szakdolgozat-el6készitési munkéjanak eredményei
keriilnek bemutatasra. A tézisek a szerzok 6nallo tudomanyos munkajat tiikkrozik.

Jlane BumaHHS MICTHTh Te€3W MOMOBiAel KoH(EpeHIii CTyaeHTiB-(ilonoriB crymeHs OakamaBpa
DEBET IN EXEMPLIS ALIORUM DISCERE QUISQUE, mposeacHoi Ha (isogorivHOMY
¢akynbTeTi 3akapmaTChbKOro yropcbkoro yoiBepcuteTy imeni @epenma Paxowmi I Y 30ipHuky
MIPEICTaBICHO Pe3yNbTaTH MiATOTOBYOI POOOTH 3 HamucaHHA KBaiikamiifHuX poOiT crymeHTi III
KypCy CHemiaJbHOCTeH Yropcbkoi, yKpaiHChkoi Ta anriidcekoi ¢imomorii. Te3m BimoOpaxkaroTh
CaMOCTiiHY HaAyKOBY pOOOTY aBTOPIB.

This volume contains the thesis abstracts presented at the DEBET IN EXEMPLIS ALIORUM
DISCERE QUISQUE - Bachelor Student Academic Conference of Philology Students, held at the
Department of Philology of Ferenc Rakoczi Il Transcarpathian Hungarian University. The collection
presents the results of the thesis preparatory work of third-year bachelor students of Hungarian,
Ukrainian, and English philology. The abstracts reflect the independent scholarly work of their
authors.

Szerkesztette / Penakropu / Edited by:
Beregszaszi Aniko — Gazdag Vilmos

DEBET IN EXEMPLIS ALIORUM DISCERE QUISQUE
Filologus hallgatok bachelor hallgatoi tudomanyos diakkori konferencidja

DEBET IN EXEMPLIS ALIORUM DISCERE QUISQUE
Cmyoenmcora Haykoea KoHpepenyis cmydenmis-ginonoeis (baxanasp)

DEBET IN EXEMPLIS ALIORUM DISCERE QUISQUE
Bachelor Student Academic Conference of Philology Students
Technikai szerkeszto / Texniunuii penaxkrop / Technical editor:
Ferku Szilveszter

Boritoterv / Iuzaiin odkaagunku / Cover design:

Gazdag Vilmos — Ferku Szilveszter

A tézisek tartalmaért, az abban leirt tények hitelességéért, illetve a tudomanyetikai kovetelmények
maradéktalan betartasaért a szerzo, illetve a munka témavezetoje felel.

3a 3MICT Te3, JOCTOBIPHICTh BHKIAQJEHUX (DAKTiB, a TAKOXK 3a IMOBHE JOTPUMAHHS BHMOT HAayKOBOT
€THKH Hece BiANOBIIANbHICTh aBTOP Ta HAYKOBUI KEPIBHUK POOOTH.

The author and the thesis supervisor are responsible for the content of the abstracts, the accuracy of the
facts stated therein, and full compliance with the requirements of research ethics.

© A szerzOk és témavezetdik, 2026 / ABropu Ta iXHi HayKOBi KepiBHUKH, 2026
The authors and their supervisors, 2026



TARTALOM/3MICT/CONTENTS

ELOSZO oot eeeee et et et e e eeeseeesesesese et st esesese e sseseseseseesesesesessesesesesesesesereseseseseesesenenesesresennaes 6
FOREWIORD ....oooiiiiecie ettt eeeeeeesaaeseeesaaesesassaasneeessaasesssaaasseessaannseessasasseessaanseessannseeesaannnness 8
TTEPEJIMOBA ... .ttt sree e s siae e s s nanr e e e s s aba e e e s e bae e e e e sbae e e e e abaeeeeaebbaeeesansbeeaeas 10
Kamilla-Viktoria Antal: METAPHORS OF DARKNESS AND LIGHT IN «cROMEO AND
JULIETY» BY W. SH A K E S P E A RE ... .coiiiiiiiiiiiiiiit et s teseesesesnsssennssssnssssnsssenssssnsssensseesnsessssesen 12
Edina Adam: UTILIZING LANGUAGE GAMES AT THE LESSONS OF ENGLISH IN
THE PRIMARY SCHO O ..ottt eet et ttea e et etee e e e e tee e e e eaaeee s eteseeeesaeeseetaeeeeeatreeeennnnns 14
Melinda Balog: THE ROLE OF ERROR CORRECTION IN FOREIGN LANGUAGE
ACQUISITION ...ttt sttt et ere e e sreeere s e e sbeeabeaasesaeearesaseabeeabeensesraeareenseareeaseanees 18
Virdzsinia Balog: BARRIERS TO EFFECTIVE READING COMPREHENSION IN
FOREIGN LANGUAGE LEARNING CONTEXTS .. .ot eeieeeeseeeeeessaeneeesaneneesessnnees 21
Rebeka Céjbely: IMPROVING STUDENTS' READING COMPREHENSION IN THE
ENGLISH LESSON WITH Al ..ottt e e eeeeeesssenssesssasssessssssssessssasssesessssssssssesnees 24
Csok Szofia THE DRAMA OF THE “SHADOW AUTHOR”: LIFE AND CREATIVE
LEGACY OF AUGUST DERLETH. ....ooeiiiieiie et eeete e e eeee s seeeneeessenneessssannnesesannnseesssannees 26
Livia Domokos: THE SIGNIFICANCE OF PROCESS WRITING IN DEVELOPING
WRITING SKILLS IN THE ENGLISH LESSON ... ..oooiiiiiiiie e eeeeeeseeeeeeeeseeeseeessseseessaneneeees 33
Gyorgy Dzsanda: TEACHING ENGLISH TO YOUNG LEARNERS

WITH THE HELP OF DIGITAL GAMES ...t eeee e s eeeeee e e eeneeessannneeesannnnnees 35
Jazmin Dzsaszem: THE ROLE OF ONLINE GAMES IN DEVELOPING YOUNG
LEARNERS VOC ABUL ARY .ottt eeee e et eeaaeeeseeaasssennassssennnssssennassesennseeeennaseseennnns 37
Dorina Fazekas: EXPLORING WOMEN ROLES IN W.SHAKESPEAR’S COMEDIES..... 39
Nikoletta Fehér: RELIGIOUS MOTIFS IN ROBINSON CRUSOE...........cooooieeeeeeeeeeeeeeeeeens 41

Szilvia Fischer: OFFLINE AND ONLINE ENGLISH TEACHING
IN TRANSCARPATHIA DURING AND AFTER COVID-19

COMPARED (BASED ON TEACHER INTERVIEWS) .......cccooiiiiiiiinineneesesie s 43
Tamas Fodor: PROJECT-BASED LEARNING: NEW PERSPECTIVES FOR ENGLISH
LANGUAGE LEARNERS ........cooiiiiiii s 46
Grigorij Gerzanics: EFFECTIVE STRATEGIES FOR TEACHING GRAMMAR

IN THE ENGLISH LESSON IN THE PRIMARY SCHOOL .......ccccoiiiiiiiininienene e 48
Szilveszter Jancsik: THE IMPACT OF TASK-BASED LANGUAGE TEACHING (TBLT)
ON ENGLISH SPEAKING FLUENCY IN EFL CLASSROOMS ..........ccooiiiiniiinini 51
Barbara Kadas: THE IMPORTANCE OF EMOTIONS

IN W. SHAKESPEARE’ WRITINGS......ccccoiiiiiiiiiiii s s snnes 54



Daryna Kasych: MUSICALITY OF NAMES IN EDGAR ALLAN POE’S POEMS AND

SHORT STORIES ... s r s ressrean e ane e 57
Klimovics Bedta: THE ENGLISH LANGUAGE EXAMINATION OF THE NATIONAL
MULTI-SUBJECT TEST: RESULTS AND PROSPECTS........ccooiiiiiiienie s 60
Agota-Barbara Kobaly: THE ROLE OF CORRECTIVE FEEDBACK

IN DEVELOPING SPEAKING SKILLSIN THE ENGLISH LESSON..........ccccoiiiininnnnnnn, 62
Daniel Kotr6é: THE ROLE OF DIGITAL TECHNOLOGIES IN DEVELOPING
GRAMMATICAL COMPETENCE........cciiiiiiii s 64
Daniella Lukovics: INTEGRATING GAME-BASED METHODS INTO PRIMARY
LANGUAGE INSTRUCTION ..ottt s s sssssnessnssnes 66
Angéla Maté: DEVELOPING VOCABULARY SKILLS IN THE EFL CLASSROOM OF
THE SECONDARY SCHOOL ......ociiiiiiiiininie s sas s s snesne s 69

Orsolya Maté: NEOLOGISMS IN MODERN AMERICAN NEWSPAPER ARCTICLES ... 71

Christina Mohorita: THE ROLE OF PICTURE BOOKS ABOUT EMOTIONS IN
DEVELOPING INTEREST AND COMMUNICATIVE COMPETENCE

IN PRIMARY EFL CLASSROOMS ...ttt eeeee e e e aeteeesseeneeeesaansssesssessssssasseessansseess 74
Natalia Nagy: OPPORTUNITIES FOR EXTRACURRICULAR LANGUAGE LEARNING
THE IMPACT OF YOUTUBE, TIKTOK AND VIDEO GAMES. ... 77
Barbara Pados: THE PRESENCE OF ENGLISH

IN TRANSCARPATHIAN HUNGARIAN MEDIA AND ADVERTISING.........ccooovvveeenennn. 80

Tykarny Bonomumup: [TIPOTECT ITPOTU BIMHU Y POMAHAX E. XEMIHI'VEA......... 83
Vivien Séfer: THE ROLE OF ENGLISH IN THE EVERYDAY LIFE

OF YOUNG PEOPLE — A SURVEY AMONG HIGH SCHOOL ......cooveieveeeeeeeeeereeeeseennns 85
Gloéria Szligan: SPECIFICS OF HUMOR IN MARK TWAIN’S NOVELS.......cccccoovieevinnns 87
Krisztian Péter Szoka: THE IMPACT OF TEACHER-STUDENT RELATIONSHIP

ON EFL LEARNING .....ococeee ettt et et e et et et etesessses et asesessesssesesessssesssasessssssesasesessnssssseseseneens 90
Veronika Toth: FEMALE CHARACTERS IN DORIS LESSING'S

"THE GRASS IS SINGING" ...ttt te e ee et et eaeae s et et et et eeeeses et es e eeeeseseseaeesesereeeaeaneas 93
David Boglarka: IRASSZOKASOK, NEPI KEZIRATOK KUTATASA S AZOK
HASZNALATA MEZOKASZONYBAN. ....cooiteteeeeeeter et eeeeeeeseseseesesesssesesssesssssessssssessssnenes 26
Hegediis Eszter: FILOLOGUS HALLGATOK

NYELVI ATTITUDJEINEK VIZSGALATA ....coooeeeeeeeeeeeeeeeeeeeeeeeeeeeeeesesssesesereeseseseensssessnens 99
Kabai Petra;: FOLKLOR MOTIVUMOK MORICZ ZSIGMOND

BOLDOG EMBER ES ARVACSKA CIMU REGENYEBEN .....oooiiieeieeeeee e eeeeereen s 101
Karmacsi Bence: A FOLDRAJZI NEVEK HELYESIRASANAK ISMERETE A
DEBRECENI MARTON ARON SZAKKOLLEGIUM HALLGATOI KOREBEN ............ 103



Kallai Martina: IDENTITAS ES KULTURALIS IDEGENSEG VIDA GABOR EGY

DADOGAS TORTENETE C. REGENYEBEN .....oooviietieeteteetetseessesssseeessessssessssssessssesans 105
Eszter Kiss: VISK LAKOSAI NEPHITTEL, NEPI VALLASOSSAGGAL, SZAKRALIS
KOMMUNIKACIOVAL KAPCSOLATOS NARRATIVAINAK ELEMZESE ......ccoooen.... 107
Maté Marta: A HALAL MOTiVUM MEGJELENESI FORMAI ADY ENDRE
VALASZTOTT KOTETEIBEN .....ooioeieeeeeee et eee et eeetetesstaseesatessaassesaneesssesasessseseesasensans 109

Hegediis Eszter: ANYELVI ATTITUDRE VONATKOZO VIZSGALATOK
HASZNOSITHATOSAGA A KARPATALJAI MAGYAR NYELVI ES
OKTATASSZERVEZESBEN ....ooiieieeteeeeeees e eeesateesasassessseesesaseseseessseesasesseseseesasessesaseasanes 111

Nagy Alexa: NOI HANGOK A 19. SZAZADI MAGYAR IRODALOMBAN .................... 114

Pap Bianka: A GYERMEKIRODALMI MUVEK FELHASZNALHATOSAGANAK
LEHETOSEGEI A MAGYAR MINT IDEGEN NYELV TANITASABAN

A KARPATALJAT ISKOLAKBAN. ....ovitieeeeee et eeeeeeeeeseteteseeesesssesesessesesssesesssssseseseessssssesenes 116
Pater Laura: AZ ORULET NYELVE: A MENTALIS BETEGSEGEK IRODALMI
ABRAZOLASA A 19. SZAZADI MAGYAR IRODALOMBAN .....oooovieeeeereeeeeeeenerseens 119

Szilagyi Lili Fanni: A FOLDRAJZI NEVEK HELYESIRASA ISMERETENEK
VIZSGALATA A 1. RAKOCZI FERENC KARPATALJAI MAGYAR EGYETEM

HALLGATOT KOREBEN .....ouotititietetetetseesesesssesessssesesssesessesssesesessssesssesessssssssesessssssssesenes 121
Ur Attila; TORTENELEM ES KULTURALIS AZONOSSAG VARI FABIAN LASZLO
VISSZAEMLEKEZES-REGENYEIBEN .....ooioiiiieteieseteeseeeeesseesssaseseseesssessasesesssessssesans 124

Baep Jliana IsaniBna: METOJJUKA HABYAHHSI CUHTAKCUCY
[IPOCTOI'O PEUYEHHS B 3AKJIAJJAX 3ATAJILHOI CEPEJIHBOI OCBITH:
TPAJIULIIAHI M THHOBALIIAHI TTIZIXOIU ... esessssssesesesnsessenenens 127

Boukaii Hikonerra IOniiBaa: ®OPMYBAHHSI KOMYHIKATUBHOI KOMITETEHIIII
MAWBYTHIX YUUTEJIB V [TPOLIECI BUBYEHHS YKPATHCHKOI MOBU B 3BO:

TEOPETHUYHI ACIIEKTHU TA ITPAKTUYHI IIAXOU ......ccoeoiviiiiiiiiiiniieecseee 130
I'an IN'anna: POJIb ®PA3EOJIOTI'I3MIB YV PO3BUTKY MOBJIEHHSA VUHIB................... 132
I'y6ans Jasua: “TOTAJIITAPHUN MI® YV TTPO3I MUKOJIM XBUJIBOBOI'O” ............. 135

Kim Amanna Onexciiaa; TUTTOJIOT TSI JEKCUUHUX ITIOMUJIOK Y 3AKAPITATCBHKIN
VKPATHCBKIM TTPECT: JII/IJIAKTI/I‘{HI/Iﬁ KOMEHTAP TA BITPABU JJId YUHIB..... 138

Kopmom Bikropis BitaniiBra: YCHA HAPOJIHA TBOPUICTh HA YPOKAX

JIITEPATYPU PIJHOI'O KPATO ...t s 141
Jlerom Beara Onekcanapa: ®OPMYBAHHS T'VYMAHICTUYHMX IIIHHOCTEM Y
HIKOJIT HA TTPUKIJTAII OITOBIZAHD I'PUT'OPA TIOTIOHHHKA...........coooviiiiiine 144

Mumn3ar Haranis Bacunisra: KOHLIEIITU BUMHKY
TA BIAITIOBIJAJIBHOCTI B POMAHAX MAKCA KIZIPYKA «bOT:
ATAKAMCBKA KPU3A» TA «BOT: IYASIKUIBCBKUM ITAPAJIOKC». .....oceveeenrenrane. 147



Hikonoposa Bikropis ®enopiBaa: CEMAHTUKA HA3B ICTOT
B YKPATHCBKIU ITAPEMIOJIOTT .......coiiiiiiiciciceeeic sttt ssssesssses s sas 151

Cenina Jap’a: “JJUTSUYUA MOBHUM CBIT ¥ KASKAX I'AJIMHU MAJIUK:
OITPAILIYOBAHHS CTPYKTYPHO-CEMAHTHUYHOI'O AHAJII3Y JIEKCUKU HA

VPOKAX VKPATHCBKOI MOBI.......ocovieieeeeeeeeeeeesseesesesssssesssssessssssssesssssssssessessessesnsssesns 154
Tpaxcnep Meninga: IIPOBJIEMA ®OPMYBAHHS HAIIIOHAJIBHOI IJIEHTUYHOCTI B
POMAHI «3A ITEPEKOIIOM € 3EMJISI» AHACTACI JIEBKOBO ..o, 157
®imep Cinsis: HEOQJIOT'I3MU SK 3ACIB IHJIUBIZIYAJIbHO-ABTOPCBhKOI'O CTUJIIO
OKCAHU BABYIKKO ..ottt ettt et e e e e e ete et aseaneensasesesseesessesresseeneasasessessessearesresresreanes 159
Yok Codis: CTUIIICTUUHA OYHKIIA AIAJTEKTHOI JIEKCUKU Y
3AKAPITIATCHBKOMY ®OJIbBKJIOPI TA MOXJIMBOCTI I BUKJIAJAHHA................ 162

Illexera Mapianna Pycranisna: [TYBJIILIUCTUYHUM CTUJIb HA YPOKAX
YKPATHCHKOI MOBMU B ILIKOJII: BAKOPUCTAHHS TEKCTIB
3AKAPITATCBKHUX 3MI SAK JIEKCUYHOI'O MATEPIAJTY ..oooiiiiiiiiiiiiiiie e 165



ELOSZO0
A 1I. Rékdczi Ferenc Karpataljai Magyar Egyetem Filologia Tanszéke hagyomanyosan nagy
figyelmet fordit a hallgatéi tudomanyos munka apolasara és megbecsiilésére. Ennek
szellemében keriil sor 2026. marcius 25-én a DEBET IN EXEMPLIS ALIORUM DISCERE
QUISQUE mottoju filolégus hallgatoi tudoméanyos diakkori konferenciara, amelyen a III.
¢vfolyamos magyar, ukran ¢és angol szakos bachelor-hallgatok mutatjak be szakdolgozat-
elokészitési munkajuk eredményeit.

A konferencia latin mottéja Plinius nyoman igy fordithaté: ,,Mindenkinek masok
példajabol kell tanulnia.” E bolcsesség nemesak a tudomanyos megismerés 1ényegét ragadja
meg, hanem a filolégia mint diszciplina alapallasat is kifejezi: az olvasas, az elemzés, a masik
szovegébe, kulturajaba és gondolkodasédba vald elmélyiilés révén jutunk kozelebb sajat
megértésiinkhoz. A példdk nem puszta illusztraciok — minték, kiinduldpontok és mércék
egyszerre. A hallgatoi tudomanyos munka épp ezt a folyamatot gyakorolja: a forrasokkal valo
birkozast, az érvelés fegyelmét, a sajat hang megtalalasat masok gondolatain keresztiil.

A jelen tézisfiizet azt a tematikai gazdagsagot tiikrozi, amellyel a Filolégia Tanszék
hallgatoi a 2025/2026-0s tanévben a tudomdnyos kutatds mezejére 1épnek. A konferencia
harom szekcidban zajlik: a magyar szakos hallgatok eléadasai a kdrpataljai magyar nyelv- és
irodalomhasznalat, a dialektologia, a szociolingvisztika és az irodalmi Orokség témakoreit
Olelik fel; az ukran szakos hallgatok a karpataljai ukran irodalom ¢és nyelv, a dialektoldgia, a
frazeologia, valamint az anyanyelvi ¢és idegennyelv-oktatds metodikdjanak kérdéseit
vizsgaljak; az angol szakos hallgatok pedig az angol irodalom klasszikusait, a
forditastudomany ¢és a nyelvpedagogia aktualis problémait jarjak koriil. E soksziniiség maga is
iizenet: a filoldgia nem egyetlen, hanem szamtalan nézOpontbdl szemlélhetd €s miivelhetd.

A tudomanyos didkkori konferencia nem csupan bemutatkozasi lehetdség: a szakdolgozat-
iras folyamatanak szerves és nélkiilozhetetlen allomasa. Az eldadas és az azt kovetd szakmai
vita hozzasegiti a hallgatokat ahhoz, hogy gondolataikat strukturaltan ¢s meggydzden adjak
eld, hogy szembenézzenek kérdésekkel, amelyekre a dolgozat szovegében talan még nem
kerestek valaszt, és hogy kortarsaik munkajan keresztiil sajat kutatdsuk kontextusat is tagabb
perspektivabol lassak. A plinius-i intelem tehat nem csupan a mult nagyjainak olvasdséara
vonatkozik — érvényes a jelen didktarsak munkainak befogadasara is.

Koszonetet mondunk a konferencia minden résztvevdjének, eldadoknak és hallgatosagnak
egyarant, valamint a témavezetOknek, akiknek szakmai irdnymutatdsa nélkiil nem
sziilethetnének meg ezek a dolgozatok. Koszonjiik a Filologia Tanszék valamennyi

oktatdjanak és munkatarsanak a rendezvény megszervezésébe fektetett munkd;jat.



Abban a reményben bocsatjuk utjara ezt a tézisfiizetet és magat a konferenciat, hogy az itt
elhangzd eldadasok, akar a szakdolgozatok végleges valtozatdban, akar a fiatal kutatok
gondolkodésaban, tartés nyomot hagynak. Legyen ez a nap a filologiai elkotelezettség
iinnepe, a tudomanyos parbeszéd tere, €s a mottd szellemében a masok munkajabol meritett

inspiracio forrasa.

Beregszész, 2026. marcius 25.
Beregszaszi Aniké és Gazdag Vilmos

a konferencia foszervezoi



FOREWORD
The Department of Philology at Ferenc Rékdczi II Transcarpathian Hungarian University has
long been committed to fostering and celebrating student scholarly activity. In keeping with
this tradition, on 25 March 2026 we host the Student Academic Conference of Philology
Students held under the motto DEBET IN EXEMPLIS ALIORUM DISCERE QUISQUE, at
which third-year bachelor students of Hungarian, Ukrainian, and English philology present
the results of their thesis preparatory research.

The conference’s Latin motto, drawn from Pliny, may be rendered as: “Everyone must
learn from the examples of others.” This maxim captures not only the essence of scholarly
inquiry but also the foundational stance of philology as a discipline: it is through reading,
analysis, and immersion in another’s text, culture, and thought that we draw closer to our own
understanding. Examples are not mere illustrations — they are models, points of departure, and
standards all at once. Student research practises precisely this process: the rigour of engaging
with sources, the discipline of argumentation, and the discovery of one’s own scholarly voice
through the ideas of others.

This volume of abstracts reflects the thematic richness with which the Department’s
students enter the field of scholarly research in the 2025/2026 academic year. The conference
is organised in three sections: the presentations of students of Hungarian philology address the
Hungarian language and literature of Transcarpathia, dialectology, sociolinguistics, and
literary heritage; students of Ukrainian philology examine questions of Transcarpathian
Ukrainian literature and language, dialectology, phraseology, and the methodology of mother-
tongue and foreign-language teaching; while students of English philology explore the
classics of English literature, current issues in translation studies, and language pedagogy.
This diversity is itself a message: philology can be approached and cultivated from not one
but countless perspectives.

A student academic conference is more than an opportunity for self-presentation: it is an
integral and indispensable stage in the process of writing a thesis. Oral presentation and the
ensuing scholarly discussion help students to articulate their ideas in a structured and
persuasive manner, to confront questions that may not yet have been addressed in the written
text, and, through engagement with the work of their peers, to view the context of their own
research from a broader perspective. Pliny’s admonition, then, does not apply solely to
reading the great minds of the past; it is equally valid for receiving and learning from the

work of one’s fellow students today.



We extend our gratitude to all participants of the conference, presenters and audience
members alike, as well as to the thesis supervisors, without whose professional guidance these
works could not have come into being. We also thank all the academic staff and colleagues of
the Department of Philology for the effort they have invested in organising this event.

We send forth this volume of abstracts and the conference itself in the hope that the
presentations delivered here will leave a lasting impression, whether in the final versions of
the theses or in the thinking of the young researchers themselves. May this day be a
celebration of philological commitment, a space for scholarly dialogue, and, in the spirit of

our motto, a source of inspiration drawn from the examples of others.

Berehove, 25 March 2026

Aniko Beregszaszi and Vilmos Gazdag

organisers of the conference



INEPEJIMOBA

dinonoriunuii hakynpTeT 3aKapmaTChKOTO YyropchbKoro yHiBepcutery imeHi @epenima Paxori
I TpaauuiiHO TPUILNIAE BEIMKOI yBarM PO3BUTKY CTYJEHTCHKOI HAyKOBOI IISUIBHOCTI Ta ii
miarpumill. Y mpomy ayci 25 Oepesns 2026 poxy BigOyBaeTbCsl CTYJEHTChKa HayKoOBa
KoHpepeHiis cryneHTiB-dinonoris mig aesizom DEBET IN EXEMPLIS ALIORUM DISCERE
QUISQUE, na sxiii cryaentu Il xypcy yropcekoi, ykpaiHChKOI Ta aHIIIKHCHKOI (ismomorii
cTyneHs OakayjaBpa IPEICTAaBISAIOTh PE3YJIbTAaTH CBOEI MiArOTOBYOI POOOTH 3 HAINMCAHHS
OakajgaBpPChKOi TUIIJIOMHOI pOOOTH.

JlatuHChKMI NeBi3 KoH(epeHIii, 3anmo3udennii 3 [LmiHisA, MoxHa nepekiactu Tak: «KoxxeH
MOBHHEH BYMTHUCS HA MPUKIAAAX 1HIUX.» L[ MyapicTe He nuie BigoOpaxkae CyTh HAYKOBOTO
Mi3HAHHS, ajie i BUpaka€ OCHOBHY IMO3UIIIIO (DIJIONOTI] K IUCIUILTIHU: caMe Yyepe3 YATaHHS,
aHaJi3 Ta 3arIMOJIEHHS B TEKCT, KYJIbTYpY W MHCIEHHS IHIIOIO MU HaOJIMXKAEMOCh 10
BJIACHOr0 po3yMiHHA. Ilpukiaau — 1e He MPOCTO UIKOCTpalii, 1€ OJHOYACHO 3pa3KH,
BianpaBHI TOYKH 1 opieHTHpH. CTyneHTChKa HaykoBa poOoTa came i BIiANpamboBYye Il
mporec: podoTy 3 JpKepeliaMu, JUCHUILIIHY apryMeHTallii, MOIIyK BIACHOTO TOJIOCY uepe3
JYMKH 1HIIUX.

Ie#t 36ipHuK Te3 BimoOpakae TeMaTH4HE OaraTcTBO, 3 SKUM CTyAeHTH DionoriyHoOro
(bakynpTeTy BUXOIATH HA JOCTIIHUIBKY HUBY Yy 2025/2026 naBuansHOMY poui. Kondepenis
MIPOXOJUTh Y TPHOX CEKI[ISX: JOMOBI/l CTY/IEHTIB YrOPChKOi (1710JI0Tii OXOIUIIOI0Th MOBHI Ta
JiTepaTypHi TNpPaKTHUKU 3aKapHnaTCbKUX YropliB, MJiaJIeKTOJIOrII0, COLIOJIHIBICTUKY Ta
JiTepaTypHy CHAALIMHY; CTYAEHTH YKpaiHCbKOi (uIoNorii  JOCHIDKYIOTh IHUTaHHS
3aKapnaTChKOi YKpaiHCHKOi JTepaTypu Ta MOBH, ITIaJeKTOJIOTIl, (paszeosorii, a Takox
METOJIMKM BUKJIAQJAaHHS pIIHOI Ta 1HO3€MHOI MOB; CTYJIEHTH aHIUIIHCBKOI (inonorii
3BEpPTAIOTHCSA J0 KIACHKIB aHTJIMCHKOI TiTepaTypH, akTyaJIbHUX Mpo0IeM nepekiial03HaBCcTBa
Ta JIHTBOAUAAKTUKHU. Ll pi3HOMaHITHICTH cama Mo coOi € mociaHHsIM: (iI0JOoTiI0 MOKHA
pO3IJISIIaTH 1 PO3BUBATH HE 3 OJIHIET, @ 3 HE3IUEHHOI KUIBKOCTI MEPCIIEKTUB.

CryneHTchka HayKoBa KOH(MEpeHIIisl — 1€ He JIMIIE MOXKJIMBICTD IS CaMOIIpe3eHTallli: e
HEBiJ'€MHa CKJIaJJ0Ba YAaCTHHA MPOILECY HAMCAaHH AUIIIOMHOI poOoTu. BucTtyn Ta HacTynHa
¢daxoBa AMCKYCisl JONOMAaraimTh CTyJIEHTaM KOMYHIKYBAaTH CBOi ifiei CTpyKTypoBaHO W
NEePEeKOHJINBO, BIJIMOBIATH Ha 3allUTaHHA, BIAMOBIAlI Ha sKi y TEKCTI poOOTH MoOe Iie
OpakyBaTH, a TaKOX, Yepe3 po3rJsiA PpoOIT OJHOMITOK, OauWTH KOHTEKCT BJIACHOTO
nocmimkenHss mupiie. [locrynmar ImiHisl, OTXe, CTOCYEThCS HE JIMIIE YUTAHHS BEITHMKUX
MUCIIUTEIIB MHHYJIOTO, BiH PIBHOIO MIPOI0 YMHHMHA AJsl COPUHHATTS POOIT CHOTOJECHHUX

KOJIET 3 ayIuTopii.
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BucnosmtoemMo moasky BCIM ydacHWKaM KOH(EpEHIIii, MOmoBiga4aM 1 ayauTopii, a TaKok
HAayKOBHUM KepiBHUKaM, 0e3 (haxoBOro KEpiBHHUIITBA SKHUX IIi POOOTH HE MOTNK O MoOadYnuTH
cBIT. [IskyemMo BciM BHUKJIana4daMm i cuiBpoOiTHHKaM DinmonoriyHoro (akynbTeTy 3a Mpallko,
BKJIQJICHY B OPTaHi3allilo [[bOTO 3aX0/Iy.

Mu npe3eHTyeMO 1ei 30ipHUK Te3 1 caMy KOH(EPEHII0 3 HaAI€r0, 1110 MPOrOJIONICHI TYT
JOTIOBI/II 3aJUINATh TPUBAIUHM CIiJl, Y4 B OCTATOYHHMX BEPCIAX AUIUIOMHHUX POOIT, YU B
MUCIICHHI MOJIOJUX IOCHiAHMKIB. Xal IeW NIeHb CTaHe CBATOM (UIOIOTIYHOI BiAJAHOCTI,
MPOCTOPOM HAYKOBOTO Jiajiory, a B JAyCl JeBi3y, JDKEPEIOM HATXHEHHs, YEPIHYTOro 3

MIPUKJIA/IB IHIIUX.

beperoge, 25 6epesns 2026 p.

Aniko bepercaci Ta Binbmomn I'azgar

20JI06HI Op2aHiz3amopu KoOHpepeHyii
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METAPHORS OF DARKNESS AND LIGHT IN «ROMEO AND JULIET» BY W.
SHAKESPEARE

Student’s Name: Kamilla-Viktoria Antal
Program: English Language and Literature
Study Mode: Part-time study

Supervisor’s name: Dr. Béla Barany

Introduction

William Shakespeare’s ‘Romeo and Juliet’ remains one of the most studied tragedies in world
literature due to its poetic language and universal themes of love, conflict, and fate. Among the
most striking features of the play is its rich and systematic use of imagery related to darkness and
light. These metaphors appear consistently throughout the text and contribute significantly to the
emotional atmosphere and symbolic structure of the tragedy.

The relevance of this research lies in the importance of metaphor as a central mechanism of
meaning-making in literary texts. In Romeo and Juliet, the opposition between light and darkness
is not merely decorative, it functions as a structural principle that shapes characterisation,
emotional intensity, and the progression of the tragic plot. Despite extensive scholarship on
Shakespeare’s imagery, focused analysis of the systematic interplay between darkness and light
within a single tragedy allows for a deeper understanding of how metaphor organises thematic
development.

The motivation for selecting this topic stems from an interest in Shakespeare’s poetic language
and in the broader role of metaphor in literary construction. The research problem centres on how
the recurring metaphors of darkness and light function within the play and whether they operate as
a simple binary opposition or as a more complex, interdependent symbolic system.

Aims and research questions

The main aim of this thesis is to analyse the metaphors of darkness and light in Romeo and Juliet
and to determine their stylistic, symbolic, and structural functions within the tragedy.

The thesis seeks to answer the following research questions:

1. How are metaphors of darkness and light distributed throughout the play?

2. What symbolic meanings are associated with these images in relation to love, conflict, and

death?
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3. How does the opposition between light and darkness contribute to the tragic development

of the plot?

4. Do these metaphors function as a strict binary opposition, or do they become intertwined

within the emotional structure of the play?

Methods

The research will primarily employ qualitative textual analysis and stylistic analysis. Selected
passages from Romeo and Juliet will be examined to identify recurring metaphors related to
darkness and light. The study will analyse the semantic fields of these images and their contextual
functions within key scenes, including the balcony scene and the final tomb scene.

The theoretical framework will draw upon traditional rhetorical approaches to metaphor as
well as insights from cognitive metaphor theory, particularly the understanding of metaphor as a
conceptual structure that shapes perception. Additionally, the study will consider structural
opposition as a literary device that contributes to thematic tension.

The primary corpus of the research consists of Shakespeare’s Romeo and Juliet in a scholarly
edition. Secondary sources include critical studies on Shakespeare’s imagery, metaphor theory,
and literary symbolism.

Expected results and discussion

It is expected that the research will demonstrate that metaphors of light are predominantly
associated with idealised love, beauty, and transcendence, particularly in Romeo’s descriptions of
Juliet. At the same time, darkness functions both as a space of secrecy and intimacy and as a
symbol of danger, violence, and death. The study anticipates showing that the relationship
between light and darkness is not strictly oppositional. Instead, these images become increasingly
intertwined as the play progresses, reflecting the inseparability of love and tragedy. The findings
are expected to highlight the structural importance of metaphor in shaping the emotional and
philosophical depth of the tragedy.

The thesis may contribute to literary studies by offering a focused analysis of metaphor as an
organising principle in Shakespearean drama and by demonstrating the complexity of symbolic
opposition in tragic discourse.

References
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2. Bloom, Harold. Shakespeare: The Invention of the Human. Riverhead Books, 1998.
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UTILIZING LANGUAGE GAMES AT THE LESSONS OF ENGLISH IN THE
PRIMARY SCHOOL

Student's name: Edina Adam
Program: English Language and Literature
Study mode: Part-time study

Supervisor's name: Prof. Marianna Lérincz

Introduction

Teaching English at primary school, is a complex pedagogical task that requires the possesion
of the knowledge of learners’ cognitive, emotional, and social characteristics. Children has
different specific psychological and developmental traits, than adults. Their learning is
strongly connected to play, imagination, and active participation. Against this background,
language games emerge as an effective methodological tool in teaching English to young
learners.

The timeliness of the topic is justified by the increasing emphasis on early foreign
language learning within European educational policy, which highlighted multilingualism and
lifelong learning as key priorities. Research indicates that early language learning enhances
communicative competence, cognitive development, and intercultural awareness.

| feel personally committed to this topic, because the primary school children is close to
my heart, beacuse | am working with kids around this age. Also in this stage the teaching can
be more fun, creative and playbased, rather then in secondary school.

The research problem of this thesis lies in identifying the pedagogical value, classification,
and methodological implementation of language games in primary English language teaching.
Aims and research questions
The main aim of this thesis is to analyze the role and effectiveness of language games in
teaching English to primary school learners.

The main objectives are:

1. To examine the psychological and cognitive characteristics of primary school children

relevant to foreign language learning.

2. To analyze the theoretical foundations of language games in ELT methodology.

3. To systematize the classifications of language games proposed by different scholars.

4. To review the pedagogical functions of language games in developing linguistic

competence.
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The thesis seeks to answer the following research questions:
e Why is early foreign language learning considered advantageous from cognitive and
affective perspectives?
e What characteristics of primary school learners determine the need for playful
methodologies?
e How are language games classified in methodological literature?
e What functions do language games perform in the development of grammar,
vocabulary, pronunciation, and communicative skills?
Methods
e Literature review of scholarly works on early language acquisition and game-based
learning.
e Comparative analysis of different classifications of language games.
e Planning to do a questionnaire survey of the usage of language games in
Transcarpathia.
Expected results and discussion
This research aims to show that language games are a key part of effective English teaching in
primary schools. The philological and linguistic significance of this topic lies in its focus on
the relationship between language acquisition processes and pedagogical methodology in
early foreign language education
The thesis's potential contribution to the field lies in synthesizing developmental
psychology, language acquisition theory, and ELT methodology into a clear and cohesive
framework. It demonstrates that language games are not merely motivational tools, but also
structured ways to develop communicative competence. This supports the case for including
them regularly in primary English curricula.
References
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Introduction

Error correction constitutes a central component of foreign language pedagogy and has long
been regarded as a key mechanism in the development of linguistic accuracy. Learners
inevitably produce errors during the acquisition process, and these deviations from target-
language norms provide valuable diagnostic evidence of interlanguage development. Corrective
feedback enables learners to notice mismatches between their output and the target form,
thereby facilitating restructuring of linguistic knowledge. For this reason, the role of correction
remains a significant and widely debated issue in contemporary language education.

Research distinguishes between implicit and explicit corrective feedback. Explicit feedback
overtly identifies an error and often provides metalinguistic explanation, whereas implicit
feedback signals a problem indirectly, for example through reformulation or clarification
requests. Empirical classroom-interaction studies have demonstrated that both forms can
promote acquisition, although their effectiveness depends on contextual variables such as
learner proficiency, task type, and instructional goals. Importantly, methodological research on
classroom discourse analysis has established systematic procedures for identifying learner
errors and feedback moves, ensuring that investigations of correction are grounded in
observable data rather than subjective impressions.

Scholars also emphasize that the effectiveness of correction varies across error types, such
as phonological, grammatical, lexical, and pragmatic errors. Teachers regularly encounter these
categories in classroom interaction and employ a range of established techniques, including
direct correction, recasts, elicitation, metalinguistic prompts, repetition with intonation, and
peer-correction. While corrective feedback is widely considered beneficial, excessive or poorly
timed correction may increase learner anxiety and inhibit participation, particularly in oral
communication tasks. Consequently, determining how to apply correction in a pedagogically
balanced manner remains a crucial research concern.

The present study investigates how error correction can be implemented effectively in

foreign language classrooms, with particular attention to spoken interaction. It seeks to clarify
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how different feedback strategies influence learner accuracy, engagement, and emotional
responses, and how specific error types mediate these effects.
Aims and Research Questions
The principal aim of this thesis is to analyze the pedagogical role of corrective feedback in
foreign language acquisition, especially within speaking activities. In addition to evaluating
feedback strategies, the study will examine the function of different learner error types and their
relationship to instructional intervention.
Objectives

e To synthesize major theoretical perspectives on corrective feedback in second

language acquisition.
e To classify and analyze common learner error types and evaluate their
pedagogical significance.

e To compare the effectiveness of explicit and implicit correction techniques.

e To investigate how oral corrective feedback influences learner performance.

e To explore the relationship between feedback, learner motivation, and

anxiety.
Research Questions

1. Which types of corrective feedback are most frequently employed in foreign language
classrooms?

2. Do explicit and implicit correction strategies differentially affect learner accuracy? 3.
How does oral correction influence learner motivation and anxiety?

4. To what extent does corrective feedback reduce recurring errors over time? 5. How do
different error categories respond to specific feedback techniques?
Methods
This study adopts a mixed-methods design combining qualitative and quantitative approaches.
First, a systematic literature review will establish the theoretical and empirical foundations of
research on corrective feedback and learner errors. The empirical component will consist of
classroom observations and, where feasible, student questionnaires.
Primary data will be drawn from audio recordings of classroom interaction, with particular
emphasis on speaking activities. Instances of learner error and teacher response will be coded
according to established analytical frameworks and categorized into feedback types such as
direct correction, recasts, clarification requests, elicitation, and metalinguistic cues. Error tokens
will be classified by linguistic category (e.g., grammatical, lexical, phonological).

Quantitative analysis will measure error frequency, distribution, and post-feedback uptake,
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including rates of self-correction. Qualitative analysis will examine learners’ perceptions of
corrective feedback, focusing on attitudes, confidence, and emotional reactions. The integration
of these datasets is intended to provide a comprehensive and empirically grounded account of
corrective feedback in authentic instructional contexts.

Expected Results and Discussion

It is anticipated that the findings will confirm the pedagogical value of corrective feedback for
improving linguistic accuracy. Explicit correction is expected to yield more immediate gains in
form accuracy, whereas implicit feedback may contribute more substantially to long-term
acquisition and fluency development. Results may also indicate that the effectiveness of
feedback depends on error type, with certain categories responding more readily to particular
correction strategies.

In the domain of speaking, it is expected that balanced and supportive oral correction will
promote greater learner participation, increased self-repair, and reduced fossilization of errors.
Conversely, overly frequent or intrusive correction may correlate with elevated anxiety and
reduced willingness to communicate.

Overall, the study aims to demonstrate that carefully calibrated corrective feedback—
sensitive to learner affect, error type, and instructional context,can enhance both linguistic
development and classroom experience. Such findings may offer practical guidance for
educators seeking to optimize correction practices while maintaining a supportive learning
environment.
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Introduction

Reading comprehension is a fundamental component of foreign language learning and is
closely related to learners’ academic achievement. In English as a Foreign Language (EFL)
contexts, reading comprehension requires learners to process linguistic elements such as
vocabulary and grammatical structures in order to construct meaning from written texts.
Research shows that reading comprehension is influenced by multiple factors and cannot be
explained by a single skill or ability (Kadusale & Tepacia, 2025).

One of the most significant challenges in EFL reading comprehension is limited
vocabulary knowledge. Learners with insufficient vocabulary often struggle to understand
texts, as unfamiliar words slow down reading and interfere with meaning construction.
Vocabulary-related difficulties include problems with pronunciation, spelling, understanding
contextual meanings, and distinguishing between similar words, all of which negatively affect
reading comprehension (Komalasari, 2022; Kaphle, 2024).

In addition to vocabulary limitations, grammatical difficulties and unfamiliar language
structures also hinder effective reading comprehension. When learners experience problems
with grammatical forms and sentence structures, sentence-level processing becomes
disrupted, which may prevent them from understanding the overall meaning of a text. These
linguistic barriers increase the cognitive demands of reading and make comprehension more
effortful for EFL learners (Kadusale & Tepacia, 2025).

Furthermore, increased cognitive load plays an important role in foreign language
processing. When learners lack automatic linguistic knowledge, such as vocabulary and
grammar, they must devote more cognitive resources to decoding and form-focused
processing. This reduces the available working memory capacity for higher-level
comprehension processes, such as integrating ideas and constructing coherent meaning (Al-
Fattah, 2018). Consequently, linguistic barriers and cognitive load interact to negatively affect

reading comprehension in EFL contexts.
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Aims and research questions
The main aim of this study is to examine how linguistic barriers influence reading
comprehension among 11th-grade EFL learners. The study focuses on identifying the most
common language-related difficulties, particularly limited vocabulary knowledge,
grammatical problems, and unfamiliar language structures, and on exploring how these
barriers affect learners’ understanding of written texts. In addition, the study seeks to
investigate teachers’ perceptions of the impact of linguistic barriers on students’ reading
comprehension. The research is guided by the following questions: What linguistic barriers
hinder reading comprehension among 11th-grade EFL learners, and how do teachers perceive
the impact of these barriers on students’ reading comprehension?
Methods
This study employs a mixed-methods research design combining quantitative and qualitative
approaches. Quantitative data are collected through a questionnaire administered to 11th-
grade EFL learners, focusing on perceived linguistic barriers related to vocabulary
knowledge, grammatical difficulties, and unfamiliar language structures. Qualitative data are
obtained through semi-structured interviews conducted with English teachers teaching at the
secondary school level. These interviews aim to explore teachers’ experiences with students’
linguistic difficulties and their views on how language-related problems affect reading
comprehension. In addition, a qualitative literature analysis provides the theoretical
background for interpreting the findings.
Expected results and discussion
The study is expected to show that linguistic barriers, particularly limited vocabulary
knowledge, grammatical difficulties, and unfamiliar language structures, have a significant
negative impact on reading comprehension among 11th-grade EFL learners. These barriers
are likely to hinder accurate decoding and interfere with learners’ ability to construct coherent
meaning from written texts. The findings are also expected to reflect teachers’ views that
linguistic barriers play a key role in students’ reading comprehension difficulties.
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Introduction
The aim of the research is to examine how artificial intelligence can help develop students'
English reading comprehension skills. Modern digital tools enable the use of personalized
tasks, instant feedback, vocabulary explanations, and interactive texts, which promote deeper
understanding of texts and increase student autonomy. Al-based chatbots and digital learning
tools increase motivation and engagement and provide support during reading tasks. At the
same time, it is important that their use is guided by pedagogical principles so that students do
not become overly dependent on technology and retain their critical thinking skills. The
research examines whether Al-supported reading instruction is more effective than traditional
methods in developing reading comprehension and learner autonomy. It also aims to develop
practical recommendations for teachers on how to consciously and effectively integrate
artificial intelligence into English lessons in order to develop reading comprehension skills.
Aims and research questions
The aim of this study is to analyse the use of artificial intelligence in English lessons in terms
of its impact on students’ reading comprehension, engagement, and learner autonomy, as well
as its advantages and limitations.

e How do students evaluate their experience with Al-supported reading tasks?

e  Which aspects of Al tools are considered the most helpful or challenging?

e What advantages and disadvantages of using Al in reading lessons are perceived by

students?

e What suggestions do students have for improving the effectiveness of Al-supported

reading activities in the future?
Methods
The research is conducted in the form of an online questionnaire survey among students who

participated in Al-supported reading tasks in English classes. The questionnaire mainly

24



consists of closed, multiple-choice questions, supplemented by a few open-ended questions

that allow students to provide more detailed feedback. The questions focus on students'

experiences with the use of Al tools, with particular attention to task difficulty, motivation,

engagement, and the impact on reading comprehension and the development of independent

learning skills. The collected data will be analyzed using descriptive statistical methods,

including the calculation of percentages and comparative analysis of responses. This will

allow us to identify general trends in student experiences and opinions and draw conclusions

about the effectiveness and benefits of Al-supported reading tasks and opportunities for

further development.

Expected results and discussion

The research is expected to reveal students' opinions and experiences with Al-supported

reading tasks and evaluate their effectiveness in improving reading comprehension. The tasks

are likely to appear moderately difficult, with more complex texts and vocabulary posing the

greatest challenge. The results will help identify the strengths and weaknesses of the tools and

provide a basis for further development and practical recommendations for educators on how

to use them effectively.
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Introduction

The problem of authorship has long occupied a central place in literary studies. Throughout
the twentieth and twenty-first centuries, scholars have increasingly questioned the stability,
authority, and individuality of the authorial figure. Within this context, particular attention has
been paid to collaborative writing, posthumous publications, editorial mediation, and
intertextual continuations of literary universes. One of the most compelling and controversial
cases in this regard is the literary career of August Derleth, an American writer, editor, and
publisher whose name is inseparably linked with H. P. Lovecraft.

August Derleth (1909-1971) was a prolific and versatile author. Over the course of his life,
he published numerous works including regional fiction set in Wisconsin, detective stories
(notably the Solar Pons series), historical novels, poetry, and tales of weird fiction. However,
despite this broad literary production, Derleth’s reputation remains largely overshadowed by
his role as the posthumous editor, interpreter, and promoter of Lovecraft’s works. After
Lovecraft’s death in 1937, Derleth took upon himself the mission of preserving his friend’s
literary legacy. In 1939, he co-founded Arkham House, a publishing house created primarily
to collect and publish Lovecraft’s fiction in hardcover editions. Without this initiative, much
of Lovecraft’s work, originally scattered across pulp magazines such as Weird Tales, might
have been lost or marginalized.

The timeliness and relevance of this research are grounded in several contemporary
scholarly trends. First, modern literary theory has significantly re-evaluated the notion of
authorship. The famous concept of the “death of the author,” introduced by Roland Barthes,
challenged the idea of the author as the ultimate authority over meaning. Later theorists,
including Michel Foucault, further explored the concept of the “author-function,”
emphasizing the institutional and discursive mechanisms that construct authorship. In this
theoretical light, the case of Derleth becomes particularly intriguing: rather than disappearing,

the authorial presence multiplies. After Lovecraft’s death, Derleth emerged as a secondary
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authorial force who shaped, systematized, and expanded what is now known as the “Cthulhu
Mythos.”

Second, contemporary scholarship increasingly focuses on canon formation and the role of
publishers, editors, and literary executors in shaping literary heritage. Derleth was not merely
a passive preserver of Lovecraft’s texts. He edited, rearranged, and sometimes reinterpreted
them, and he also wrote new stories that he presented as “posthumous collaborations” based
on Lovecraft’s notes. His own contributions to the Mythos introduced theological and moral
elements that some critics argue were absent from Lovecraft’s original cosmic indifferentism.
Consequently, the question arises: did Derleth faithfully preserve Lovecraft’s vision, or did he
transform it according to his own worldview?

The relevance of this topic is also cultural. In the twenty-first century, Lovecraft’s
influence has expanded dramatically in literature, cinema, gaming, and popular culture.
However, the infrastructure that enabled this global recognition was largely established by
Derleth through Arkham House. Despite this crucial contribution, Derleth’s own literary
identity remains ambiguous. He is frequently described primarily as Lovecraft’s disciple,
editor, or promoter, rather than as an autonomous creative figure.

The motivation for selecting this topic arises from the need to reassess Derleth’s
position in American literary history and to analyze the phenomenon of the “shadow author”
as a distinct literary role. The term “shadow author” in this thesis refers to a writer whose
creative identity develops in close association with a more canonized or culturally dominant
figure, resulting in partial obscurity or critical marginalization. Derleth’s case illustrates the
dramatic tension between independent creativity and derivative continuation.

The research background shows that while Lovecraft has been extensively studied from
biographical, philosophical, and stylistic perspectives, Derleth’s work has received
comparatively limited and often polarized critical attention. Some scholars criticize him for
allegedly distorting Lovecraft’s philosophical pessimism by introducing a moral dichotomy
between “good” and “evil” cosmic forces. Others defend Derleth as a necessary mediator who
ensured Lovecraft’s survival in literary history. However, a comprehensive philological study
that simultaneously examines Derleth’s biography, original fiction, editorial practices, and
mythopoetic strategies remains insufficiently developed.

Thus, the research problem of this thesis can be formulated as follows:

To what extent does August Derleth function as an independent literary author, and to what
extent is his creative identity constructed and limited by his role as editor, interpreter, and

continuer of H. P. Lovecraft’s works?
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This problem entails several interconnected aspects:

e the analysis of Derleth’s biographical and intellectual formation;

e the examination of his original literary production beyond the Lovecraftian

framework;

e the study of his editorial interventions and myth-making strategies;

e the evaluation of his impact on the formation of Lovecraft’s canon.

The thesis aims to explore the “drama” of Derleth’s authorship the tension between creative
autonomy and literary overshadowing and to situate him within broader theoretical
discussions about authorship, intertextuality, and literary legacy. By addressing these issues,
the study seeks to contribute to a deeper understanding of how literary reputations are
constructed and how “shadow authors” participate in shaping cultural memory.

The main aim of this thesis is to analyze the life and creative legacy of August Derleth
through the conceptual framework of the “shadow author,” and to determine the extent to
which his literary identity was shaped, limited, or overshadowed by his association with H. P.
Lovecraft.

The thesis seeks to reassess Derleth’s position in American literary history by examining
both his independent creative output and his role as editor, publisher, and continuer of
Lovecraft’s mythological universe.

To achieve this aim, the thesis will pursue the following objectives:

1. To analyze the biographical and intellectual formation of August Derleth.

2. To examine the thematic and stylistic features of Derleth’s original fiction.

3. To investigate Derleth’s editorial practices and his role in the foundation of Arkham House.
4. To compare Lovecraft’s original philosophical and aesthetic principles with Derleth’s

reinterpretations and additions.

ol

. To evaluate the literary and cultural impact of Derleth’s work on the development of

twentieth-century weird fiction.

()]

. The thesis will address the following research questions:

\]

. Can August Derleth be considered an independent literary figure, or is his reputation
inseparably tied to Lovecraft’s legacy?
8. How did Derleth’s editorial interventions influence the reception and interpretation of
Lovecraft’s works?
9. In what ways did Derleth transform or systematize the so-called “Cthulhu Mythos™?
10. Does the concept of the “shadow author” provide a productive framework for

understanding Derleth’s literary position?
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Methods.

1. General Research Design.

This thesis employs a qualitative philological methodology combining literary analysis,
comparative analysis, biographical research, and elements of reception study. The
interdisciplinary nature of the topic situated at the intersection of authorship theory, literary
history, and mythopoeic studies requires the integration of several complementary
approaches.

The research design is structured around two central analytical axes:

1. The examination of August Derleth as an independent creative figure.

2. The analysis of Derleth’s role as editor, interpreter, and continuer of H. P. Lovecraft.
This dual focus allows for a balanced assessment of Derleth’s literary identity within and
beyond Lovecraft’s influence.
2.Theoretical Frameworks.

The theoretical foundation of this research is based on several key approaches in modern
literary studies:

The thesis draws on twentieth-century theories of authorship, particularly those developed
by Roland Barthes and Michel Foucault. Barthes’ concept of the “death of the author”
challenges traditional ideas of authorial authority, while Foucault’s notion of the “author-
function” examines the institutional and discursive construction of authorship.

These theories provide a conceptual basis for analyzing Derleth not only as a biographical
individual but also as a cultural and institutional figure whose authorship was shaped by
publishing practices, literary networks, and canon formation.

Given that Derleth expanded and systematized the so-called Cthulhu Mythos, the research
incorporates intertextual analysis to explore textual continuities and transformations between
Lovecraft’s original works and Derleth’s contributions.

The study also draws on mythopoeic theory, examining how fictional mythologies are
constructed, codified, and transmitted. Particular attention is paid to Derleth’s reinterpretation
of Lovecraft’s cosmic indifferentism into a more structured cosmology involving elemental
oppositions and moral polarization.

The research further applies approaches from reception theory and canon studies to analyze
how Derleth influenced the posthumous reputation of Lovecraft. The founding of Arkham
House is examined as a decisive act of literary institutionalization that contributed to

Lovecraft’s canonization in American literature.
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3. Research Methods.
A systematic review of scholarly literature will be conducted in order to identify major trends
in Lovecraft and Derleth studies. This includes critical works on Lovecraft’s philosophy,
analyses of weird fiction, and discussions of Derleth’s editorial role.
The literature review serves to:

e establish the current state of research;

e identify scholarly debates regarding Derleth’s reinterpretation of Lovecratft;

e detect research gaps that justify the present study.
The biographical method will be applied to reconstruct Derleth’s intellectual formation,
literary influences, and personal motivations. Particular attention will be paid to:

e his correspondence with Lovecraft,

e his regional identity rooted in Wisconsin,

e his Catholic worldview and how it may have influenced his reinterpretation of cosmic

horror.

This method helps contextualize Derleth’s creative and editorial decisions within his broader
life experience.

Close reading will be used to analyze selected texts by both Lovecraft and Derleth. The
analysis will focus on:

e narrative voice and perspective;

e thematic structures (cosmic horror, morality, order vs. chaos);
e mythological systematization;

e philosophical implications.

Comparative textual analysis will identify similarities and divergences between
Lovecraft’s original stories and Derleth’s so-called “posthumous collaborations” or Mythos
expansions.

A comparative approach will be central to evaluating the transformation of the Cthulhu
Mythos. This method will compare:

e Lovecraft’s cosmic indifferentism with Derleth’s moral dualism;
e [ovecraft’s fragmentary myth references with Derleth’s systematic cosmology;

e (differences in tone, structure, and metaphysical implications.

The primary corpus of analysis will include:
1. Selected weird tales and mythos-related stories by H. P. Lovecraft.

2. Derleth’s mythos stories and “collaborative” texts.
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3. Selected independent works by August Derleth (including detective and regional

fiction).

4. Editorial prefaces and commentaries published by Arkham House.

4. Limitations of the Study.

The study is limited to textual and literary-historical analysis and does not include quantitative
corpus linguistics or empirical reader-response surveys. Additionally, the research focuses
primarily on English-language primary sources and does not extensively analyze translations
or global adaptations.

5. Methodological Significance.

By combining authorship theory, intertextual analysis, and reception studies, this
methodology enables a multidimensional understanding of Derleth’s literary position. It
allows the thesis to move beyond simplified judgments either condemning Derleth as a
distorter or praising him as a savior and instead to present a balanced philological evaluation.

The expected results of this research suggest that August Derleth should be reconsidered
not merely as a secondary figure in the shadow of H. P. Lovecraft, but as a complex literary
agent whose role combined authorship, editorial mediation, myth-making, and canon
formation.

First, it is anticipated that the comparative textual analysis will demonstrate substantial
philosophical and structural differences between Lovecraft’s cosmic indifferentism and
Derleth’s more systematized and morally polarized cosmology. While Lovecraft’s universe is
characterized by existential insignificance and metaphysical neutrality, Derleth’s
reinterpretation is expected to reveal elements of theological structuring and moral dualism.
This finding may support the argument that Derleth did not simply preserve Lovecraft’s
vision but reshaped it according to his own worldview.

Second, the study is expected to show that Derleth’s contribution to the institutionalization
of Lovecraft’s legacy—particularly through the foundation of Arkham House—played a
decisive role in transforming Lovecraft from a pulp magazine writer into a canonized figure
of twentieth-century American weird fiction. Thus, Derleth’s significance may lie not only in
textual production but also in cultural mediation.

Third, the research is likely to confirm that the concept of the “shadow author” provides a
productive analytical model for understanding literary figures whose creative identities
develop in close proximity to more dominant authors. In this sense, Derleth represents a

broader literary phenomenon rather than an isolated case.
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From a philological and literary-historical perspective, the thesis is expected to contribute
to a more nuanced evaluation of authorship, editorial power, and mythopoeic continuity in
modern literature. It may also encourage further scholarly reassessment of marginal or
intermediary literary figures who shape cultural memory from behind the scenes.
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Introduction
Process writing is a learner-centered instructional approach that views writing not as a single,
final product but as a sequence of stages including pre-writing, drafting, revising, editing, and
publishing, through which learners progressively refine and develop their texts (Durga & Rao,
2018; Rahman, Apriyanti & Ramadhan, 2024). This approach encourages peer interaction,
teacher feedback, self-reflection, and multiple revisions, which contrasts with traditional
product-oriented methods that focus mainly on correctness and final output (Rahman et al.,
2024; process writing model research). In English as a Foreign Language (EFL) context,
process writing has been shown to enhance linguistic accuracy, coherence, idea development,
and writing fluency, while also building learner confidence and autonomy in expressing
thoughts in English (Zahran & Sheir, 2015; Rakhimova, 2025). The timeliness and relevance
of researching process writing stem from persistent challenges EFL learners face in writing—
such as limited vocabulary, difficulty organizing ideas, and writing anxiety—which often
persist despite traditional instruction (systematic review on EFL writing approaches).
Aims and research questions
The thesis estimates the effectiveness of a process-writing programme for improving EFL
learners’ writing. It aims to measure advances in overall writing, paragraph cohesion, revision
quality, and learner autonomy, and demonstrates the classroom construction behind any
improvements.
Asks questions like:

e To what extent does process-writing improve EFL learners’ overall writing

performance compared to product writing?

e Does the integrated intervention produce greater gains in paragraph cohesion and use

of cohesive devices than the product centred?

e How does the intervention influence learners’ autonomy, motivation, confidence, and

attitudes toward writing and revision?
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Methods
This study applies a mixed-method research design combining quantitative and qualitative
approaches to examine the impact of process writing on students’ English writing skills.
Quantitative data will be collected through teachers questionnaire to measure attitudes and
perceived improvement, while qualitative data will be gathered through semi-structured
interviews to explore learners’ experiences in greater depth. The theoretical framework is
based on process writing pedagogy and mixed-method educational research principles.
Expected results and discussion
The study expects the process-writing programme to improve overall writing, especially
paragraph cohesion and discourse-level organization. Students are likely to make more
meaningful revisions and show increased autonomy, motivation, and positive attitudes toward
drafting and feedback. Instructional stages are expected to link to measurable improvements
in cohesive device use and paragraph structure. Overall, the findings should support process
writing as an effective, learner-centred approach in EFL classrooms.
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Introduction

The development of digital technologies has transformed the educational environment,
especially in the field of language learning. Today’s young learners are growing up in a
digital environment where interactive media and digital games play a central role in their
daily lives. As a result, the integration of digital games into English language teaching (ELT)
is becoming an increasingly relevant and timely topic. The shift to technology-enabled
learning, accelerated by global digitalization and post-pandemic educational reforms, has
further highlighted the need for innovative and engaging approaches to teaching.

Teaching English to young learners (aged 6-12) poses unique pedagogical challenges as
children require interactive, motivating, and developmental-appropriate activities. Digital
games offer multimodal input, instant feedback, and meaningful contextualized speaking
practice, potentially enhancing vocabulary acquisition, pronunciation, grammar knowledge,
and communication skills. Despite the growing interest in game-based learning, there remains
a need for systematic research into how digital games contribute to language development and
what pedagogical principles ensure their effective use.

Aims and research questions

The use of digital technological resources for educational settings is a quite recent practice
(Savi; Ulbricht, 2008). Although recent research emphasizes the importance of integrating
technology into the curriculum, its use can only be effective for learning if well integrated in a
meaningful way in the classroom (Prensky, 2007; Squire, 2006). This thesis aims to
characterize vocabulary acquisition and the use of the digital game The Sims, and to
investigate if and how it can assist vocabulary of English as a foreign language

Methods

This study will view the effectiveness of The Sims digital game in stimulating vocabulary

acquisition among learners of English as a foreign language. Children aged 8-10
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approximately 15 learners from the third grade would participate in the study. The
participants are intermediates to beginners of English as a foreign language.

The Sims was chosen as the primary learning tool because of its interactive environment,
which allows players to create avatars, perform everyday activities, and engage in social
interactions, providing contextualized opportunities for vocabulary learning. The intervention
will last for four weeks, during which learners will engage in game activities for 30 minutes
twice a week during regular English lessons.

To measure vocabulary improvement, a test will be conducted before the intervention and
one more test after its completion to evaluate the effectiveness of the digital game-based
instruction. The statistical comparison of two test results will allow for the evaluation of
vocabulary development, whereas it will contribute to a better understanding of students
attitudes toward digital game-based learning
Expected results and discussion
It is anticipated that the use of the digital game would enhance vocabulary acquisition for
learners, especially the often used words in real life. Before the test and after results show
improvement in learners recognition and use of new vocabulary, while writing tasks may
reveal their ability to apply words new words. The game’s interactive might involve and
increase learners motivation and engagement, as learners use real avatar pictures and perform
what they do in real life.

References
1. Chowdhury, M Digital game based language learning for vocabulary acquisition in

elementary 2024.

2. Alotaibi, M Game based learning in early childhood education 2024 Papastergiou, M

Digital game based learning in hs ,impact on education 2009.

3. Gee, J What video games have to teach us about learning and literacy 2003.
4. Plass, J. Homer, B Handbook of Game-Based learning 2015.
5. Prensky, M Digital based game learning 2001.

6. Squire, K Changing the game: what happens when video games enter the classroom 2005

36



THE ROLE OF ONLINE GAMES IN DEVELOPING YOUNG LEARNERS’
VOCABULARY

Student’s name: Jazmin Dzsaszem
Program: English Language and Literature
Study mode: Full-time study

Supervisor’s name: Marta Fabian

Introduction

Vocabulary development is a central component of foreign language acquisition, particularly
among young learners. Without sufficient lexical knowledge, learners are unable to
communicate effectively, regardless of their grammatical competence. Wilkins (1972)
famously stated that while grammar allows limited meaning-making, without vocabulary
nothing can be conveyed. This highlights the fundamental role of vocabulary in language
learning processes. In recent decades, the rapid development of digital technologies has
transformed educational practices, introducing innovative tools such as online games into
language classrooms.

Digital Game-Based Learning (DGBL) has emerged as an influential pedagogical
approach. Prensky (2001) introduced the concept of 'digital natives,' arguing that
contemporary learners are naturally accustomed to digital environments. As a result,
integrating online games into instruction may increase engagement and motivation. Gee
(2003) further emphasized that well-designed games incorporate effective learning principles,
including contextualized learning, immediate feedback, repetition, and problem-solving.
These features align closely with established theories of vocabulary acquisition.

Nation (2001) stresses that vocabulary learning requires multiple encounters with words in
varied contexts. Online games provide opportunities for repeated exposure through interactive
tasks, visual and auditory input, and meaningful language use. Moreover, multimodal input
supports memory retention, particularly among young learners whose learning styles are often
experiential and visually oriented.

Motivation is another crucial factor in successful vocabulary acquisition. Dornyei (2001)
argues that positive learning experiences and sustained motivation significantly influence
language achievement. Online games often include elements such as points, levels, rewards,

and competition, which foster intrinsic motivation. By reducing anxiety and increasing learner
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autonomy, digital games create a supportive environment conducive to language
development.

Empirical studies have demonstrated that game-based learning can significantly enhance
vocabulary retention and learner engagement. However, the effectiveness of online games
depends largely on pedagogical planning, appropriate selection of materials, and structured
integration into the curriculum. Without teacher guidance, games may become merely
entertaining activities rather than meaningful learning tools.

Aims and research questions

The present research aims to examine the role of online games in developing young learners’
vocabulary through the analysis of students’ work. The study will be conducted in a primary
school context, where learners will participate in structured online vocabulary games over a
defined period. Data collection will include pre- and post-tests, written assignments, and
classroom tasks completed by the students.

Methods

The analysis will focus on measurable vocabulary growth, accuracy of word usage in context,
and differences between passive and active vocabulary. Both quantitative and qualitative
methods will be applied. By examining students’ written productions and test results, the
study aims to provide concrete evidence of vocabulary development attributable to online
game-based activities.

In conclusion, academic literature suggests that online games, when pedagogically
integrated, can effectively support vocabulary acquisition among young learners. Their
motivational, interactive, and multimodal characteristics align with established theories of
language learning. The present study seeks to contribute to this field by providing empirical
data derived from the systematic analysis of learners’ work.
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EXPLORING WOMEN ROLES IN W.SHAKESPEAR’S COMEDIES

Student's name: Dorina Fazekas
Program: English Language and Literature
Study mode: Full-time study

Supervisor's name: Dr. Natalia Banyasz

Introduction
William Shakespeare’s comedies include many interesting female characters who play
important roles in the development of the story. During the Elizabethan period, women had
limited social freedom and were expected to follow strict gender roles connected to marriage
and obedience. However, Shakespeare often presented women who were intelligent,
independent, and capable of influencing events around them. Because of this contrast, the
representation of women in Shakespeare’s works is still an important and relevant topic today.

Modern literary studies often examine Shakespeare’s plays from a gender perspective,
focusing on how female characters challenge or follow social expectations. The motivation for
choosing this topic comes from the observation that Shakespeare’s heroines are often more active
and creative than women were allowed to be in real life at that time. Characters such as Rosalind,
Viola, and Beatrice use humour, disguise, and strong language to express their opinions and
control situations. The main research problem of this thesis is whether Shakespeare’s comedies
support traditional gender roles or question them through the actions of female characters.
Aims and research questions
The aim of this thesis is to analyse how women are represented in Shakespeare’s comedies
and how female characters contribute to the dramatic action. The study focuses mainly on As
You Like It, Twelfth Night, and Much Ado About Nothing.
The research attempts to answer the following questions:

1) How do Shakespeare’s female characters challenge traditional gender expectations?

2) What is the importance of disguise in shaping female identity?

3) How does wit help female characters gain power in social situations?

4) Do comic endings limit female independence or allow some level of empowerment?
Methods
The research is based on qualitative literary analysis combined with a literature review. The
primary texts analysed are three Shakespearean comedies: As You Like It, Twelfth Night, and
Much Ado About Nothing.
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Close reading will be applied to examine dialogues, character relationships, and important
scenes involving disguise or verbal conflict. Comparative analysis will also be used to
identify similarities and differences between the selected female protagonists.

The theoretical background includes feminist literary criticism and historical context
related to women’s roles in early modern England. Secondary academic sources help support
the interpretation of the plays and provide scholarly perspectives on gender representation.
Expected results and discussion
The expected results suggest that female characters in Shakespeare’s comedies are active
participants rather than passive figures. Rosalind and Viola are expected to show how
disguise allows women to move freely and express ideas that would normally be restricted.
Beatrice represents independence mainly through language and intellectual confidence.

Although marriage concludes the comedies and restores social harmony, the plays may still
present moments of female empowerment. The research may demonstrate that Shakespeare
created complex female characters who question social norms while still functioning within
comic traditions.
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Introduction
Daniel Defoe’s novel Robinson Crusoe (1719) occupies a central place in the history of English
literature, often regarded as one of the first modern novels. While the work is frequently
interpreted as an adventure narrative focused on survival and individualism, its deeper structure
reveals a strong religious and moral dimension. The novel reflects the spiritual climate of early
eighteenth-century England, where Protestant ethics, personal responsibility, and belief in
divine providence played a crucial role in shaping social and cultural values.Religious motifs in
Robinson Crusoe are closely intertwined with the protagonist’s personal development. Crusoe’s
isolation on the island becomes a catalyst for self-examination, repentance, and spiritual
awakening. His experiences are repeatedly interpreted through a religious lens, suggesting that
human suffering and success are guided by divine will rather than chance. This makes the novel
not only a story of physical endurance but also a narrative of moral education and spiritual
transformation.The relevance of this topic lies in its contribution to the understanding of how
religious ideology functions within literary texts. By examining religious motifs in Robinson
Crusoe, this thesis aims to demonstrate how Defoe integrates spiritual reflection into narrative
structure, thereby transforming an adventure story into a moral and religious allegory. The
research addresses the problem of how religious elements shape meaning, character
development, and the overall message of the novel.
Aims and research questions
The main aim of this bachelor’s thesis is to analyze the religious motifs present in Robinson
Crusoe and to examine their role in the novel’s thematic and ideological construction. The
research is guided by the following questions:

1. Which religious motifs are most prominent in Robinson Crusoe?

2. How do these motifs contribute to Robinson Crusoe’s moral and spiritual development?

3. In what ways does the novel reflect Protestant beliefs and early modern religious

ideology?

4. How do religious motifs function as narrative tools within the novel?
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Methods

The research is qualitative in nature and is based primarily on close textual analysis of

Robinson Crusoe. This method allows for the identification and interpretation of recurring

religious motifs such as sin, repentance, divine providence, prayer, and redemption. These

elements will be examined in relation to the protagonist’s actions, reflections, and narrative

voice.In addition, the study employs a literature review of critical and theoretical works on

Daniel Defoe and early English prose fiction. Historical and cultural analysis will be used to

situate the novel within the Protestant worldview of early eighteenth-century England.

References to concepts such as spiritual autobiography and religious allegory will further

support the interpretation of the novel’s religious dimension. The primary corpus consists of

the novel itself, while secondary sources provide contextual and theoretical support.

Expected results and discussion

The analysis is expected to show that religious motifs are fundamental to the structure and

meaning of Robinson Crusoe. Crusoe’s physical survival on the island parallels his spiritual

journey toward faith, humility, and moral responsibility. The novel presents adversity as a test

of belief and interprets success as a result of divine guidance rather than human effort

alone.The findings will highlight the literary significance of religious motifs as tools for

character development and moral instruction. By integrating religious ideology into narrative

form, Defoe creates a text that reflects the values of his time while remaining relevant to

modern readers. The thesis aims to contribute to literary studies by offering a deeper

understanding of Robinson Crusoe as a work that unites adventure, spirituality, and moral

reflection.

References

1. Defoe, D. (1719/2003). Robinson Crusoe. Oxford University Press.

2. Hunter, J. P. (1994). The Reluctant Pilgrim: Defoe’s Emblematic Method and Quest for
Form . in Robinson Crusoe. Johns Hopkins University Press.

3. McKeon, M. (2002). The Origins of the English Novel, 1600-1740. Johns Hopkins
University Press.

4. Richetti, J. (2005). The Life of Daniel Defoe: A Critical Biography. Blackwell Publishing.

5. Starr, G. A. (1976). Defoe and Spiritual Autobiography. Princeton University Press.

6. Watt, 1. (1957). The Rise of the Novel. University of California Press.

42



OFFLINE AND ONLINE ENGLISH TEACHING IN TRANSCARPATHIA DURING
AND AFTER COVID-19 COMPARED (BASED ON TEACHER INTERVIEWS)

Student's name: Szilvia Fischer
Program: English Language and Literature
Study mode: Part-time study

Supervisor's name: Dr. llona Huszti

Introduction
The COVID-19 pandemic profoundly disrupted education systems worldwide, forcing a rapid
shift from traditional offline (in-person) teaching to online formats. In Transcarpathia, a
multilingual region in western Ukraine with unique cultural and linguistic diversity, English
language teaching was particularly affected due to limited digital infrastructure in rural areas and
the need to adapt curricula for remote delivery. This topic is timely and relevant as educational
institutions continue to grapple with hybrid models post-pandemic, especially amid ongoing
regional challenges like the Russian invasion, which has further strained resources. The research
background highlights how the pandemic accelerated digital adoption in education, revealing both
opportunities for innovation and inequities in access. My motivation for selecting this topic stems
from personal observations of Transcarpathian educators navigating these changes, aiming to
document local experiences that are underrepresented in broader Ukrainian or global studies. The
research problem centers on comparing the effectiveness, challenges, and long-term impacts of
offline versus online English teaching methods during the height of COVID-19 restrictions and in
the subsequent return to in-person learning.
Aims and research questions
The main objectives of the thesis are to compare offline and online English teaching practices
in Transcarpathia during and after the COVID-19 pandemic, identify key challenges and
advantages from teachers' perspectives, and propose recommendations for future hybrid
approaches. The thesis seeks answers to the following research questions:

1) What were the primary challenges faced by English teachers in Transcarpathia when
transitioning to online teaching during the pandemic?

2) How do teachers perceive the differences in student engagement, learning outcomes,
and pedagogical effectiveness between offline and online methods?

3) What lasting changes have occurred in English teaching practices post-COVID-19, and
how have these influenced teacher strategies?

43



Methods
The primary method is a Google Forms questionnaire combining quantitative (Likert-scale
items on engagement, effectiveness, challenges) and qualitative (open-ended questions on
experiences, examples, suggestions) data. Targeting 10-20 English teachers from secondary
schools (urban/rural, minority-language in Berehove/Uzhhorod areas) and some higher
education, recruitment uses professional networks. The anonymous survey (15-25 min)
covers pre-COVID offline practices, pandemic online phase, post-2022 transitions, and
comparisons, with informed consent. Analysis includes descriptive statistics (frequencies,
means via Google Forms/Excel) and thematic coding of open responses (e.g., technical
barriers, hybrid benefits). Theoretical frameworks: constructivist learning theory (active,
contextual knowledge across formats) and Community of Inquiry (social/cognitive/teaching
presence in online settings). Supporting literature review contextualizes findings; corpus is
questionnaire responses (aggregates + excerpts), upholding ethics (anonymity, voluntary
participation).
Expected results and discussion
Teachers likely report online challenges like poor connectivity, reduced speaking practice,
motivation loss, and assessment mistrust during COVID-19, with offline favored for
interaction and communicative skills in multilingual classes. Online advantages may include
flexibility and resource access. Post-COVID, hybrid retention (e.g., digital tools for
vocabulary/reading, offline for oral work) is expected, with adaptations for minority
languages or wartime issues. The topic's linguistic significance lies in format impacts on
English acquisition in polyglot contexts, revealing online limits in interaction but gains in
autonomy. The thesis contributes localized insights for policy, teacher training, and equitable
blended language education in crises.
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Introduction

In the last few decades, the field of foreign language learning has witnessed considerable
shifts in terms of methodological approaches, from a teacher-centered model towards a
learner-centered model (Hedge, 2000). Among the most innovative and applied learning
models is the application of the Project-Based Learning model (Thomas, 2000).

The importance of the topic is related to the increased need for the development of not only
linguistic skills but also communication skills, critical thinking skills, and cooperative skills in
the learning of the English language (Bell, 2010). The traditional models of learning focus
primarily on the acquisition of grammatical and lexical skills in the learning of the English
language.

The motivation for the selection of the topic is related to the increased importance of
modern learning models in the learning of the English language. The thesis is related to the
presentation of new perspectives on the application of the project-based learning model in the
learning of the English language (Dewey, 1938).

Aims and research questions

However, the major goal of this thesis is to explore the effectiveness of project-based learning
in English language teaching. This study also aims to analyze how PBL affects students’
motivation, communicative skills, and engagement in English language learning.

Research Questions:

1. How does project-based learning contribute to English language learning?

2. What advantages does project-based learning have compared to other English

language learning approaches?

3. How does project-based learning affect students’ learning motivation and

engagement?

4. What challenges or difficulties might be encountered when implementing PBL in

English language learning?
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Methods

The thesis would greatly rely on the literature review and the comparative analysis of the
available literature on the subject of the pedagogy of project-based learning in the context of
the teaching of the English language. The relevant academic publications and studies on the
subject would be reviewed in order to ascertain the major theories and applications of the
project-based learning concept.

Besides the literature review, the process of research involves a plan for undertaking a
questionnaire research to investigate the opinions of English language teachers regarding the
implementation of project-based learning. The questionnaire would aim to investigate the
opinions of English language teachers regarding the motivation of learners, the involvement
of learners, and the challenges associated with the application of project-based learning.

The research would be based on the available research studies and research articles on the
subject of the learning of the English language in the context of the secondary and tertiary
level of learning.

Expected results and discussion

It is expected that the research would show the positive effect of project-based learning on
learner motivation, communicative skills, and collaborative skills. PBL is also expected to
improve the level of language processing through authentic communication.

The thesis may focus on the potential of project-based learning as an alternative or
additional approach in the teaching of English language. The research may also contribute to
the current language learning debate by emphasizing learner-centered approaches in education
and creative teaching techniques.

References
1. Bell, S. (2010). Project-based learning for the 21st century. The Clearing House, 83(2), 39—

43.

2. Blumenfeld, P. C., et al. (1991). Motivating project-based learning. Educational

Psychologist, 26 (3-4), 369-398
3. Dewey, J. (1938). Experience and Education. New York: Macmillan.

4. Hedge, T. (2000). Teaching and Learning in the Language Classroom. Oxford University

Press.

5. Thomas, J. W. (2000). A Review of Research on Project-Based Learning. Autodesk

Foundation.

47



EFFECTIVE STRATEGIES FOR TEACHING GRAMMAR IN THE ENGLISH
LESSON IN THE PRIMARY SCHOOL

Student's name: Grigorij Gerzanics
Program: English Language and Literature
Study mode: Full-time study

Supervisor's name: Dr. Katalin Fodor

Introduction

The topic of this thesis is Effective Strategies for Teaching Grammar in the English Lesson in
Primary School. Grammar plays a fundamental role in foreign language learning because it
provides the structure that allows learners to form correct sentences and express their ideas
clearly (Thornbury, 1999). In primary school, pupils begin building their basic knowledge of
English, and this stage is extremely important for their future language development. For this
reason, the choice of effective grammar teaching strategies is a relevant and important issue.

The timeliness of this topic is connected with modern changes in education and the
increasing importance of English as an international language (Harmer, 2007). Today, English
is taught from an early age, and teachers are expected to use modern, student-centered
approaches. It is argued by many scholars that traditional grammar teaching, which is often
based only on memorizing rules and doing written exercises, may not be suitable for young
learners (Thornbury, 1999; Harmer, 2007). Primary school pupils need visual support,
interactive activities, and meaningful communication in order to understand grammar and use
it in practice (Cameron, 2001).

The research background shows that many scholars have studied grammar teaching
methods, communicative approaches, and teaching young learners. However, there is still a
need to analyze which strategies are the most effective specifically for primary school pupils,
taking into account their age characteristics and learning needs.

The research problem of this thesis is to determine which teaching strategies are the most
effective for developing grammatical competence in primary school English lessons and how
these strategies influence pupils motivation and learning outcomes.

Aims and research questions
The main aim of this thesis is to analyze effective strategies for teaching grammar in primary
school English lessons and to evaluate their impact on pupils’ learning process. The research

seeks to explore both theoretical and practical aspects of grammar instruction for young
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learners. In order to achieve this aim, the thesis focuses on several objectives. It aims to
examine theoretical approaches to grammar teaching, to analyze the psychological and age
characteristics of primary school pupils, and to describe modern teaching strategies used in
grammar instruction. The study also intends to compare traditional and communicative
methods in order to identify their advantages and disadvantages. According to modern
research, the use of language games is a crucial element in creating a positive learning
environment and reducing language anxiety among pupils (Fodor & Hnatik, 2024). The
research is guided by the following questions: What difficulties do primary school pupils face
when learning English grammar? Which teaching strategies are the most effective for young
learners? How do interactive and communicative activities influence pupils’ motivation and
understanding of grammar? How can teachers combine traditional and modern approaches to
achieve better results in grammar teaching?

Methods

This thesis will use several research methods. First, a literature review will be conducted in
order to analyze scientific sources related to grammar teaching, communicative language
teaching, and methods of teaching young learners. This will provide the theoretical basis for
the study.

Second, comparative analysis will be used to compare traditional grammar teaching
methods with modern interactive approaches (Richards & Rodgers, 2001). The research will
also include analysis of English textbooks for primary school and teaching materials in order
to examine how grammar is presented and practiced in real classroom situations (Scrivener,
2011).

The theoretical framework of this study will be based on the communicative approach,
student-centered learning, and principles of teaching young learners. The material for analysis
will include primary school English textbooks, grammar exercises, and methodological
recommendations for teachers (Ur, 2012).

Expected results and discussion

It is expected that the research will demonstrate that interactive and communicative strategies
are more effective for primary school pupils than purely rule-based traditional methods.
Activities such as games, group work, visual aids, and practical tasks are likely to improve
pupils’ motivation and help them better understand grammatical structures. As noted by
experts, language games not only entertain but also serve as a powerful tool for reinforcing
grammatical material in a natural context (Fodor & Hnatik, 2024). The study has linguistic

and pedagogical significance because grammar is a key component of language competence.
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The results of this thesis may contribute to the methodology of teaching English by providing

practical recommendations for grammar instruction in primary school. The findings may also

help teachers create more engaging and effective lessons that support pupils’ language

development.
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Introduction

In EFL education, there has been growing interest in teaching methods that improve students'
speaking skills and motivation. In today's globalized world, speaking is considered an
essential skill that represents language proficiency; therefore, it is considered a fundamental
skill to be developed in language education. However, students still face difficulties with
speaking fluency, characterized by hesitation and silence when expressing their thoughts or
ideas in English (Masuram & Sripada).

The relevance and timeliness of the research topic lie in the need to improve the way EFL
students learn to speak. This is because, despite the long period of time they spend studying
the language, they cannot express themselves properly, mainly because of the traditional way
in which they have been taught, with an emphasis on correctness over fluency. Studies
indicate that communicative approaches such as TBLT can help students improve their
speaking skills through interaction and participation, as proposed by (Ellis and Shintani).

The theoretical basis of this research is based on two main frameworks. First, the Input-
Interaction-Output model, as proposed by Gass, emphasizes the value of comprehensible
input, interaction, and output in language acquisition(Gass). TBLT supports this model in that
it offers learners the chance to communicate meaningfully and produce output. Second, Self-
Determination Theory, as proposed by Deci and Ryan, emphasizes the value of intrinsic
motivation in learning, arguing that autonomy, competence, and relatedness are vital for
learning. (Deci & Ryan)

The rationale for selecting this particular topic stems from the necessity to explore more
effective ways of teaching that take into account both linguistic ability and learner
engagement. TBLT presents a model for language instruction that encompasses
communication, interaction, and learner motivation, rendering it highly relevant for

contemporary EFL learning environments. Moreover, existing studies have demonstrated that
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learners in a TBLT context tend to evince higher engagement and fluency compared to those
in a traditional context (Kim & Elder).
Aims and research questions
The overall objective of the thesis is to examine the efficacy of Task-Based Language
Teaching (TBLT) in developing the speaking skills and motivation of EFL learners in
comparison to conventional approaches. Since speaking skills constitute an integral part of
communicative competence, and yet learners face difficulties in speaking, the present study
attempts to explore the potential of TBLT to offer an alternative approach to traditional
methods of second language instruction (Ur; Masuram & Sripada).
More concretely, the objectives of the thesis are:
e Investigate the impact of TBLT on the speaking skills of learners, with particular
emphasis on fluency, coherence, and communicative effectiveness (Ellis & Shintani).
e Compare the speaking skills of learners taught using TBLT and those taught using
conventional methods (Long).
e Investigate the levels of motivation among learners using TBLT and conventional
methods, with particular emphasis on intrinsic motivation (Deci & Ryan).
Methods
The research has an empirical nature and uses quantitative as well as qualitative approaches in
order to ensure a comprehensive analysis of the research problem. The main method of
collecting the data in this research involves a questionnaire-based attitude survey. The results
of this survey are analyzed through the use of statistical tools. The areas included in the
questionnaire are related to learners’ language proficiency and use, their attitude towards
speaking English, their attitude towards task-based instruction and traditional instruction,
learners’ motivation, and aspects of intrinsic and extrinsic motivational orientations. (Deci
and Ryan).
Expected results and discussion
It is presumed that the learners who are exposed to Task-Based Language Teaching (TBLT)
would show an increased level of speaking ability, especially in terms of fluency,
communicative efficiency, and self-confidence in speaking, although some carryover effect
from the traditional learning approach may also be present (Ellis and Shintani; Skehan). The
learners in TBLT would also show an increased level of intrinsic motivation and positive
attitudes towards speaking activities because of the interaction and meaningfulness of the
tasks (Deci and Ryan; Nunan 2004). In terms of linguistic implications, the research would

also help in understanding the effectiveness of communicative language teaching in the
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development of functional language use (Long; Richards and Rodgers). The research is also

presumed to have implications for the field of applied linguistics and would also help in the

development of more effective language learning and teaching
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Introduction
The importance of emotions in William Shakespeare’s writings has long been acknowledged
in literary criticism; however, recent developments in affect theory and interdisciplinary
humanities research have renewed scholarly interest in the cultural, cognitive, and political
dimensions of emotion in early modern drama. In an era increasingly concerned with
emotional intelligence, collective affect, and the politics of feeling, Shakespeare’s plays
appear strikingly contemporary. Their nuanced portrayal of jealousy, ambition, love, grief,
shame, and rage invites reconsideration not only of individual psychology but also of broader
social and political structures. The timeliness of this topic lies in its capacity to bridge
Renaissance studies with modern theoretical frameworks, demonstrating how early modern
drama anticipates current debates about the social construction and performativity of emotion.
The research background of this study draws on classical interpretations of Shakespearean
character, twentieth-century humanist criticism, and contemporary affect studies. While
earlier scholarship often emphasized universal human nature, more recent approaches stress
the historical specificity of emotional expression and its embeddedness in power relations.
This shift motivates the present inquiry: rather than treating emotion as a secondary thematic
layer, the paper investigates it as a structural principle of Shakespearean dramaturgy. The
research problem can therefore be formulated as follows: how do emotions function in
Shakespeare’s plays as organizing forces of character construction, dramatic structure, and
audience engagement, and to what extent do they reflect and shape early modern cultural
understandings of affect?
Methods
This study employs a qualitative research design grounded primarily in close textual analysis
and comparative literary analysis. The core method consists of detailed interpretative readings
of selected plays in order to identify how specific emotions are constructed linguistically,
dramaturgically, and contextually. Particular attention is paid to soliloquies, dialogic

exchanges, and key dramatic turning points in which affective intensity shapes character
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development and plot progression. Through this method, emotions are examined not merely
as themes but as structural elements embedded in metaphor, imagery, rhetorical devices, and
dramatic pacing.

The theoretical framework integrates insights from affect theory, early modern emotion
studies, and Renaissance cultural history. Concepts such as “affective economies” (Ahmed,
2004) and the cognitive-evaluative model of emotion (Nussbaum, 2001) provide analytical
tools for understanding emotions as socially mediated and intellectually structured
phenomena. In addition, early modern humoral theory and historical approaches to the body
inform the contextualization of emotional expression within sixteenth- and seventeenth-
century English culture. This interdisciplinary approach enables a synthesis of historical
specificity and contemporary theoretical reflection.

The primary corpus for analysis consists of representative tragedies (e.g., Othello,
Macbeth, King Lear), comedies (e.g., As You Like It, Twelfth Night), and history plays (e.g.,
Richard I, Henry V). These works have been selected for their diverse emotional registers
and for the centrality of affective conflict within their dramatic architecture. Secondary
sources include major works of Shakespearean criticism and recent scholarship in affect
studies. By combining close reading with theoretical interpretation and comparative cross-
genre analysis, the study aims to demonstrate the integrative and generative role of emotions
across Shakespeare’s dramatic oeuvre
Expected results and discussion
The expected results of this study suggest that emotions in Shakespeare’s plays function as
organizing principles that shape not only character psychology but also dramatic structure and
linguistic expression. It is anticipated that close textual analysis will demonstrate how
affective states such as jealousy, ambition, love, shame, and anger operate as catalysts for
narrative progression and as frameworks through which ethical and political conflicts are
articulated. Rather than appearing as spontaneous or purely personal reactions, emotions are
likely to emerge as culturally coded and rhetorically constructed phenomena embedded in
early modern discourses of the body, morality, and authority.

From a literary and philological perspective, the research is expected to highlight the
intricate relationship between emotional meaning and Shakespeare’s language, including
metaphorical patterns, semantic fields, and syntactic variation that intensify affective
experience. The study may further show that generic differences between tragedy, comedy,
and history correspond to distinct emotional configurations and resolutions. By integrating

affect theory with historically grounded close reading, the thesis aims to contribute to
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Shakespearean scholarship by foregrounding emotion as a unifying analytical category. More

broadly, it seeks to enrich interdisciplinary discussions on the historical evolution of

emotional representation and the role of literature in shaping cultural understandings of

feeling.

References

1. Ahmed, S. (2004). The cultural politics of emotion. Edinburgh University Press.

2. Bloom, H. (1998). Shakespeare: The invention of the human. Riverhead Books.

3. Greenblatt, S. (2004). Will in the world: How Shakespeare became Shakespeare. W. W.
Norton.

4. Neely, C. T. (2004). Distracted subjects: Madness and gender in Shakespeare and early
modern culture. Cornell University Press.

5. Nussbaum, M. C. (2001). Upheavals of thought: The intelligence of emotions. Cambridge
University Press.

6. Paster, G. K. (1993). The body embarrassed: Drama and the disciplines of shame in early
modern England. Cornell University Press.

7. Schoenfeldt, M. C. (1999). Bodies and selves in early modern England: Physiology and
inwardness in Spenser, Shakespeare, Herbert, and Milton. Cambridge University Press.

8. Stearns, P. N., & Stearns, C. Z. (1985). Emotionology: Clarifying the history of emotions

and emotional standards. The American Historical Review, 90(4), 813-836.
https://doi.org/10.2307/1858841

56



MUSICALITY OF NAMES IN EDGAR ALLAN POE’S POEMS AND SHORT
STORIES

Student's name: Daryna Kasych
Program: English language and Literature
Study mode: Part-time study

Supervisor's name: Dr. Natalia Banyasz

Introduction

The works of Edgar Allan Poe occupy an important place in nineteenth century American
literature and are distinguished by their psychological intensity and Gothic atmosphere. Poe’s
fiction and poetry are marked by a persistent fascination with death, emotional obsession, and
the inner workings of the human mind. During his lifetime, his writing was widely criticised
for its morbid themes, psychological extremity, and strong emphasis on form and sound,
which many contemporaries regarded as excessive or artificial rather than meaningful.

The background of this project is connected with the controversial reception of the works
of Edgar Allan Poe. Critics often dismissed his writing as overly dark, artificial, or
emotionally extreme, overlooking the deliberate use of sound, repetition, and the musical
qualities of names. Only later did scholarship begin to recognise these features as meaningful
devices that shape psychological tension and reinforce the supernatural. This project focuses
on these aspects in The Fall of the House of Usher, The Black Cat, and Morella, examining
musicality as a central element of Poe’s artistic and psychological vision.

The research problem of this project is to understand how musicality shapes the
psychological and emotional effects in Poe’s works. In particular, the study explores how
sound, rhythm, and the careful choice of names guide the reader’s perception of obsession,
fear, and mental disturbance. By examining these patterns, the project aims to show that
musicality is not merely decorative but serves as an active force in creating the tension
between the psychological and the supernatural.

Aims and research questions

The purpose of this study is to examine how Edgar Allan Poe uses the sound and rhythm of
language to shape the emotional and psychological impact of his stories. By looking closely
at The Fall of the House of Usher, The Black Cat, and Morella, the research highlights how
the repetition of names, vowel patterns, and rhythmic phrasing create a sense of tension,

obsession, and unease. The study also seeks to show that Poe’s language works on multiple
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levels, not only through meaning but through its musical qualities, which allow readers to
experience the inner life of his characters and the uncanny atmosphere of his narratives.
Questions to be analyzed in this study:

1. In what ways does Poe use sound and rhythm to make the reader feel the emotional

and psychological states of his characters?

2. How do repeated sounds, patterns of consonants and vowels, and rhythmic structures

affect the tone and atmosphere of his stories?

3. What role do the musical qualities of names play in the construction of obsession and

tension in Poe’s fiction?

4. How does the musicality of language support the supernatural and uncanny elements

in Poe’s narratives?

5. What can Poe’s use of musicality tell us about the broader relationship between sound

and meaning in literature?
Methods
The methodological basis of our research is hermeneutics and narratology, which enable deep
interpretation of text meaning and narrative structure, including point of view, voice, and
sequence. We also apply historical and comparative methods to situate Poe’s works within
their literary context and to trace formal and thematic continuities. A textual analysis
approach and compositional-plot methods guide close reading of sound patterns, names, and
narrative techniques. Additionally, we draw on poetic analysis as a methodological tool,
which treats sound, rhythm, and phonetic texture as formal elements that shape meaning; this
approach recognises that patterns of language are constitutive of the text’s emotional and
aesthetic effects, not merely embellishment.
Expected results and discussion
This study expects to show how Poe’s use of sound and rhythm gives his stories a life beyond
the words on the page. The repetition of names, the flow of vowels, and the careful placement
of consonants create a sense of obsession, tension, and unease that readers feel deeply. The
musical qualities of his language seem to mirror the emotional states of the characters,
drawing readers into their minds and experiences in a way that feels almost physical.

The research expected to reveal how rhythm and phrasing act like a pulse running through
Poe’s stories, shaping the mood, intensifying fear, and hinting at the supernatural. It should
become clear that his work is more than gothic plots or dramatic events; it is carefully

structured language that moves the reader emotionally and psychologically.
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In the end, the study will show how Poe’s musicality strengthens the power of his narratives,

creating stories that linger in the mind, haunting, engaging, and stirring readers long after the

words have been read

References

1. Hall, Andrew. ‘The Supernatural Psychology of Edgar Allan Poe’. Spectral Visions.
Retrieved from <https://spectralvisions.wordpress.com/>

2. Poe, Edgar Allan. “The Fall of House of Usher”. Blooming Lilacs: An Anthology of
American Literature. Ed. Dr. Leesa Sadasivan. Thrissur: Current Books, 2014. Print

3. Charles Sanford Skilton, “Musical Possibilities of Poe's Poems,” Music (Chicago, IL), vol.
VI, no. 3, January 1895

4. Poe, Edgar Allen. Thirty-Two Stories. Edited by Stuart Levine and Susan F. Levine.
Indianapolis/Cambridge: Hackett Publishing Company, Inc. 1840, 2000.

5. FISHER, Benjamin F. “Poe and the Gothic Tradition.” The Cambridge Companion to
Edgar Allan Poe, edited by Kevin J. Hayes, Cambridge University Press, 2002

6. Poe and the Idea of Music: Failure, Transcendence, and Dark Romanticism. By Charity
McAdams, 2017

59



THE ENGLISH LANGUAGE EXAMINATION OF THE NATIONAL MULTI-
SUBJECT TEST: RESULTS AND PROSPECTS

Student's name: Klimovics Beata
Program: English Language and Literature
Study mode: Full-time study

Supervisor's name: Lizak Katalin

Introduction
Assessing the level of proficiency in a foreign language is an important component of modern
education, especially in the context of the spread of English as a language of international
communication. In Ukraine, due to recent educational reforms and wartime conditions, the
External Independent Testing system has been replaced by the National Multi-Subject Test
(NMT), which has significantly changed the format of assessment, including the English language
examination. Statistical data and analytical materials from educational resources indicate
differences in test results depending on the region and subject. This study focuses on students of
Ferenc Rakoczi II Transcarpathian Hungarian College of Higher Education, who have taken the
English language section of the NMT. Investigating the experiences and opinions of this specific
group of students allows for a more detailed understanding of how the examination is perceived
within a particular educational context. Therefore, the problem of the study is to establish to what
extent the English exam within the National Multi-Subject Test adequately assesses the level of
language competence of students and what areas of its improvement are promising.
Aims and research questions
The aim of this study is to analyse the National Multi-Subject Test English exam in terms of its
structure, results, student perception, and prospects for further improvement. The research seeks
to answer the following questions:

e How do students evaluate their performance in the English NMT?

e  Which aspects of the exam are considered the most difficult?

e Does the content of the test correspond to the actual level of language preparation of the
participants?

e What advantages and disadvantages of the NMT English exam are perceived by test-takers?

e What changes, according to respondents, could increase the effectiveness of future testing?
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Methods

The survey will be conducted online through Google Forms among students who have taken

the English language section of the National Multi-Subject Test. The questionnaire will

consist mainly of closed questions with multiple-choice answers, as well as a few open-ended

questions to elicit detailed comments. The questions will be aimed at determining the level of

difficulty of the test, assessing its structure, its correspondence to the real level of language

preparation of students, and identifying the main difficulties encountered during the exam.

The collected data will be processed using descriptive statistics methods, including percentage

calculations and comparative analysis of responses. This will allow us to identify general

trends in student perception of the NMT English exam and draw informed conclusions about

its effectiveness.

Expected results and discussion

It is expected that the results of the study will allow us to determine students' attitudes

towards the National Multi-Subject Test English exam and to assess its effectiveness as a tool

for testing language competence. The test is likely to be perceived as of medium difficulty,

with the most difficult tasks being grammar, reading and time management. It is assumed that

the exam mainly assesses receptive skills and does not fully reflect the level of productive

skills. The results obtained will help identify the strengths and weaknesses of the test and can

be used for its further improvement
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Introduction

Speaking is a key element of English learning because it requires both linguistic knowledge
and the ability to communicate meaningfully. Yet many learners who know grammar still
struggle to speak fluently and confidently, often due to limited practice, which may lead to
anxiety and reduced confidence. Improving speaking competence therefore remains a
challenge in EFL classrooms. Research shows that corrective feedback (CF) plays an
important role in learners’ linguistic development, particularly since the shift to
communicative teaching (Nhac, 2021). However, while timely correction can support
progress, excessive or poorly delivered feedback may harm self-esteem and reduce
participation (Muslem et al., 2021; Elsaghayer, 2014).

The central issue is how teachers can provide CF in ways that support both linguistic
progress and learners’ emotional well-being. Because CF may involve reformulations (e.g.,
recasts, explicit correction) or prompts encouraging self-repair (Lyster, Saito, & Sato, 2013),
this study explores its role in improving EFL learners’ speaking competence and the
challenges of its classroom use.

Aims and research questions

The study aims to research the role of corrective feedback in developing students' speaking
skills in the EFL classrooms. Additionally, the study investigates the types of corrective
feedback most frequently used, how learners respond to it, and how the feedback contributes
to improvements in speaking accuracy and fluency.

The research is guided by the following gquestions:

1. What types of oral corrective feedback are most commonly used during speaking

activities?

2. How do learners respond to different types of corrective feedback?

3. How does corrective feedback influence the development of learners’ speaking skills?
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Methods
The study will apply a mixed-method classroom-based approach, which will integrate
qualitative observation with quantitative analysis of learner responses. Research will be
conducted in an EFL classroom context. The research will include an extensive literature
review and learner questionnaire surveys, The study is based on research on oral corrective
feedback, second language acquisition theory, and communicative language teaching,
highlighting the importance of feedback in speaking skills development.

Expected results and discussion

It is expected that the results will show that types of corrective feedback may be used more

frequently than others in speaking activities. Furthermore, the findings may indicate that

learners have different reactions to feedback depending on the way it's given and, in what
circumstances. Overall, corrective feedback is expected to contribute to an improvement in
learners' speaking skills.
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Introduction

Why studying the role of DT in developing grammatical competence is important? Because of
its relevance. As the time passed the technologies gained more and more influence in our
everyday lives. It would have been inevitable to anticipate it in teaching and learning. It
became so important in our lives, that it would be much harder to live without these
technologies. That includes our work, hobbies, interests, and also — teaching and learning.

In my opinion, this area in grammar teaching is vastly underresearched. In addition, it is
also quite intriguing. That is the reason why | wanted to research and present this topic, also
to provide insights and show my experience.

As | had mentioned, the roles of digital technologies in learning is quite underexplored.
That is partly false, because it is constantly being integrated into the system, however, its
main focus is on the four main competences (writing, reading, speaking and listening) while
understanding and usage of grammar is so much so neglected.

Aims and research questions

My main intention is to show what roles DT have in studying grammar, why they are
important, and how they help teaching and learning grammar.

To make sure | achieve my goal | must be able to answer these questions:

e How do we define grammar?

e  What roles do DT’s play in teaching and learning grammar?

e How do we use them to develop grammatical competence?

e  What pro’s and con’s they have?

e Is it helping more than traditional teaching methods?

Methods
For the analysis | intend to use two methods: Literature review and Questionnaire survey.

First, lit. rev. to understand the main concepts, map out how I should ask the questions to have
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proper answers, have an image of what should | expect from the people who take the
questionnaire.

I rely on several key books. Richards & Rodgers (2014) helps explain how different
teaching methods treat grammar. Brumfit (1980) looks at grammar from a practical teaching
perspective. Scrivener (2011) and Harmer (2001) provide useful ideas about how grammar
is taught in the classroom. Fedicheva (2019) adds another viewpoint from a different
educational context.

Expected results and discussion
By the end of the research process we should have a clear picture of:

- What role does DT’s play in learning and teaching grammar

- How they help the progress

- How important they are

- How and why they are important to others and nowadays

- How people use them

- In what way(s) they are helpful, in way(s) they are not, what should be substituted

| am almost certain what I will find is going to contribute to the improvement of the field
and make the learning-teaching process more simple.
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Introduction

Learning a foreign language might be a challenging process and is not always a favorite
learning activity for students. The difficulty stems primarily from the fact that successful
language learning requires the development of all four language skills: speaking, listening,
reading, and writing. It poses a crucial challenge for teachers, as they are required to use
teaching methods that are grounded in complex cognitive processes and offer an appropriate
level of intellectual challenge to learners. In addition, the integration of creative tasks into
lessons is a key factor, as these cooperate to increase student motivation and enthusiasm
(Nakonechna, Trifonenko, 2024). A number of methodological approaches have been
developed with the common goal: promoting active student participation and effective
language acquisition (Al-Dosakee, Ozdamli, 2021).

One of the major problems with today’s students is that they perceive traditional lessons as
monotonous, and teachers are often unable to keep their attention for a long period of time. It
is frequently leads to decreased motivation, possible anxiety related to speaking, and, in some
cases, a passive or indifferent attitude toward classroom activities. (laremenko, 2017).

The integration of game-based elements into the teaching process might contribute to
increased motivation and participation, thereby enhancing the overall effectiveness of
language acquisition. For instance, a theory says that motivation is the “motor” or “energy
center” when it comes to learning (Dornyei and Ushioda, 2010).

The problem with the research, therefore, is that there is an obligation to integrate game-
based language teaching, but to do so, it is necessary to examine the facts of its psychological
background, didactic principles, and practical application possibilities. Research confirms that
GBLL (Game - Based Language Learning) increases motivation among primary school

pupils, especially in the area of communication. (Zhyhadlo, 2022).
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Aims and research questions
The subject of the study is the theoretical and practical integration of game-based methods
into primary foreign language instruction. The aim is to examine the integration of GBLL into
primary school education. The focus is on GBLL’s impact on language skills, student
attitudes, and classroom motivation. The rapid development of digital teaching tools and
methods, as well as the increase in the number of teachers using games, makes such research
even more relevant.
The following research questions were formulated to guide the thesis:
1. How do game- based activities influence learners’ motivation?
2. Which types of games are used among primary language learners?
3. What difficulties do teachers face when implementing game- based methods?
The study seeks to answer the question that GBLL might greatly contribute to the development of
language skills, for instance the influence on vocabulary acquisition and communicative skills.
Methods
The research would be based on a mixed methods approach, combining theoretical
background analysis and empirical data collection in order to present a clear picture of the
application of game-based language teaching and to demonstrate its positive impact in
primary education. The research consists of two phases:
1. Theoretical phase: In this phase, current research on game-based language teaching is
analyzed. The aim is to develop a theoretical framework and identify pedagogical models
and methods that support the interpretation of practical research.
2. Empirical phase: classroom observation and teacher interviews. The aim is to examine
classroom behavior as a natural environment and to obtain information about teachers
opinions.
The classroom observation would take place in the primary education of the Berehove district,
where foreign language lessons are observed in grade 3 and 4. The observation is based on
criteria such as the presence of game-based methods in the lesson, the types of games,
changes in student activity and motivation, or the student reactions during the game tasks.
Interviews would be managed with English teachers who teach at various schools in the
Berehove district. It would cover topics such as attitudes towards game-based methods,
experiences, how they integrate game-based methods into lessons, and advantages or
limitations of the method. The goal of the research is therefore to explore the extent of game-
based language teaching in primary education, and how teachers integrate games into their

lessons, and what student reactions might be observed when game-based tasks are used.
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Expected results and discussion

Based on the expected results of the research, a positive effect on students might be assumed.

Specifically, in terms of their motivation and classroom activity. Classroom observations are

expected to show student participation and cooperation in playful tasks, as well as bolder and

freer use of the target language. Teacher interviews on the other hand are expected to show
that they find game-based methods useful and apply them in language lessons.
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Introduction

The development of vocabulary skills has always been a central objective in foreign language
education. Vocabulary knowledge is essential for communication and plays a crucial role in the
development of all four language skills: listening, speaking, reading and writing. According to
Nation (2001), knowing a word means understanding its form, meaning, and use.

In secondary school EFL classrooms learners come with different linguistic background.
Some of them are monolingual, and use only one language in their daily life, while the others
are multilingual, and use different languages on daily basis. According to Stavans and Jessner
(2022), a multilingual person differs from monolingual and bilingual learners because
multilingualism involves more complex cross-linguistic interactions and heightened language
awareness, which can support learning additional languages.

Since multilingual students may draw on their previous language knowledge when learning
new words, it is important to examine whether their vocabulary development differs from that
of monolingual learners. Therefore, this research focuses on comparing monolingual and
multilingual secondary school students in order to determine whether there are differences in
vocabulary development in the EFL classroom.

Aims and research questions

The aim of this research is to analyse the developing of vocabulary skills among secondary
school learners and to examine whether the vocabulary development of monolingual and
multilingual learners differ or is at a similar level.

Research questions:

e Are multilingual students more effective at learning new vocabulary than monolingual

students?

e Which group demonstrates a higher overall level of vocabulary knowledge?

e Which group acquires new vocabulary more rapidly, and what methods do they use?

Hypothesises:
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e Multilingual learners will develop vocabulary skills more effectively than monolingual
learners, as their encounters with multiple languages may improve their intuition about
vocabulary development.
e Multilingual learners will have a higher overall level of vocabulary knowledge.
e Multilingual learners will acquire new vocabulary faster, than monolingual learners,
since their cross-linguistic experience.
Methods
The research will employ both qualitative and quantitative research methods. A questioner
will be used to gather information about students’ linguistic backgrounds, including the
languages they speak at home and in their social environment. In addition, a vocabulary test
will be conducted to measure the learners’ current vocabulary knowledge are-to compare the
performance of monolingual and multilingual students.
Finally, to gain further insight, a semi-structured interview will be conducted with the
learners’ teacher, to explore the vocabulary teaching methods used in classroom.
Expected results and discussion
Based on previous research field in multilingualism the expected results of my research are
that students who have been exposed to multiple languages from early age will have richer
vocabulary and more effective vocabulary learning methods.
However, the results may also show, that the vocabulary development is influenced not
only by linguistic background, but by motivation, learning strategies and teaching methods.
The findings of this research will help teachers to understand better the needs of both
monolingual and multilingual learners in vocabulary development.
References
1. Nation, 1. S. P. (2001). Learning vocabulary in another language. Cambridge University Press.
2. Barany, E., Fabian, M., Huszti, 1., & Lechner, I. (2012). Teaching and learning a second
language and a foreign language. Acta Academiae Beregsasiensis, 11(2), 19-41.
3. Thornbury, S. (2002). How to teach vocabulary. Pearson Education Limited.
4. Stavans, A., & Jessner, U. (Eds.). (2022). The Cambridge handbook of childhood
multilingualism. Cambridge University Press.
5. Harmer, J. (2001). The practice of English language teaching (3rd ed.). Longman.
6. Schmitt, N. (2000). Vocabulary in language teaching. Cambridge University Press.
7. Levrints M. (2023) Language Teaching Challenges: A Multilevel Approach. Monograph.
Berehove, Transcarpathian Hungarian College-122 p.
8. Spolsky, B. (1996) Measured Words. Oxford Applied Linguistics, OUP.

70



NEOLOGISMS IN MODERN AMERICAN NEWSPAPER ARCTICLES

Student's name: Orsolya Maté
Program: English Language and Literature
Study mode: Part-time study

Supervisor's name: Dr. Tamas Vrabely

Introduction

Language is constantly evolving, and one of the most visible signs of this development is the
emergence of neologisms. In contemporary media discourse, especially in newspaper articles,
new lexical items appear rapidly in response to social, political, technological, and cultural
changes (Bezrukov, 2020; Amirovich, 2023). American newspapers, both in print and online
formats, play a significant role in introducing, popularizing, and stabilizing these new
expressions (Yudina, 2024).

The topic of neologisms in modern American newspaper articles is particularly timely and
relevant in the 21st century, as digital communication, globalization, and social media
accelerate lexical innovation (Goltsova & Chybis, 2021; Lypka & Vasylenko, 2023). Events
such as technological advancements or global crises, for example the COVID-19 pandemic,
have generated a large number of new terms that quickly entered journalistic discourse
(Al-Salman & Haider, 2021; Medvedeva & Shakhmetova, 2022).

The motivation for choosing this topic lies in an interest in lexical innovation and media
language, as well as in the role of journalism in spreading and legitimizing new vocabulary.
The research problem focuses on identifying the most common word-formation patterns of
neologisms in modern American newspapers. (Bezrukov, 2020; Amirovich, 2023).

Aims and research questions
The main objective of this thesis is to analyze neologisms appearing in modern American
newspaper articles, with special attention to their word-building patterns and communicative
functions (Yudina, 2024; Goltsova & Chybis, 2021). The study also aims to explore the
translatability of selected neologisms and the challenges they pose in intercultural
communication (Medvedeva & Shakhmetova, 2022).
The thesis seeks to answer the following research questions:
1. What types of neologisms most frequently occur in modern American newspaper
articles? (Bezrukov, 2020)
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2. What thematic areas (e.g., politics, technology, health, social issues) generate the

highest number of new lexical items? (Goltsova & Chybis, 2021)

3. How do newspapers contribute to the dissemination and normalization of neologisms?

(Ayrapetyan et al., 2021)

4. To what extent are these neologisms translatable into other languages, and what

difficulties may arise during translation? (Medvedeva & Shakhmetova, 2022)

Methods

The research will be based on a qualitative and quantitative corpus analysis of selected
modern American newspaper articles published between 2019 and 2025. The corpus will
include articles from high-quality and widely read American newspapers, such as The New
York Times and The Washington Post. Using corpus linguistics tools, neologisms will be
identified, categorized according to word-formation processes, and analyzed for frequency
and usage context (Yudina, 2024; Goltsova & Chybis, 2021).

The study will also draw on a literature review and comparative text analysis to establish
theoretical frameworks on neologism formation and language change. A secondary method
involves examining translation strategies for selected neologisms to assess translatability
challenges and cross-lingual adaptation (Medvedeva & Shakhmetova, 2022).

Expected results and discussion

It is anticipated that the study will reveal patterns in the formation and thematic distribution of
neologisms in American newspapers, with high productivity found in compounding, blending,
and derivation processes (Al-Salman & Haider, 2021; Bezrukov, 2020). The research is also
expected to show that newspapers play a significant role in legitimizing and spreading
neologisms in public discourse (Ayrapetyan et al., 2021).

The linguistic significance of this topic lies in understanding how journalistic language
contributes to lexical innovation and language evolution. Moreover, insights into translation
challenges may benefit translators, language educators, and scholars interested in cross-
lingual communication.
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Introduction

In contemporary primary education, increasing importance is attached to the integration of
emotional development and foreign language learning. Early childhood represents a crucial
stage for both linguistic and social-emotional growth, as children gradually learn to identify,
interpret, and express their emotions through language.

In English as a Foreign Language (EFL) classroom, vocabulary acquisition plays a central
role in learners’ communicative development. Among different types of vocabulary,
emotional vocabulary — including emotion-specific words such as happy, sad, angry, and
afraid, as well as emotionally coloured expressions — is particularly significant. The ability to
use such language allows children not only to participate in communication but also to
articulate personal experiences and understand the emotions of others.

Picture books about emotions provide meaningful and engaging contexts where emotional
literacy and language learning can be developed simultaneously. As literary texts, they
combine narrative structures with expressive illustrations, creating a multimodal learning
environment. Through characters, emotionally rich situations, and visual representations of
feelings, young learners develop empathy, and communicative competence in English.

The relevance of this research lies in the need for teaching approaches that increase
learners’ interest and motivation while supporting their holistic development. Therefore, this
thesis examines how picture books with emotional themes function as educational tools in
developing emotional vocabulary, learners’ interest, and communicative competence in
primary EFL classrooms.

Aims and research questions
The main aim of the thesis is to examine the educational benefits of picture books with
emotional themes in developing learners’ interest, emotional vocabulary, and communicative

competence in primary EFL classroom.
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In order to achieve this aim, the following research questions are formulated:

e What role does emotional vocabulary play in the development of communicative

competence in young EFL learners?

e How do picture books about emotions support social-emotional learning in primary

classrooms?

e In what ways do literary and visual elements (illustrations, facial expressions, body

language, and color symbolism) enhance children’s understanding of emotional content?

e How do picture books contribute to increasing learners’ motivation and interest in

learning English?

Methods
The thesis is based on qualitative theoretical research. The following methods are applied:

Analysis of scholarly literature on emotional literacy, social-emotional learning, and
emotional vocabulary development; Literary and visual analysis of selected picture books
about emotions; Methodological analysis of literature-based teaching strategies used in
primary EFL classrooms; Comparative examination of theoretical approaches to
communicative competence.

The theoretical framework combines from social-emotional learning theory, bibliotherapy,
children’s literature studies, and communicative language teaching. Particular attention is
given to the interaction between verbal and visual elements in picture books.

The research material consists of English-language picture books about emotions and
relevant scholarly publications related to emotional development and foreign language
education.

Expected results and discussion

It is expected that the research will demonstrate a strong connection between emotional
vocabulary development and communicative competence in primary EFL classrooms. Picture
books about emotions are likely to: facilitate the acquisition of emotion-specific and emotion-
related vocabulary; support empathy, emotional awareness, and perspective-taking; increase
learners’ interest and intrinsic motivation; encourage active participation and meaningful oral
interaction.

The findings may confirm that illustrations play a crucial role in emotional understanding,
particularly for learners with limited language proficiency. From a pedagogical perspective,
this study may provide practical recommendations for integrating emotionally rich picture

books into primary EFL instruction. From a philological perspective, it contributes to
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understanding the function of emotional language within children’s literature and its

educational application.
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Introduction

Nowadays, the use of the Internet is widespread. Regardless of age, everyone has some kind
of technical device that they use on a daily basis for some purpose. The rise of social media in
recent years has increased the number of Internet users.

Over the past decade, TikTok and YouTube have gained widespread popularity among
young audiences. Most school-age children spend a significant amount of time using
computers, social media, and video games, which has a measurable impact on their language
use as well as on their foreign language learning processes, habits, and strategies. These
phenomena provide the motivation and underscore the relevance of the present study.

A considerable amount of literature has been published on the topic. According to Ahmad
(2012) studies reported positive effects such as improvements in participation, pronunciation,
and writing as a result of playing video games. Thomas (2011) said that video games are yet
to be realistically considered as a language learning technology. Montag (2021) summarizes
that TikTok can be a platform to post educational content, and on the application, vocabulary
learning happens. According to Alvarez’s (2024) research, the use of the TikTok Application
is an affective learning tool to teach and improve knowledge, especially English skills. He
recommends that teachers incorporate TikTok into school education because it makes lessons
more innovative and interesting.
Aims and research questions
The aim of my research is to examine the possibilities and methods that can be used in foreign
language learning, with particular emphasis on the use of social media and the internet.
Furthermore, it also seeks to develop and devise tasks that can be used as homework in public
education, focusing on social media use and engaging students.
My research questions are as follows:

1. To what extent does the use of social media platforms and video games influence

students’ foreign language acquisition?
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2. What role do digital media platforms such as YouTube and TikTok play in students’
early vocabulary development?
3. How does the use of TikTok, YouTube, and video games affect the development of
students’ vocabulary, grammar, as well as their receptive (listening and reading) and
productive (writing and speaking) language skills?
4. How do students perceive the effectiveness and ease of learning a foreign language
through social media and video games compared to traditional classroom methods?
5. Does frequent internet use contribute to the acquisition of slang expressions, and if so,
how does this influence students’ classroom language use and overall language
proficiency?
My hypotheses are as follows:
1. Social media significantly influences students' foreign language acquisition.
2. Digital media platforms such as TikTok and YouTube play a significant role in the
early vocabulary acquisition of language learners
3. The use of TikTok, YouTube and video games affect students' vocabulary, grammar,
and the development of their listening, reading, writing, and speaking skills.
4. Students find it easy to learn a foreign language using social media and video games.
5. When using the internet, students learn slang words and expressions, which they then
incorporate into their classroom communication, thereby reducing their proficiency.
Methods
The empirical research will be conducted using an online questionnaire consisting of both
closed-ended and open-ended questions. The data providers will be 7th-9th grade students in
Transcarpathian schools. Approximately 80—100 questionnaires are planned to be collected
and analysed in order to ensure an adequate sample size for drawing meaningful conclusions.
The data will be analysed using both qualitative and quantitative methods. The qualitative
analysis will focus on identifying perceived skills, advantages, and disadvantages related to
the examined topic, whereas the quantitative analysis will concentrate on frequencies and
statistical patterns, as well as on exploring potential correlations between frequency variables
and measures of effectiveness.
Expected results and discussion
The findings of this study are expected to provide insights into the role of online platforms in
foreign language acquisition. Video games or the use of TikTok and YouTube are more
significant. The results of the research will be used to create tasks that will also help teachers

in their work. Furthermore, | will find out how these affect students' vocabulary, grammar,

78



and the development of their listening, reading, writing, and speaking skills. The research will

contribute to a more complete picture of the foreign language learning habits of students

living in a multilingual environment.
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Introduction
Since the turn of the 21st century, there has been a shift in how English as a lingua franca
influences the global media market. This impact has reshaped how media outlets choose
language in both headlines and subject matter (Seidlhofer, 2005; Bhatia, 2019). While there
have been many studies regarding English influence on mainland Hungarian media (e.g.,
Polcz, 2017), in a minority context—such as in Transcarpathia—the role of English remains
highly uncertain within a bilingual environment. It must be dissected on a regional level to
highlight the ways in which globally used linguistic trends intertwine with local media and its
culture. Understanding this occurrence is vital in the digital era, where online platforms
incorporate different lexical elements to attract viewers to show modernity. Therefore, this
bachelor’s thesis will explore how English words appear in Transcarpathian Hungarian media,
drawing attention to their recurrence, purpose, and contextual usage (Sinclair, 2015).
Aims and research questions
The aim of this research is to explore and analyse the occurrence of English words and
expressions in the Hungarian media in Transcarpathia, regarding how often they appear, what
communication purposes they serve, and how they fit into the local linguistic and cultural
context. Throughout the research, the following questions will be answered:

1. What types of English words and expressions are used most frequently?

2. What communicative function does these English elements serve, and in which textual

segments are they most prominent?

3. How does the presence of English fit into the local linguistic and cultural environment?
It is assumed that:

e English elements most frequently appear in the areas of technology and the

entertainment industry.

e English words primarily serve as modernizing stylistic signals in headlines and

promotional tools rather than in narrative texts.

80



e The use of English words and expressions fits well with the local context, but in some
cases, language mixing can be confusing for readers.
Methods
This research will apply both qualitative and quantitative corpus-based content analysis. A
total of 50 online articles will be selected from various Transcarpathian Hungarian news
portals, focusing on current publications (2024-2026) to provide a representative view on
regional language use. The qualitative analysis will examine the functions English words have
in the texts, understanding patterns such as lexical borrowings or their usage as headlines. On
the other hand, the quantitative analysis will provide numbers to show how often these words
occur in different kinds of contexts. The theoretical framework will be based on studies about
English in media and advertising (Berns, de Bot, & Hasebrink, 2007; Bhatia, 2019) and on the
role of English as a lingua franca (Seidlhofer, 2005). This framework will guide the
categorization of English words and the understanding of their sociolinguistic and media
functions.
Expected results and discussions
The expected results from this study will be in line with the findings from previous studies
(Fuertes-Olivera et al., 2001; Kapral et al., 2023); thus, English words will mainly serve as
headlines, brand names, or promotional tools, appearing less in typical narrative texts. The
findings will highlight the contrast between global English and minority-language media,
emphasizing the sociolinguistic effects of English as a lingua franca on regional communities
(Seidlhofer, 2005; Bhatia, 2019; Sinclair, 2015). Moreover, the results are expected to align
with broader themes regarding English in European advertising and media (Sabir, 2022). By
using the quantitative and qualitative analysis, this research provides an extensive view of
how English influence can shape the experiences of both media producers and their viewers.
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MMPOTECT POTHU BIHHUA Y POMAHAX E. XEMIHT'YES

IpizBumie Ta im'sa cryaenra: [llykanud Boaoaumup BosoaumMupoBuy
CrnenianbHicTh: AHIJIIIiCbKAa MOBa Ta 3apy0i’kHa JiiTteparypa

®opma HaBYaHHA: 3a04Ha

IIpizBuine Ta iMm's HaykoBoro kepiBuuka: bapans Aganb0eprt beisioBuy, kKanauaarT

distosnoriuaux Hayk

Beryn

Tema BiifHU € OAHI€IO 3 MPOBITHHUX Yy JiTeparypi XX CTOMITTS, OCKIJIBKH came Iei mepiof
MO3HAYEHUH MaCIITAOHUMHU BIICBKOBUMH KOH(JIIKTaMH, 110 CYTTEBO BIUIMHYJIM HAa PO3BUTOK
CYCIIIbCTBA Ta cBiTOrIIAN JroAMHU. OcoOiuBe Miclle cepell MUCbMEHHUKIB, SIKI XYIOXHBO
OCMUCITIOBAJIM Tpareito BiiiHH, 3aiimae Epnect XemiHryeili — OIWH i3 HalBH3HAYHIIINX
IIPE/ICTABHUKIB «BTPAYEHOTO MOKOIiHHsY. Moro TBOpUicTs (hopMyBanacs Mij BILIMBOM MOl
[lepmia cBiToBa BiifHa, AOCBIJ AKOi 3aJHMIIMB TITUOOKUN CIifl y CBITOIISIAI MUChbMEHHHMKA Ta
CTaB BaXJIUBUM JDKEPEIIOM TEMaTUKH HOro TBOPIB.

AKXTyalpHICTh TEMH 3yMOBJIEHA THM, L0 MpoOjeMa BifHM Ta ii HACHIAKIB 3aJHIIA€THCS
BaXIIMBOIO 1 B cydacHOMY cBiti. Jlireparypa, sika BigoOpakae aHTHBOEHHI HACTPOI, CIIPHSE
IUOIIOMY PO3YMIHHIO MOPAJIBHMX 1 MCHXOJOTIYHUX HACHIJKIB BIHCHKOBMX KOH(QUIIKTIB. Y
CBOIX TBOpax XeMiHryeil 300paxkye BiliHy He K IepoiuHe sIBUIIE, a K Tpareiro, 1o pyHlHye
JIFOJICBKI JIOJTi, TIOPOJKYE BTPATH Ta MOpajibHE crycTomeHHs. OTKe, JOCTiKEHHS MPOTECTY
mpoTy BiHU y pomaHax Epnecra XemiHryes € BaxJIMBUM JUIsi PO3YMIHHS aHTHBOEHHOI
npo0ieMaTuKy B JiTepatypi XX CTOMITTS Ta 0COOIMBOCTEHN XYA0KHBOIO CTUIIIO MUCbMEHHHUKA.
i Ta gocaigHUIbKI IMTAHHSA

OCHOBHOI0O METOI0 OaKaJlaBpCbKOI pPOOOTH € JOCIHIKEHHS OCOOJUBOCTEH XYIO0KHBOTO
B1JI00pakeHHs NPOTECTy MpOTHU BiHM y pomaHax Epnect XemiHryei, a Takox aHami3
3ac00iB, 3a JONOMOTOI0 SIKMX NMUCHBMEHHUK IepeJa€ aHTUBOEHHI 1/1ei Ta MOKa3ye MOPAIbHO-
TICUXOJIOT1YHI HACIIAKY BIMHU JAJIS JIIOJJUHU.

JI1st JOCATHEHHSI TIOCTABJICHOI METH HEOOXiTHO BUKOHATH TaKi 3aBJIaHHS: MPOAHAJI3yBaTH
ICTOPUYHHUH 1 JITEpaTypHUN KOHTEKCT TBOPUOCTI XeMIHTyes, OB’ 13aHui 13 noaismu [lepria
CBITOBa BifHA; AOCIIAUTH OCOOJMBOCTI 300pakeHHs BiitHH y pomaHax [IpomiaBaii, 30poe Ta
[To xoMy MOJ3BiH; BHU3HAUUTH, SIKI XYHOXHI 3acO0M Ta 00pa3u BHUKOPHCTOBYE aBTOp IS
BUPA)XEHHS AHTHMBOEHHOTO MIPOTECTY; a TAaKOX 3’SICYBaTH, SK BHYTPIIIHIA CBIT TepoiB

BiJI0OpaXkae TpariyHUi JOCB1J BIHHU.
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MetopoJoris

VY 0OakanaBpchKiii poOOTI Ui AOCHIIKEHHS MPOTECTY MPOTU BiliHU y TBopuocTi Ephect

XeMiHTyell 3aCTOCOBYBATUMETBCS KOMIUIEKC JiTepaTypo3HaBuuMx MeTodiB. OCHOBHHM

METOJIOM € aHaJli3 XYAO0XKHBOTO TEKCTY, IKUH JO3BOJISIE AOCIITUTH OCOOIMBOCTI 300pasKCHHS

BiliHH, XapaKTepiB repoiB Ta aBTOPCHKOI MO3HMIIii y TBOpax mMUchbMeHHUKa. OcoOiiMBa yBara

NPUIUIATAUMETBCS aHANl3y CIOKETHHX €JIEMEHTIB, OOpa3HOi CHCTEMH Ta CTHIJIICTHYHHUX

3ac00iB, 3a IOTIOMOT0I0 SIKUX aBTOp Tepe/iac aHTUBOEHHI 171€i.

Y poboTi TakoX BUKOPUCTOBYBATUMETHCS TOPIBHSUIBHUN METOM, IO Ja€ MOXJIHMBICTH

31CTaBUTH OCOOJMBOCTI 300pakeHHsI BiiHM y pomanax I[IpomaBaii, 30poe Ta Ilo komy

MOJI3BiH, BU3HAYMTH CIUIBHI PUCH Ta BIAMIHHOCTI y PO3KPUTTI aHTHUBOEHHOI MPOOJIEMATHKH.

KpiMm Toro, Oyme 3acTOCOBaHO METOJ aHali3y HAYKOBOI JITEparypd, IO mepeadadae

OTPAIIOBAHHS JIITEPAaTypO3HABUMX JIOCIHI/DKEHb, MPHUCBIYCHUX TBOPUYOCTI XEMiHTryes Ta

npo6ieMi 300paXkeHHs BiliHU y jiTepatypi XX CTONITTS.

OuikyBaHi pe3yJbTaTH Ta 00rOBOPEHHS

OuikyBaHi pe3yabTaTH JIOCTIKEHHS IMMOJSTal0Th Y BHUSABJICHHI Ta CUCTEMATH3AIll XyJTOKHIX

3aco0iB, 3a gonomoror sikux EpHect XemiHryeil BUpakae NmpOTECT NMPOTHU BIHU y CBOIX

poMaHax, 30kpema y TBopax [Ipomiasaii, 30poe Ta Ilo komy moxassin. [lepenbavaeTncs, mo

aHaJi3 00pa3HOl CHCTEMH, MOTHBIB, CHMBOJIIKHA Ta aBTOPCHKOTO CTHIIIO JIO3BOJIMTH MOKA3aTH,

SK MUCbMEHHHUK 4epe3 J0J1 T'epoiB, IXHI BHYTPIIIHI KOHQIIIKTU Ta MEPEKUBAHHS PO3KPUBAE

pYHHIBHUI BIJIMB BIfHU Ha OCOOUCTICTD 1 CYCHIIBCTBO.
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THE ROLE OF ENGLISH IN THE EVERYDAY LIFE OF YOUNG PEOPLE - A
SURVEY AMONG HIGH SCHOOL

Student's name: Vivien Séfer
Program: English Language and Literature
Study mode: Part-time study

Supervisor's name: Dr. llona Lechner

Introduction

In the 21st century, English has established itself as a global lingua franca, shaping
communication in education, media, technology, and popular culture (Crystal, 2003). In many
European countries, including non-English-speaking contexts, English is introduced at an
early stage of education and is widely present in digital environments (Graddol, 2006).
Platforms such as TikTok, Instagram, and YouTube expose young people to English on a
daily basis, often beyond formal classroom instruction (URL 1).

The relevance of this thesis is closely connected to the ongoing processes of globalization
and digitalization, which strongly influence contemporary youth culture. English has
developed into a dominant global language used in international communication, education,
business, and media. As a result, young people are increasingly exposed to English not only in
formal educational settings but also through social media, entertainment, gaming, and online
communication (Crystal, 2003; Graddol, 2006).

Aims and research questions

The main aim of this bachelor’s thesis is to investigate the role and functions of English in the
everyday lives of high school students through a questionnaire-based survey.

The thesis seeks to answer the following research questions:

1. Inwhich areas of everyday life do students most frequently use English?

2.  What are students’ attitudes toward English as a global language?

3. Does the use of English affect their communication in their native language?

4.  Which platforms or activities contribute most to students’ English exposure (e.g., TikTok,
Instagram, Telegram, Snapchat, WhatsApp, YouTube, movies, series, video games etc.)?

5. How frequently do high school students use English in their daily lives outside of school?

6. Do students feel that English gives them access to global communities and opportunities?
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Methods

The research will be empirical, combining both quantitative and qualitative approaches. Data

will be collected primarily through a questionnaire survey, which will include closed-ended

questions to measure the frequency, contexts, and purposes of English use in students’ daily

lives, as well as open-ended questions to explore their personal experiences, attitudes, and

motivations. The questionnaire will focus on topics such as English proficiency, exposure to

English through social media, entertainment, and online communication, as well as students’

perceptions of the role of English in academic, social, and personal contexts. To complement

the quantitative data, qualitative insights will be obtained through open-ended survey

questions, allowing students to describe specific examples of English use and reflect on its

importance for their daily communication and future opportunities. The study will follow

ethical guidelines, ensuring voluntary participation and anonymity of all respondents. The

theoretical framework will draw on sociolinguistic theories and concepts of English as a

Lingua Franca, including research on global English use, language contact, and code-

switching (Crystal, 2003; Graddol, 2006; Seidlhofer, 2011).

Expected results and discussion

The research will show that English plays a significant role in the daily lives of high school

students, particularly in areas such as social media, entertainment, online communication, and

informal interactions with peers. By documenting students’ experiences and attitudes, the

thesis may contribute to understanding the practical role of English in contemporary youth

culture and offer recommendations for language educators on how to connect classroom

learning with students’ real-life English usage.
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SPECIFICS OF HUMOR IN MARK TWAIN’S NOVELS

Student’s name: Gloria Szligan
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Supervisor’s name: Dr. Volodimir Banyasz

Introduction

This course paper argues that humour in Mark Twain’s novels functions not merely as
entertainment but as a sophisticated narrative mechanism that structures meaning and enables
social critique. In the American literary tradition, humour has often served as a medium for
negotiating cultural tensions and moral contradictions. Twain transforms comic discourse into
a powerful interpretative lens through which readers reassess social norms, hypocrisy, and
injustice.

The relevance of this study lies in the growing scholarly interest in humour as a literary
and linguistic phenomenon. Twain’s novels remain topical due to their exploration of
universal themes such as freedom, justice, morality, and identity, articulated through
multifaceted comic techniques (Sloane, 1979; Kolb, 2015). Although numerous scholars have
examined Twain’s satire and narrative style, a systematic analysis of the forms and functions
of humour in his major novels continues to be of academic significance.

Aims and research questions

The study aims to examine the forms and functions of humour in Twain’s novels and to
determine how comic strategies shape narrative meaning and social commentary.

The study addresses the following research questions:

1. What types of humour are employed in Twain’s novels?

2. What stylistic devices are used to create comic effect?

3. How does humour contribute to character development and plot construction?

4. In what ways does humour function as a tool of social and moral criticism?

Methods

This study applies qualitative research methods, including literary analysis, textual
interpretation, and comparative analysis, to examine humour in Mark Twain’s novels. A
literature review of scholarly works on humour, satire, and American literature provides the

theoretical framework. Selected excerpts from The Adventures of Tom Sawyer and The
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Adventures of Huckleberry Finn form the corpus for analysis, allowing identification of
comic devices and their narrative functions.

The theoretical framework integrates approaches from literary stylistics, narratology, and
humour studies, drawing on scholars such as Sloane (1979), Kolb (2015), Litz (1994), Baym
(2007), and Cash (1991). The object of the study is humour as a literary phenomenon in
American literature, while the subject focuses on its forms, functions, and stylistic features in
Twain’s novels.

The study’s theoretical significance lies in deepening the understanding of humour as a
literary device; practical significance includes its application in literature courses, stylistics,
cultural studies, and the teaching of American literature (Smith, 2016; Rattenbury, 2003). The
coursework consists of an introduction, two main sections (theoretical and practical),
conclusions, a Ukrainian summary, and a list of references.

Expected results and discussion

The analysis demonstrates that humour in Twain’s novels operates through a mechanism of
controlled incongruity: the clash between appearance and reality, moral ideals and actual
behaviour, childish perception and adult corruption. This structural tension generates comic
effect while simultaneously exposing ethical contradictions.

In The Adventures of Tom Sawyer, humour frequently arises from psychological
manipulation and social performance. The fence-painting episode, for instance, is not merely
a comic scene but a demonstration of how value is socially constructed. Through exaggeration
and role-playing, Twain reveals the human desire for exclusivity and recognition, thus
transforming playful humour into subtle social commentary.

In The Adventures of Huckleberry Finn, humour acquires a deeper moral dimension.
Huck’s naive narrative voice creates narrative irony: readers perceive the injustice of slavery
and hypocrisy more clearly than the narrator himself. This ironic gap between Huck’s limited
understanding and the reader’s moral awareness intensifies the novel’s ethical impact. The
comic tone softens the presentation of serious issues, yet at the same time sharpens their
critical force.

Furthermore, Twain’s dialect humour enhances realism while simultaneously destabilizing
social hierarchies. By granting linguistic authority to marginalized voices, Twain challenges
dominant cultural norms. Humour thus becomes both a narrative strategy and a democratic
gesture.

The study reveals that Twain’s comic discourse consistently exposes moral paradox:

characters who claim to uphold civilization often behave cruelly or irrationally, while socially
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marginalized figures demonstrate deeper moral insight. Through this inversion, humour
transforms into a tool of ethical re-evaluation.
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THE IMPACT OF TEACHER-STUDENT RELATIONSHIP ON EFL LEARNING

Student’s name: Krisztian Péter Szoka
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Study mode: Full-time study

Supervisor’s name: Lizak Katalin

Introduction:

There are many factors that influence English as a foreign language (EFL) learning, for
example emotional safety and comfort and it has been exponentially recognizable in recent
years. We realized that learning is not only cognitive, but also a social and emotional process.
Taking risks, expressing ideas and feelings, communicating in general, it’s all part of EFL
learning, since communication is a major part of acquiring a language. These activities all
require confidence and emotional safety, which are strongly influenced by how students
perceive their teacher.

This topic strongly focuses on the empathy that is shared between students and teachers
and supportive classroom environment. Modern communicative approaches rely on
cooperation and trust, at the same time student demotivation and discomfort is a very common
phenomenon which strongly affects teaching effectiveness, since it reduces interactiveness
and causes low participation. Understanding how interpersonal relationships influence these
factors is therefore highly relevant in contemporary education.

My motivation comes from personal experience. It has often been noticeable that interest
in English is strongly influenced by the relationship with the teacher. Some students show
greater improvement when they feel comfortable, supported and respected, while
experiencing negative feedback can greatly reduce effectiveness, as well as cause mental
health issues in severe cases.

The central research problem of this thesis is to examine how and to what extent the
teacher—student relationship influences motivation, classroom participation, and academic
achievement in EFL learning.

Aims and Research Questions:
Aims:
The main aim of this thesis is to investigate which relational factors have the most impact

on positive language acquisition and motivation, as well as the emotional well-being of
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students in- and out- of the classroom environment. This study seeks to identify exactly which
relational factors that have the greatest impact.

A further aim is to connect theoretical and practical classroom experiences and realities.
Research Questions:

1. How does the quality of the teacher—student relationship influence students’

motivation in EFL learning?

2. s there a relationship between perceived teacher support and students” willingness to

communicate in English?

3. Does a positive teacher—student relationship correlate with better academic

achievement in EFL?

4. Which specific teacher behaviors do students perceive as motivating or supportive?
Hypothesis:

Students who report having a positive relationship with their teacher will demonstrate higher
motivation, higher participation and faster language acquisition.

Methods:

This thesis will use mixed methods, combining qualitative and quantitative elements.

First literature examination and study, to collect theories in EFL learning and second
language acquisition, as well as examining already existing research on educational
psychology and language teaching.

Second, a questionnaire will be presented to students, collecting data of their experiences,
existing feelings that emerge in classroom environments and most importantly general
opinions and behavior. The questionnaire will include Likert scale statements and open-ended
questions to further amplify the effectiveness of the collected data.

If needed, and possible, short interviews will be conducted with students who are willing to
participate, and share their experiences, opinions.

The theoretical framework of the research will draw primarily on:

e Krashen’s Affective Filter Hypothesis

e Deci and Ryan’s Self-Determination Theory

e Research on teacher—student relationships and classroom climate
The collected data will be analyzed statistically and thematically in the case of qualitative
responses.

Expected results and discussion
It is expected that this research will show how much positive student-teacher relationships

improve classroom climate, participation, language acquiring effectiveness and emotional
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well-being. Students who perceive their teacher as fair, respectful and emotionally supportive,
will report lower anxiety, and perform better or maybe much better in the classroom
environment and language learning.

From a pedagogical perspective, this research may also help teachers understand how to
build, and maintain good relationships with students, what to avoid and what to focus on
while trying to create healthy environments in classrooms and how to increase the moral of
students. The findings may provide practical implications for EFL teachers by emphasizing
that effective language teaching involves not only methodological knowledge but also
interpersonal sensitivity.
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Introduction

Women have long been admired for their compassion and resilience, yet within male-
dominated societies they have also been subjected to persistent oppression. Positioned as
daughters, wives, and mothers, women have often been expected to embody sacrifice and
obedience while navigating social and emotional constraints. Although progress has been
made, gender inequality and structural limitations remain pressing global concerns. Literature
provides an important space to examine how such systems shape female identity and
suffering.

This thesis analyzes The Grass Is Singing by Doris Lessing, focusing on the tragic figure
of Mary Turner. The novel critiques colonial society through Mary’s psychological decline,
which reflects the moral and social decay of Southern Rhodesian settler culture.

The study is grounded in feminist and postcolonial literary criticism and responds to
ongoing debates about female agency, internalized oppression, and victimhood. Its central
research problem asks how Lessing constructs Mary’s character to expose restrictive gender
roles within colonial patriarchy and whether her fate represents a personal tragedy or a
broader social critique.

This topic remains relevant today, as contemporary discussions continue to address
systemic oppression, intersectionality, and women’s rights. By reexamining Mary Turner’s
experience, this study aims to highlight how past structures of domination continue to
influence modern understandings of femininity, power, and identity.

The motivation for selecting this topic is both academic and personal. From a scholarly
perspective, the novel offers a complex portrayal of female identity under oppressive systems,
inviting renewed analysis within contemporary theoretical frameworks. On a personal level,
as a woman, | am driven by the desire to reconsider Mary not only as a tragic character but
also as a reflection of the social contradictions and pressures that many women continue to

face.
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Aims and research questions

The main aim of this study is to examine how Doris Lessing portrays female characters in The
Grass Is Singing (1950), focusing especially on Mary Turner. It explores how patriarchy,
colonialism, race, and class shape women’s lives and contribute to Mary’s psychological
decline. The study also examines whether the novel portrays women solely as victims or as
complex individuals with limited agency, thereby contributing to feminist and postcolonial
readings of the text.

To achieve this, the research asks: How is female identity constructed in the novel? How
do patriarchal expectations affect Mary’s choices and mental state? In what ways does
colonial racism deepen women’s oppression? How does Mary’s relationship with Moses
reveal the connection between gender, race, and power? And does the novel suggest any
possibility of resistance or change for its female characters?

Methods

This project work uses qualitative literary analysis, mainly through close reading of The Grass
Is Singing (1950) by Doris Lessing. Key scenes involving Mary Turner, her marriage, and her
relationship with Moses will be carefully examined to explore characterization, symbolism,
themes, and power dynamics. The study will also include a review of feminist and
postcolonial criticism to place the research within existing academic discussions. Where
relevant, brief comparisons to other works may be mentioned, but the main focus remains on
this novel.

The analysis will be guided by feminist literary criticism and postcolonial theory,
supported by the concept of intersectionality to show how gender, race, and class overlap in
shaping Mary’s identity. Some psychoanalytic ideas may also be used to understand her
psychological decline. The primary material is the full text of the novel, supported by
scholarly articles, theoretical works, and historical sources on colonial Southern Rhodesia.
Focusing on one main text allows for a detailed and in-depth study of female characterization
within its specific social and historical context.

Expected results and discussion

This study expects to show that the novel presents female identity as strongly shaped by
patriarchy and colonialism. Mary Turner’s breakdown is likely to be interpreted not simply as
personal weakness, but as a result of social pressure, racial ideology, and gender oppression.
The research will argue that marriage in the novel limits female freedom, that Mary’s
relationship with Moses reveals unstable power relations between race and gender, and that

her tragedy reflects the wider moral weakness of colonial society.
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From a literary perspective, the study highlights how Lessing uses narrative voice, imagery,

and psychological detail to portray female subjectivity and power struggles. By combining

feminist and postcolonial approaches, the thesis offers an integrated reading that reassesses

Mary as both a victim of oppression and a participant in it. Overall, the research aims to show

that the novel is not only about colonialism but also a powerful critique of gendered power

structures, making it highly relevant to discussions of gender, race, and identity in modern

literary studies.
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IRASSZOKASOK, NEPI KEZIRATOK KUTATASA S AZOK HASZNALATA
MEZOKASZONYBAN.

A hallgaté neve: David Boglarka
Szak: Magyar nyelv és vilagirodalom
Tagozat: Nappali

Témavezeto neve: Dr. Gal Adél

Bevezetés

A népi irdsbeliség kutatdsa a 19. szdzadban vette kezdetét, de a 20. szazadban kapott nagyobb
lendiiletet.! Ez a teriilet kiilonféle paraszti feljegyzések, masolatok soran 1étrejott kéziratok,
vagy Onallé alkotdsok, irdsok kutatasat jelenti. A népi kéziratok, imdadsagos konyvek,
énekeskonyvek, feljegyzések, gazdasagi szamadasok, csaladi kronikak, levelek a mindennapi
¢let lenyomatai.

Karpataljan a népi irasbeliség terjedése 1868 ota kezdett el fokozatosan ndvekedni a
népiskolai torvény hatasara, amely az irasbeliség sz¢lesebb korii elterjedését vonta maga utan
az alsébb néprétegekben is.? Vidékiinkén a népi irasbeliség feltardsa terén rengeteg a
feltaratlan teriilet. A néprajzi kutatdsok a téméaban egyenetleniil oszlanak meg.* Ilyen tobbek
kozott az altalam vizsgalt telepiilés, Mez6kaszony is, ahol értékes, elemzésre érdemes
kéziratokra akadtam.

Fo célkitizés

Célom a vizsgalt telepiilésen fellelhetd szakralis €s vilagi kéziratok egy temetési énektar és
egy emlékverses flizet elemzése ¢és szovegforrasainak feltdrasa. Tovabba szeretnék
ravilagitani a fiizeteknek az egyén €letében betoltott szerepére.

Részcélok és hipotézisek

A temetési énektar és az emlékverses fiizet keletkezési idejének, szerzdjének, valamint
funkcidjanak meghatarozasa. Célom annak tisztazasa, hogy a kéziratok egyéni, csaladi vagy
kozosségi hasznalatra késziiltek-e, illetve hasznalatuk milyen alkalmakhoz k&tédott. Abbol a
feltevésbol indulok ki, hogy a temetési énektar kozosségi hasznéalatu kézirat volt, amely
liturgikus segédkonyvként szolgalt, igy a hivatalos egyhdzi gyakorlat és a népi vallasossag

talalkozasi pontjat képviseli. Az emlékverses flizet szintén személyes jellegli, de kozdsségi

! Keszeg 2008
2G4l 2015
3 Molnar A.1982
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funkciéval bir6 dokumentum, amely a tarsadalmi kapcsolatok megerdsitésének eszkdzeként

miikodott, és tiikkrozi a helyi értékrendet, érzelmi normékat.

Modszerek

A kéziratok felkutatdsa elsOsorban a csaladi hagyatékokban torténik. A terepmunka soran

interjuk készitését végzem el az adatkozlokkel, az interjuk segitenek a kéziratok eredetének,

készitési folyamatanak, haszndlati kornyezetének, funkcidjanak feltardsaban. A kovetkezd

1épés a digitalizacio, valamint a kéziratok fizikai allapotanak rogzitése. Ez az eljaras biztositja

a tovabbi elemzés alapjat és a hosszu tavii megoOrzést. Majd pedig a szovegelemzés

modszerével végzem a szdvegek Osszehasonlitasat esetleges mas kéziratokkal. A temetési

énektar esetében nagy hangsulyt fektetek a szovegek forrasanak feltarasara, mig az

emlékverses flizet esetében a szovegek tipizalasa mellett a tartalom irodalmi vonatkozasait

tarom fel. Funkciondlis elemzéssel bemutatom a kéziratoknak a gydszszertartdsokban,

kozosségi alkalmakon betoltott szerepét, az emlékverses fiizetek esetében pedig a személyes

emlékezési gyakorlatokban valoé funkciojat.

Varhato eredmények

A kutatds eredményeként atfogdbb ¢és arnyaltabb kép rajzolddik ki a helyi kézosség

irasszokésairol, kiilonos tekintettel a nem hivatalos, kézzel irott szoveghagyomanyokra. A

temetési énektar és az emlékverses flizet elemzése varhatdéan bizonyitja, hogy az iras

esetiinkben nem adminisztrativ vagy egyhazi funkciot toltott be, hanem a mindennapi

vallasossag, az érzelmi Onkifejezés és a kozosségi emlékezet fontos eszkoze volt.
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FILOLOGUS HALLGATOK NYELVI ATTITUDJEINEK VIZSGALATA

A hallgatoé neve: Hegediis Eszter
Szak: Magyar nyelv és vilagirodalom
Tagozat: Levelezo

Témavezeto neve: Varadi Krisztian

Bevezetés
A filologus hallgatok nyelvi attitlidjeinek vizsgalata szorosan kapcsolddik a kétnyelviiség, a
nyelvi kontaktus és a nyelvi valtozatossag tarsadalmi megitélésének kérdéskoréhez. A nyelvi
attitidok nem pusztan egyéni vélemények, hanem tarsadalmi, torténeti €s kulturalis tényezok
altal formalt beallitddasok, amelyek befolydsoljak a nyelvhaszndlatot, az oktatasi gyakorlatot és
a nyelvi normak kozvetitését (Dudics Lakatos 2019). A filolégus hallgatok esetében mindez
kiilondsen relevans, hiszen tanulmanyaik soran a nyelv tarsadalmi beagyazottsaga, ideologiai
meghatarozottsaga és strukturalis mikodése tudatos reflexio targyava valik. A kétnyelviiség
kialakuldsa a torténelem soran gyakran migracios folyamatok kdvetkezménye (Bartha 1996),
amely hosszu tavon meghatarozza a kozosségek nyelvi szerkezetét és attitiidjeit. A kisebbségi
kétnyelviiség egyik markans példdja a karpataljai magyarsag nyelvi helyzete, ahol a magyar
nyelv az ukran 4llamnyelvhez viszonyitva alarendelt statuszt tolt be (Rot 1967). Az intézményi
¢és hivatalos szintereken az ukran nyelv dominancigja érvényesiil, mikézben a mindennapi
kommunikécié természetes modon kétnyelvii. A nyelvi kontaktus egyik legszembetiindbb
kovetkezménye a lexikai kolcsonzés, amely a karpataljai magyar nyelvhasznalatban kiilonosen
az ukran és orosz kolcsonszavak hasznalataban figyelhet6 meg (Gazdag 2021).
Célkitiizések és kutatasi kérdések
A szakdolgozat f6 célja a filologus hallgatok nyelvi attitlidjeinek empirikus vizsgalata,
kiilonos tekintettel a kétnyelviiségre, a kolcsonszavak haszndlatara €s a nem sztenderd
nyelvvaltozatok tarsadalmi megitélésére.
Kutatési kérdések:

1. Milyen attitidoket mutatnak a filologus hallgatok a kisebbségi kétnyelviiséggel

kapcsolatban?

2. Hogyan értékelik az ukran/orosz eredetii kolcsonszavak hasznalatat a karpataljai

magyar nyelvvaltozatban?

3. Hogyan jelenik meg a sztenderdcentrikus (szubtraktiv), illetve a hozzdado (additiv)

nyelvi szemlélet a hallgatok gondolkodasaban?
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Moddszertan
A kutatas empirikus jellegii, kvantitativ és kvalitativ modszereket egyarant alkalmaz. Az
adatgyiijtés elsddlegesen kérddives attitlidvizsgalat formajaban torténik, amelynek
eredményeit statisztikai eszk6zokkel elemezziik. A kérdések olyan témakordkre fokuszalnak,
mint a hallgatok nyelvismerete, nyelvhasznalata, a sztenderd és a karpataljai magyar
nyelvvéltozathoz fiiz0dd attitlidjei, valamint az additiv és szubtraktiv nyelvszemlélettel
kapcsolatos véleményei. A filologus hallgatok nyelvi attitlidjeit egy Karpataljan korabban
kevésbé alkalmazott kvalitativ kutatasi modszerrel is vizsgaljuk: tobbnyelvii nyelvi portrék és
félig strukturalt interjuk segitségével elemezziik, hogy milyen attitiidoket tarsitanak az egyes
nyelvekhez és nyelvvaltozatokhoz. A hallgatok megrajzoljak sajat tobbnyelvii portréikat,
majd megindokoljak szinvalasztasaikat, valamint az egyes nyelvek elsajatitasaval ¢s
fontossagéaval kapcsolatos tapasztalataikat (Busch 2018).
Varhat6 eredmények és kovetkeztetések
Feltételezhet6, hogy a filologus hallgatok korében a nyelvészeti képzés hatasara nagyobb foku
elfogadas mutatkozik a nem sztenderd nyelvvaltozatok és a kolcsonszavak irant, ugyanakkor
bizonyos esetekben tovébbra is jelen lehet a sztenderdcentrikus szemlélet. A kutatas
varhatéan hozzijarul a kétnyelvli kornyezetben végzett attitlidvizsgalatok szakirodalmanak
bovitéséhez, valamint ravilagit arra, hogy a filologusképzés milyen szerepet jatszik a nyelvi
ideolégidk formaldsaban. Eredményei hasznosithatok a pedagogusképzésben ¢és az
anyanyelvoktatds mddszertani fejlesztésében is.

Irodalom

1. Bartha Csilla 1996. A tarsadalmi kétnyelviiség tipusai €s fobb vizsgalati kérdései. Magyar
Nyelvor. 120. évf. 3. sz. / 1996, 263-282.

2. Busch, Brigitta 2018. The language portrait in multilingualism research: Theoretical and
methodological considerations. Working Papers in Urban Language & Literacies. Vol.
236 /2018, 2-13.

3. Dudics Lakatos Katalin 2019. Karpataljai magyar pedagdégusok nyelvjarasi attitiidjének
alakulasa két felmérés eredményei alapjan (2008—2018). Magyar Nyelvjarasok. 57. évf. |
2019, 123-134.

4. Gazdag Vilmos 2021. Szlav elemek a karpataljai Beregszaszi jards magyar
nyelvjarasaiban. Torokbalint: Termini Egyesiilet.

5. Rot Sandor 1967. Magyar—ukran és ukran—magyar kétnyelviiség Karpat-Ukrajnaban.
Magyar Nyelvor. 91. évf. 2. sz. / 1967, 185-191.
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FOLKLOR MOTiVUMOK MORICZ ZSIGMOND BOLDOG EMBER ES
ARVACSKA CiMU REGENYEBEN

A hallgaté neve: Kabai Petra
Szak: Magyar nyelv és vilagirodalom
Tagozat: Levelez6

Témavezet6 neve: Dr. Kész Margit

Bevezetés

Szakdolgozatom témaja a folkloreredetli motivumok vizsgalata Moricz Zsigmond Boldog
ember (1935) és Arvdcska (1941) cimii regényében (Moricz 1935; Méricz 1941). A népi
kultara, a paraszti vilag értékrendje, hiedelemrendszere, nyelvhasznélata és szokasrendje
meghataroz6 szerepet tolt be Moricz prézdjaban. A folklor nem pusztan hattérelem vagy
stilaris diszités, hanem a szerepl6k gondolkoddsmodjat, erkdlcsi horizontjat és tarsadalmi
mozgasterét alakitd tényezo.

Dolgozatomban kiilon figyelmet forditok a kozmondasszeri megéllapitdsok ¢és
hagyomanyos bdlcsességformulak szerepére, a kozosségi szobeszéd mint tarsadalmi
kontrollmechanizmus muikddésére, valamint az tinnepi és mindennapi népszokasok — példaul
az udvarlas és a lanykérés — &brazolasara. A regények nyelvezete szamos olyan siiritett
megfogalmazast tartalmaz, mint a ,,Szegény embernek még az 4g is huzza” vagy a ,,Ki mint
vet, Ugy arat”, amelyek nem csupan stilaris elemek, hanem erkoélesi értékitéleteket is
kozvetitenek (vo. Voigt 1998). A Boldog ember esetében ezek a hagyomanyos nyelvi formak
a kozosségi értékrend megerdsitését szolgaljak (Moricz 1935), mig az Arvdcska vilagaban a
kozosségi beszéd inkabb a kirekesztés és megbélyegzés eszkozéveé valik (Moricz 1941).

Vizsgalom tovabba a népmesékbdl ismert szerkezeti mintakat is. A Boldog ember a
szegény, de erkolcsileg erés hés gyézelmének modelljét koveti, mig az Arvicska ezzel
szemben a mesei igazsagtétel hidanyat mutatja meg: az arva gyermek sorsa nem oldodik fel,
hanem tragikus realista keretben teljesedik ki. A kutatas kozponti kérdése igy az, miként épiil
be a folklor a realista prozaba és hogyan alakitja eltéré modon a két mii erkdlesi vilagat.
Célkitiizések és kutatasi kérdések
A dolgozatom célja a folklorhoz kapcsolodo elemek rendszerezése a két miiben. Bemutatom,
miként tiikrozik a hagyomanyos nyelvi formulak a paraszti vilagszemléletet, hogyan miikodik
a kozosségi beszéd — kiilonosen az Arvicska esetében — a kirekesztés és itélkezés

eszkozeként, valamint hogyan jelennek meg a népi hagyomanyok a szerepldk életében.
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Elemzem tovéabba a nyelvjarasi sajatossagokat, amelyek mindkét regényben meghatarozoak.
A tijnyelvi fordulatok a tarsadalmi hovatartozast és a kulturalis beadgyazottsagot jeldlik (vo.
Szegedy-Maszak 2007).
Moddszertan
A dolgozatom szdvegkdzpontli irodalomelemzésre é€piil, amelyet motivumkutatassal és
Osszehasonlito vizsgalattal egészitek ki. A vizsgalat soran:
— feltarom a hagyomanyos bolcsességformulak eldfordulasat és jelentésrétegeit;
— elemzem a k6z0sségi szobeszéd narrativ funkciojat;
— vizsgalom a népszokasok (udvarlés, lanykérés, iinnepek, étkezési ritusok) szerepét;
— elemzem az arvasag ¢€s a mostoha alakjanak folklorhatterét;
— azonositom a hiedelmi és mitikus motivumokat.
Varhat6 eredmények és kovetkeztetések
A vizsgalat varhatoan igazolja, hogy a folklor mindkét miiben strukturalis jelentdségii. A
Boldog ember esetében a hagyomany inkabb kozdsségmegtartd ¢és erkdlesi rendet kifejezo
eréként jelenik meg, mig az Arvdicska vilagéban a népi hagyomany a kozosségi kegyetlenség
¢s kiszolgaltatottsag eszkozeéveé valik.
Irodalom
1. Moricz Zsigmond: Boldog ember. Budapest: Szépirodalmi Konyvkiado, 1935.
2. Méricz Zsigmond: Arvdcska. Budapest: Szépirodalmi Konyvkiado, 1941.
3. Voigt Vilmos (szerk.): A magyar folklor. Budapest: Osiris Kiado, 1998.
4. Ortutay Gyula (szerk.): Magyar néprajz. Budapest: Akadémiai Kiado, 1977.
5. Bori Imre: Moricz Zsigmond. Budapest: Gondolat Kiado, 1976.
6. Kulcsar Szabo Emd: A magyar irodalom torténete 1900-1945. Budapest: Argumentum
Kiado6, 1993.
7. Szegedy-Maszak Mihaly: A magyar proza torténete. Budapest: Osiris Kiado, 2007.
8. Szilagyi Zsofia: Moricz Zsigmond. Budapest: Kalligram Kiado, 2023.
9. Szemerkényi Agnes (szerk.): Folklor és irodalom — Folklor a magyar

miivelodéstorténetben. Budapest: Akadémiai Kiado, 2006.
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A FOLDRAJZI NEVEK HELYESIRASANAK ISMERETE A DEBRECENI MARTON
ARON SZAKKOLLEGIUM HALLGATOI KOREBEN

A hallgaté neve: Karmacsi Bence
Szak: Magyar nyelv és vilagirodalom
Tagozat: Nappali

Témavezet6 neve: Dr. Gazdag Vilmos

Bevezetés
Szakdolgozatomban targya a foldrajzi nevek helyesirdsdnak ismerete a debreceni Marton
Aron Szakkollégium hallgatoi korében.

A fo6ldrajzi nevek helyesirdasa a magyar helyesirds egyik legdsszetettebb, sokak szamar
fejtorést okozo csoportja. Ez az a csoport, melynél a helyesirasi versenyek esetében is nagy
szordas mutatkozik még az orszagos versenyeken is, hiszen itt nemcsak a magyarorszagi,
hanem a kiilf6ldi f6ldrajzi nevek helyesirasat is tudniuk kell a versenyzéknek, melynél az sem
konnyiti helyzetiiket, hogy hany tagbol 4ll maga a f6ldrajzi név. A helyzetet azt sem konnyiti,
hogy még az igényes névtani kiadvanyban is eldfordul a szabalyzattdl eltérd irdsmod. (Balogh
2003:105).

A foldrajzi nevek helyesirasat a 2015 szeptemberétdl jelenleg érvényben 1évé A magyar
helyesirds szabalyai 12. kiaddasa a 172-183. pontokban targyalja a foldrajzi nevek
helyesirasat, a 207-222. pontokban pedig az idegen személy- és foldrajzi nevek helyesirasat
ismerteti. E szabalyzat azonban csak a leggyakoribb foldrajzinév-tipusok irasmodjara nézve
ad eligazitast. Ennél részletesebb szabalyozast csak az 1998-ban megjelent szaknyelvi
helyesirdsi szabdlygyiijtemény, A foldrajzi nevek helyesirdsa c. kotet tartalmaz. E kotet
minden tekintetben koveti az akadémiai helyesirasi szabalyzatot, igaz, ez még a 11. kiadast.
Viszont meg kell emliteni, hogy a foldrajzi nevek helyesirasat szabalyozo kérdésekben csupan
a 181. szabalypont egésziilt ki egy bekezdéssel: ha a kozteriilet elnevezésébe kotdjeles
irasmodua természet-foldrajzi név keriil, akkor az eredeti kotdjel kihagyando: Csorszarok utca,
Rakospatak utca, frottké park (Laczké 2016: 184).

Célkitiizések és kutatasi kérdések

A Kkutatas célja feltirni a Marton Aron Szakkollégium didkjainak foldrajzi nevek terén
meglévl tudasszintjét, azonositani a leggyakoribb hibakat, megvizsgdlni a lokalis és a nem
lokalis foldrajzi nevek helyesirasanak egymashoz valo viszonyat.

A témahoz kapcsolodod szakirodalmi tételek alapjan az aldbbi hipotéziseket allitottam fel:
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1. A f6ldrajzi nevek helyesirasanak gyakorlati megvalosuldsat befolyasolja a diakok

kozépoktatasban tanult magyar nyelv tantargyi eredménye

2. A tanuldk sziiléfalujukhoz viszonyitva lokalis foldrajzi neveket nagyobb aranyban

irjak helyesen

3. A foldrajzi nevek ismertsége, hasznalati gyakorisaga befolyasolja a helyesirasukat

4. A tanulok idegennyelv-tudadsa befolyasolja az idegennyelvii (kiilfoldi) foldrajzi nevek

helyesirasanak alkalmazésat
Médszertan
A debreceni Marton Aron Szakkollégium diakjai korében a foldrajzi nevek helyesirdsanak
ismeretét kérddives modszer segitségével vizsgdlom. A kérdéiv két részbol all: az elsd rész
figgetlen valtozokat tartalmazza, a masodik rész a gyakorlati helyesirasi feladatokat
tartalmazza. A vizsgalatban a kollégiumban lakdé minden didknak egyforma esélye lesz a
bekeriilésre, hiszen a 2026 majusa ¢és a 2027 februdrja kozott lezajlo vizsgélatban
megcélozzuk az 0Osszes didk lekérdezését fliggetleniil szakiranytol, képzési szinttdl ¢€s
évfolyamtol. A valaszadas onkéntes, igy ez befolyasolhatja a teljes 1étszam lekérdezését.
Varhat6 eredmények és kovetkeztetések
A kutatds arra mutat rd, hogy a foldrajzi nevek helyesirdsa szoros Osszefliggésben all a
nyelvhasznalok alapvetdé kornyezeti és foldrajzi ismereteivel, az egyének idegennyelv-
tudasaval, valamint azzal is, milyen mértékii kozelségben vagy tavolsagban allnak az adott
foldrajzi névvel. Segit megérteni, hogy az iskolai oktatasban a tanulok hogyan tudjak

hatékonyabban elsajatitani a f6ldrajzi nevek helyesirasat.

Irodalom

1. AkH.11. A magyar helyesirds szabalyai. Tizenegyedik kiadas. Budapest: Akadémiai Kiado,
1984.

2. AkH.12. A magyar helyesiras szabdlyai. Tizenkettedik kiadas. Budapest: Akadémiai
Kiado, 2015.

3. Balogh Lajos 2003. A foldrajzi nevek helyesirasarol. Névtani Ertesité 25: 102—106.

4. Fébian Pal-Foldi Ervin — Hényi Ede 1998: A f6ldrajzi nevek helyesirasa. Budapest:
Akadémiai Kiado.

5. Farago Imre 2014: Foldrajzi nevek. — Egyetemi jegyzet. ELTE, Budapest

6. Laczko Krisztina — Martonfi Attila 2004. Helyesiras. Budapest: Osiris Kiado

7. Laczko, Krisztina 2016. A tulajdonnévi helyesiras valtozasai az AkH. 12. kiadasaban.
Névtani Ertesité 38: 181-191
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IDENTITAS ES KULTURALIS IDEGENSEG VIDA GABOR EGY DADOGAS
TORTENETE C. REGENYEBEN

A hallgaté neve: Kallai Martina
Szak: Magyar nyelv és vilagirodalom
Tagozat: Levelez6

Témavezeto neve: Dr. Csordas Laszlo

Bevezetés
A projektmunka kozponti téméja az identitds és a kulturdlis idegenség tapasztalatdnak
vizsgalata Vida Géabor Egy dadogas torténete cimili Onéletrajzi ihletésii regényében. Az
elemzés arra keresi a valaszt, miként vélik a gyermekkori beszédhiba egy olyan ontoldgiai
tapasztalattd, amely alapjaiban hatdrozza meg a szubjektum 1étmodjat, és hogyan kapcsolodik
ez Ossze a kisebbségi sorssal, a csaladi Orokséggel, valamint a torténelmi
meghatarozottsaggal. A mii nem csupan egy egyéni kiizdelem leirdsa, hanem a kollektiv
emlékezet, a nyelvi massag és a kulturalis hovatartozds komplex problematikajat tarja fel. A
dadogds motivuma a szdvegben a személyes és torténelmi ,,elakadasok™ metaforajaként
funkcional.
Célkitiizések és kutatasi kérdések
A kutatas elsddleges célja a regényben megjelend identitdsmodellek ¢és az idegenség-
tapasztalatok rétegeinek feltarasa. A dolgozat az alabbi kérdéseket vizsgalja:
a. Hogyan valik a dadogas a tarsadalmi normakkal vald szembesiilés €s a kisebbseégi 1ét
szimbolumava?
b. Miként feszill egymasnak az alfoldi és a székely kulturalis minta a csaladi
emlékezetben?
c. Hogyan befolyasolja a diktatorikus politikai tér (a romadniai Ceausescu-éra) a
személyes identitis és a nemzeti mult megelését?
d. Milyen szerepet jatszik az elhallgatas és a mult ,,rostalasa” a csaladi narrativakban, és
hogyan vezet ez a ,,torténelem dadogasahoz?
Modszertan
A dolgozat modszertani alapjat a szovegkdzpontu, értelmezd elemzés adja. Ez a megkozelités
a regény kulcsjeleneteire, a visszatérd motivumokra és a sajatos narrativ szerkezetre fokuszal.

Az elemzés sordn figyelembe veszi a kortars irodalomelméleti szempontokat is, kiilonos
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tekintettel az egyes szam elsé személyli narracid identitdsformald szerepére, valamint a

Kidolgozas és eredmények

A kutatas ravilagit, hogy a fohds identitasa két ellentétes polus kozott oszcillal, mikozben

egyik kodot sem képes maradéktalanul integralni. A csaladi kornyezetben az 6nmeghatarozas

gyakran negativ viszonyitas utjan torténik (,,Mi nem olyan csalad vagyunk”), ahol a k6zosség
hatérait moralis distinkciok jelolik ki.

A dolgozat elemzi az identitas ,,barkacsolasanak” folyamatat is: a mult és a jelen téredékeibdl,

targyaibol ¢€s elhallgatott torténeteibdl kell az egyénnek felépitenie Onmagat. Ebben a

kozegben az iréva valas tudatos dontése egyfajta dac, a tulélés eszkoze a politikai és kulturalis

elidegenedés ellen. A regény zaroképei végiil a lokalis és a nemzeti identitds szintézisének
esélyét villantjak fel, emlékeztetve arra, hogy a gyodkerek és hozott mintdk eldl nincs
menekiilés.

Konklazio

Az elemzés Osszefoglaléan megallapitja, hogy Vida Gébor miivében az identitds nem egy

lezart egység, hanem egy folyamatosan ujrairt narrativ konstrukcio. A dadogds, mint

ontoldgiai tapasztalat, a massag elsd, testbe irt élménye. A ,torténelem dadogasa” pedig arra
utal, hogy a kollektiv mult elbeszélhetdsége is toredezett, sebekkel és elhallgatasokkal terhelt,
amelyet csak az iras €s a szembenézés képes — ha részlegesen is — gyodgyitani.

Irodalomjegyzék

1. Vida Gabor (2017). Egy dadogés torténete. Magvetd Kft.

2. Deczki, S. (2021). Az egyes szam els6 személyi torténelem — A kortars
memoarirodalomrol. Magyar Tudomanyos Akadémia Real (159882 szamu PDF).
URL:https://real.mtak.hu/159882/1/Deczki_egyes sz%C3%Alm.pdf

3. Darabos, E. (2017). Egy felforgatas kisérlete [ Tanulmany az Egy dadogas torténete cimii
regényrol]. Magyar Tudomanyos Akadémia Real (98971 szamu PDF).
URL:https://real.mtak.hu/98971/1/Vida_DE_dunszt_sk.pdf
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VISK LAKOSAI NEPHITTEL, NEPI VALLASOSSAGGAL, SZAKRALIS
KOMMUNIKACIOVAL KAPCSOLATOS NARRATIVAINAK ELEMZESE

A hallgaté neve: Eszter Kiss
Szak: Magyar nyelv és vilagirodalom
Tagozat: Nappali

Témavezet6 neve: Dr. Kész Margit

Bevezetés
A helyi hagyomanyok gazdag tudasanyagot halmoztak fel a torténelem folyaméan, amely
mindig a kozosség tulélését szolgalta az adott tarsadalmi €s természeti kdrnyezetben. A népi
hitvilag ¢és vallasossag az embernek a vilagrol vallott képzeteinek Osszessége, amely
kulturalisan meghatarozott hitvildgértékrend ¢és gyakorlatok rendszere. A hagyomanyos
kultaraban €16 ember kezdettdl fogva probalta megmagyarazni a természeti jelenségeket, a
szamara érthetetlen dolgokat, a magyarazatot gyakran a transzcendens vildgban kereste. A
néphit és a népi valldsossdg az eurdpai folklorisztikdban egymassal kapcsolatban allo
fogalom. ,,Egyik sem értelmezhetd egy ,,uralkodd” ... vallds nélkiil, amelyhez viszonyitva
bizonyos képzeteket, hiedelmeket, ritusokat, cselekvéseket hiedelemnek, babonanak,
magianak vagy egyszerlien az adott vallasi rendszerhez nem tartozonak mindsitiink” (Bartha
1998: 411).
Célkitizések és kutatasi kérdések
A dolgozat targya: a vallas — sziikebb értelmezésben a népi valldsossag és hiedelemrendszer,
hiedelemvilag vizsgalata Visken

A munkdm célja, annak vizsgalata, hogy Visk telepiilés lakosainak ¢életében, lokalis
hagyomanyrendszerében, hogyan jelenik meg a néphit, a népi valldsossdg a verbalis
kommunikécid. Mennyire vannak jelen hiedelemalakok (lidérc, halottak szellemei), magikus
cselekmények (rontds, joslds, rdolvasasok) €s hivatalos vallasos cselekmények (szakralis
kommunikécio, bucsuk, fogadalmak stb.), a kiilonbiizd életstratégidkban ¢és a lokalis
torténetekben.

Munkam sordn nem csupan a kirivo, 6si hiedelemelemek felkutatasara és lejegyzésére
torekedtem, hanem arra, hogy hii képet adjak egy etnikailag és vallasilag sokszinii karpataljai
telepiilés meég aktivan miikodd, illetve sok esetben mar csak az emlékezetekben €16

hiedelemvilagarol és az azzal egyiitt é16 népi vallasossagrol
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Modszertan
A kutatds a megszokott néprajzi modszerekkel zajlik és tobb szakaszbdl tevodott Ossze.
Els6ként a szakirodalom feldolgozasaval kezdtem, majd a terepen valo gyiijtés kovetkezett. A
terepkutatas jelenleg is folyik, amelynek moddszerei a strukturalt interju, valamint a kozvetlen
megfigyelés. Az adatkdzldket holabda modszerével valasztom ki. A tovabbiakban elemzem a
lejegyzett anyag tartalmat, szerkezeti felépitését, 6sszehasonlitom a szakirodalomban talalhato
adatokkal.
Varhatoé eredmények és kovetkeztetések
Hipotéziseim:

1. A népi vallasossag és a néphithagyomanyelemei valtozo struktarak;

2. A viski lakosok alkalmazzéak elddeik tudasat, hasznalnak bizonyos magikus praktikakat,

hisznek a hiedelmekben;

3. A keresztény egyhaz kotelékébe vald tartozas erdsen él az emberek tudataban
A kutatds boviti a kérpataljai néprajzi ismereteket, kiemelve a szajhagyomany értékét. Az
Osszegyljtott eredmények a késdbbiekben hasznos anyagként szolgalhatnak akar a kéarpataljai
néprajzoktatds ¢és kutatds soran, emellett digitdlis archivumként is hozzaférhetové
valhatnanak, eldsegitve az Osszehasonlité kutatdsokat, nem utols6 sorban pedig a fiatal
generaciok hagyomanyismeretét.
Irodalom
1. Bartha Elek (1998). Vallasokologia. Debrecen: Ethnika.
2. Di6szegi Vilmos Magyar Néprajz I1. Népszokas, néphit, népi vallasossag. Akadémiai

Kiado.
. Domotor Tekla. (1981). A magyar nép hiedelemvilaga. Corvina Kiado.
. Korpics Marta — P. Szilczl Doéra. (2007). Szakrdlis kommunikacio. Typotex Kiado.
. Kész Margit. (2006). Gyogyito hagyomany Karpataljan. Ungvar.
. Lovasz Irén (2002). Szakralis kommunikéci6. Budapest: Europai Folklor Intézet.

. Pocs Eva. (1985-1986). Magyar rdolvasdsok I-1l. MTA Néprajzi Kutatointézet.
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A HALAL MOTIVUM MEGJELENESI FORMAI ADY ENDRE VALASZTOTT
KOTETEIBEN

A hallgaté neve: Maté Marta
Szak: Magyar nyelv és vilagirodalom
Tagozat: Levelezo

Témavezeto neve: Dr. Gal Adél

Jelen szakdolgozat témaja a haladl motivumanak megjelenési formai Ady Endre valasztott
koteteiben. Az Ady-kutatas nagy multra tekint vissza. Kivalé irodalomtorténészek tartak az olvaséd
elé a koltd életének legfontosabb allomasait, koltészetének sajatossagait. (Németh G. 1977;
Foldessy 1940; Bencsik 2017; Boloni 1974) Ady a 20. szdzad eleji magyar lira egyik
meghatarozo alakja, koltészete tematikai és formai Wjitasaival jelentds fordulatot hozott a magyar
irodalomban. Verseiben visszatérd, kdzponti jelentdségii motivum a halal, amely nem pusztan
elmulasként, az élet végeként, hanem az életet végigkisérd, a szerelmet és a nemzeti létet
meghataroz6 motivumként van jelen koltészetében. A vizsgalat targyat a koltd harom valasztott
kotete jelenti.

Szakdolgozatomban Ady szimbolista munkassagat mutatom be, kiemelten a halal tematikajat a
miiveiben. Ehhez a kolté harom kotetét tanulméanyozom tiizetesebben: Vér és arany (1907.
december) (Ady 6sszes 1, 1975: 64—142), Az lliés szekerén (1908. december) (Ady Osszes I,
1975: 143—219), valamint A halottak élén (1918. augusztus) (Ady Osszes Il, 1974: 6—109),
melyekben leggyakrabban foglalkozik a halal, elmtlas gondolataval. A dolgozat célja annak
feltarasa, hogy a haldl motivuma miként alakul Ady kiilonbozé koteteiben, és milyen
jelentésrétegekkel gazdagodik az életmii eldrehaladtaval. A  vizsgalat kiterjed a halél
személyességének, szimbolikus alakvaltozatainak, valamint torténelmi-tarsadalmi térben betoltott
szerepének elemzésére is. A hit, a tulvilagi képek, a lathato és lathatatlan vilag lakéi mind részesei
a szimbolista koltd alkotasainak (Komlds, 1965: 11). A jelképrendszerek értelmezésével tarom fel
a lirikus belsd lelkivilagat, vivodasait, mely a félelmetes, értelmetlen, vagy épp az eszményi halalt
mutatja be az olvasd szdmara. A munkdmban tobb mddszert alkalmazok, hogy mindségi
eredményt kapjak a téma feldolgozésa soran. A szdvegkdzpontl elemzés altal a motivumok €s
szimbolumok jelentéstartalmat vizsgalom. Osszehasonlitd médszer segiti a vilagirodalomban
fellelhetd hasonld tematikaj lirdk bemutatasat az Ady versek gondolatvilaganak parhuzamaval.

Irodalomtorténeti  kutatdsok alapjan magyardzatot keresek arra, hogy a koltd egyes
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¢letszakaszaban az elmulds gondolata miért is jatszik kozponti szerepet alkotasaiban.
Intertextualis vizsgélatok segitségével feltdrom a népi hitvilag, a bibliai motivumok megjelenését
a kotetekben és azok a kapcsolatat az Ady-lirakkal.

Jelenleg az irodalomtudomany kevés olyan Ady-elemzéssel rendelkezik, mely a halallal
kapcsolatos szimbolumokat dolgozza fel. Vannak ugyan értelmezések, melyek példaul a magyar
népi hitvildg elemeire fokuszalnak Ady koltészetével kapcsolatban (Sapy, 2024) vagy a
dekandenciat emelik ki. Ez a szakdolgozat arra tesz kisérletet, miszerint a fent emlitett harom
katet verseibdl kiemelve, az elmtlas gondolatat hordozo lexémak értelmezését megvizsgalja.

Az eddig elvégzett kutatomunka eredménye: a kolto életrajzi adatainak feldolgozasa, valamint
a halal iranti kiilonos vonzodas mibenlétének feltarasa kortarsi tanulmanyok alapjan.

A tovabbiakban a versszovegek vizsgalata soran kiemelem az elmulas, halal témakoréhez
kapcsolddo leggyakrabban eléforduld szavakat, szokapcsolatokat. Ezeknek szimbolikus jelentését
keresem, s azt, hogy a szovegkornyezet alapjan milyen mondanivalot tar fel az olvaso szadmara. A
koltd egyéniségét, misztikus latasmodjat bemutatd szimbolumok megfejtésére teszek kisérletet,
melyben Pal Jozsef, Ujvari Edit, Borus Judit, Ruttkay, Helga Szimbdlumtdar (2001), valamint
Hoppal Mihaly, Jankovics Marcell, Nagy Andas, Szemadam Gyorgy Jelképtar (1997) cimi
konyvek adjak az alapot.

Irodalom

1. Ady Lajosné Kaizler Anna (2017). Az ismeretlen Ady. Budapest: Szépmives Konyvek

2. Bencsik Gabor (2017). Ady Endre. Budapest: Magyar Koz16ny Lap- és Konyvkiado

3. Boloni Gyorgy (1974). Az igazi Ady. Budapest: Magyar Helikon, Kossuth Nyomda

4. Foldessy Gyula (1940). Ady Endre élete és koltészete. Budapest: Franklin-Tarsulat

5. Hoppal Mihaly, Jankovics Marcell, Nagy Andés, Szemaddm Gyorgy (1997). Jelképtar.

Helikon Kiad6
6. Kiraly Istvan (1970). Ady Endre I-I1. kétet. Budapest: Magvet6 Kiado
7. Komlos Aladér (1965). A szimbolizmus és a magyar lira. Budapest: Akadémiai Kiadd
8. Koppanyos Andras (2021). ,, Lennék valaki¢” Ady-kultusz és kisajatitasi kiserletei 1906-2018.

Budapest: Reciti ELKH BTK Irodalomtudomanyi Intézet
9. Németh G. Béla (1977). Ady Endre. Budapest: Szépirodalmi Konyvkiadd
10. Pal Jozsef, Ujvari Edit, Borus Judit, Ruttkay, Helga (2001). Szimbolumtir Jelképek,

motivumok, témdk az egyetemes és a magyar kulturabol. Balassi Kiadd
11. Sépy Szilvia — Mihucz Péter (2024). A magyar népi hitvilag elemei Ady Endre kdltészetében.

A lelkek utja képzet. Bartha Elek f6szerk. Valldsi néprajz 18. In memoriam Szigeti Jend.

Debrecen: Debreceni Egyetem Néprajz Tanszék
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ANYELVI ATTITUDRE VONATKOZO VIZSGALATOK HASZNOSITHATOSAGA
A KARPATALJAI MAGYAR NYELVI ES OKTATASSZERVEZESBEN

A hallgaté neve: Muzsalyi Judit
Szak: Magyar nyelv és vilagirodalom
Tagozat: Levelez6

Témavezetoé neve: Dr. Dudics Katalin

Bevezetés

A nyelvi attitid a beszélok nyelvvaltozatokhoz, nyelvekhez és nyelvhaszndlati formakhoz
vald viszonyulésat jelenti, amely kognitiv, érzelmi valamint viselkedéses dsszetevokbdl all. A
kisebbségi kozosségekben a nyelvi attitlid kiillondsen meghataroz6 tényezd, mivel kdzvetleniil
befolyasolja az identitdsalakulast, a nyelvmegtartast, a nyelvtanulasi motivaciot és az oktatasi
eredményességet.

A karpataljai magyar kozosség tobbnyelvii kornyezetben él: a magyar anyanyelv mellett az
ukrdn allamnyelv is jelen van a mindennapi kommunikdcioban. Ebben a komplex nyelvi
térben a beszélok attitlidjei nem csupan egyéni, hanem intézményi és oktataspolitikai szinten
is relevansak. A nyelvjardsokhoz vald viszony alakuldsanak vizsgalata soran empirikus
kutatasok alapjan kimutathato, hogy a 2006-2008 és 2018 kozotti idészakban a tanulok és
pedagdgusok nyelvjarasokhoz valo attitlidje pozitiv iranyba valtozott. A valtozas
Osszefliggésbe hozhato a tantervi reformokkal illetve a nyelvi tudatossag erdsitésével (Dudics
Lakatos, 2021). Ez ramutat arra, hogy az oktatdsi gyakorlat képes attitidformal6 szerepet
betolteni.

A kétnyelviliséghez vald viszony vizsgalatanak eredményei szerint a hallgatok pozitivan
viszonyulnak a magyar—ukran kétnyelviiséghez, ugyanakkor kritikusan értékelik az ukran
allamnyelv oktatdsanak moddszertanat, kiilondsen annak nem idegen nyelvként torténd
megvalodsitasat (Varadi, 2020). A vizsgalat fontos kovetkeztetése, hogy az oktatasi rendszer
modszertani hidnyossagai negativ attitlidoket erdsithetnek.

A karpataljai magyarok nyelvhasznalatat a tobbnyelvii kornyezet, a kisebbségi statusz és az
oktataspolitikai valtozasok egyarant alakitjak. A nyelvi attitlid szoros Osszefliggésben all az
identitassal, valamint az oktatas nyelvével kapcsolatos dontésekkel, kiilondsen az allamnyelv
oktatdsdnak kérdésében. Megallapitisa szerint a kisebbségi oktatds eredményessége
nagymértékben fligg attol, hogy az iskola miként viszonyul a tanuldk otthoni

nyelvvaltozataihoz és kétnyelvili valosagdhoz (Beregszaszi, 2012).
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A fentiek alapjan megallapithato, hogy a nyelvi attitiid vizsgalata nem csupan leir6 jellegli
kutatds, hanem kozvetleniil hasznosithato az oktatasszervezés, tantervfejlesztés &s
pedagdgusképzés teriiletén.
Célkitiizések és kutatasi kérdések
A kutatasom céljai:
e A karpataljai magyar diakok valamint pedagogusok nyelvi attitiidjének feltarasa.
e Az attitidok, a tanulmanyi eredményesség és motivacios kapcsolatok megvizsgalasa.
e Empirikus eredmények elemzése, hogyan épithetdk be az oktatasszervezésbe,
Kutatasi kérdések:
e Hogyan alakult az elmult évtizedekben a kéarpataljai anyanyelvoktatas? Milyen
reformokat vezettek be az anyanyelvoktatas terén?
e Hogyan kapcsolédnak ehhez a szociolingvisztikai kutatdsok, Hogyan alakultak a
tankonyvek?
e Van-e Osszefliggés a nyelvi attitlid és a nyelvtanulasi motivacié kozott?
Moddszertan
Kutatdsom soran szakirodalmi feldolgozassal tervezek dolgozni, amelyben a nyelvi attitidok
megitélését akarom érinteni. Milyen hatasokkal vannak egymasra a nyelvi attitiidok, illetve az
anyanyelvoktatas eredményessége. Mennyire fontos az additiv oktatas szerepe a karpataljai
magyar oktatdsszervezés szempontjabol. Ehhez attekintem az elmult évtizedek
szociolingvisztikai, anyanyelvoktatasi €s nyelvi tervezési kutatasi eredményeit. Ezek alapjan
vazolom fel, hogyan alakult, illetve milyen 6sszefliggések mutatkoznak ebben a folyamatban,
illetve eredményesnek nevezhetd-e.
Varhato eredmények és kovetkeztetések
A korébbi empirikus kutatasok alapjan feltételezhetd, hogy:
e A nyelvjarasokhoz val6 viszony pozitivabba valt az elmult évtizedben (Dudics
Lakatos, 2021).
e A kétnyelviiség megitélése alapvetden pozitiv, de az allamnyelv oktatdsanak
modszertana kritika targyat képezi (Varadi, 2020).
e A pozitiv nyelvi attitid magasabb motivacidval €s eredményesebb nyelvtanulassal jar
egylitt (Dornyei, 2005).
o A torténeti-politikai valtozasok tovabbra is hatnak a nyelvi presztizsre és attitidokre

(Petruska, 2024).
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NOI HANGOK A 19. SZAZADI MAGYAR IRODALOMBAN

A hallgaté neve: Nagy Alexa
Szak: Magyar nyelv és vilagirodalom
Tagozat: Levelezo

Témavezeto neve: Dr. Madi Gabriella

Bevezetés:

Evfolyammunkam témaja a n6i hangok megjelenése a 19. szazadi magyar irodalomban. A
téma kiilonleges ¢és izgalmas lehetdséget nyujt arra, hogy bemutassam a ndi irodalom
kibontakozasat, a nok tarsadalmi helyzetét a 19. szazadban, valamint az 1800-as évek
tarsadalmi berendezkedését a férfi és ndi szerepek szempontjabol.

A téma kiilonosen aktudlis, mivel a nemi szerepek kérdése és a ndk tarsadalmi helyzetének
valtozasa hosszu és nehéz fejlodési folyamat eredménye. A ndi szerzok elfogadottsdga az
irodalomban nem volt magatol értetddo, és az ezzel kapcsolatos kérdések ma is érvényesek. A
téma vizsgalata ezért nemcsak torténelmi szempontbol fontos, hanem hozzajarulhat a mai
nemi egyenldség irodalmi kérdésének megértéséhez is.

A Kkutatas f6 teriiletei k6z¢ tartozik a 19. szazadi tarsadalmi helyzet bemutatasa, kiilonos
tekintettel a polgarosoddsra, a n6i munkavallalasra és a tanuladsi lehetdségek boviilésére.
Emellett vizsgadlom a ndi irodalom megjelenését, fobb jellemzdit, tdmogatoit és ellenzdit,
valamint a ndi szerzOk érvényesiilésének lehetdségeit és nehézségeit. A dolgozatban
bemutatom a korszak jelentdsebb irondit €s helyliket a magyar irodalomban.

A témavalasztas motivacioja személyes érdeklédésbdl fakad, mivel korabbi munkamban is
a nemi szerepek kérdésével foglalkoztam, a 21 szdzadi ifjusagi regények szempontjabol.
Szerettem volna ezt a témat egy masik megkozelitésbol, torténeti és irodalmi szempontbdl is
tovabb vizsgalni.
Célkitiizések és kutatasi kérdések
A dolgozat célja annak feltarasa, hogy a 19. szdzadi magyar irodalomban milyen mddon
jelentek meg a ndi szerzok, és milyen lehetdségeik voltak az irodalmi életben. A dolgozat arra
torekszik, hogy bemutassa a ndi irok helyzetét, érvényesiilésiik koriilményeit, valamint azt,
hogyan alakult ki a ndi hang a korszakban.
A kutatas az alabbi kérdésekre keresi a valaszt:

e Milyen szerepe €s lehetdségei voltak egy ndnek a 19. szdzadban?

e Hogyan fogadta a korabeli irodalmi kozeg a néi irokat?
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e Milyen sajatossagok, témak és mifajok jellemezték a 19. szazadi ndi szerzok
munkassagat?
e Milyen hatasa volt mindennek a kés6bbi ndi irodalom alakulasara?
Modszertan
A dolgozatomban egyszerre veszem figyelembe a torténeti kontextust és a szovegkdzpontl
elemzés szempontjait. A tarsadalmi és intézményi hatteret a kapcsolodo szakirodalom alapjan
mutatom be, a kivalasztott szerzOk miiveit pedig narrativ és tematikus nézépontbol elemzem.
A ,,n6i hang” kérdésére diskurzuselemzési keretben is kitérek, kiilon figyelve arra, hogyan
alakul és jelenik meg a ndi szerz6i pozicid a korabeli irodalmi nyilvanossagban.
Varhato eredmények és kovetkeztetések
A kutatas eredményeként varhatdan atfogd képet kapok a 19. szdzadi magyar ndi irodalom
kialakulasarol, tarsadalmi hatterérdl és irodalmi sajatossagair6l. Az elemzés ravildgithat arra,
hogy a ndéi szerzok milyen feltételek kozott 1éptek be az irodalmi életbe, milyen témakat €s
miifajokat részesitettek elonyben, valamint milyen akadalyokkal kellett szembenéznilik. A
dolgozat irodalomtudomanyi jelentdsége abban all, hogy hozzajarul a ndi szerzdk szerepének
¢s helyének pontosabb megértéséhez a 19. szdzadi magyar irodalomban. Emellett segithet
jobban latni a korszak irodalmi viszonyait, és ramutathat arra, hogy a n6i hang megjelenése
milyen hosszabb tava hatassal volt a magyar irodalom alakulasara.
Irodalom
1. Molnar Zoltan 2020: A ndi szerepek megvaltozasanak tarsadalmi és katonai vonatkozasai a
dualizmus idészakaban, 1867-1914. Hadtudomanyi Szemle 13. évfolyam 3. szdm
2. Miszkuly Gyongyi 2018: A nék irodalmi helyzete a 19. szazadban. Magasles folyoirat
3. Torok Zsuzsa 2022: Néi irdshaszndlat és kéziratos kultura a hosszu 19. szazadban. Reciti
Budapest
4. Torok Zsuzsa 2019: Nészerzék a 19. szdzadban: lehetéségek és korlatok. Reciti
konferenciakotetek 4, Budapest
5. Domokos Mariann Gulyas Judit és Torok Zsuzsa 2025: A gyerekirodalom sziiletése és a
nék 1840-1918. Reciti Budapest 2025
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A GYERMEKIRODALMI MUVEK FELHASZNALHATOSAGANAK
LEHETOSEGEI A MAGYAR MINT IDEGEN NYELV TANITASABAN A
KARPATALJAI ISKOLAKBAN.

A hallgaté neve: Pap Bianka
Szak: Magyar nyelv és vilagirodalom
Tagozat: Nappali

Témavezeto neve: Csurman-Puskas Aniko

Bevezetés

Szakdolgozatom témajaul ,,A gyermekirodalmi miivek felhasznalhatosaganak lehetdségei a
magyar, mint idegen nyelv tanitdsaban a kérpataljai iskoldkban” cimii témat valasztottam. A
dolgozat aktualitdsa és relevancidjat elsdésorban a karpataljai magyar nyelvoktatas sajatos
nyelvi és tarsadalmi helyzete indokolja. Karpatalja tobbnyelvii régio, ahol a magyar nyelv
gyakran kisebbségi vagy idegen nyelvi kornyezetben jelenik meg az iskolai oktatdsban. A
magyar mint idegen nyelv tanitdsa ezért kiilonésen nagy modszertani tudatossagot és korszer(i
pedagbgiai eszkdzoket igényel.

A gyermekirodalmi miivek alkalmazédsa olyan komplex nyelvpedagogiai lehetdségeket
kinal, amelyek egyszerre tamogatjdk a szokincsbdvitést, a szovegértési készségek fejlesztését,
valamint a kulturalis kompetencia kialakitasat. A gyermekirodalom életkori sajatossdgokhoz
igazodo, motivald és érzelmileg bevonod jellege elsegitheti a tanulok nyelvi attitiidjének
pozitiv alakulésat, ami kiilondsen fontos idegen nyelvi kérnyezetben.

A téma tudomanyos relevancidjat az adja, hogy bar a gyermekirodalom szerepe az
anyanyelvi nevelésben széles korben kutatott teriilet, a magyar mint idegen nyelv oktatdsaban
— kiilondsen karpataljai kontextusban — még kevésbé feltart. A dolgozat hozzdjarulhat a
modszertani  gyakorlat gazdagitasahoz, valamint olyan konkrét pedagogiai javaslatok
megfogalmazasahoz, amelyek a helyi oktatasi kornyezetben kozvetleniil hasznosithatok.

Osszességében a kutatés tarsadalmi, pedagégiai és szakmai szempontbol is indokolt, mivel
a hatékony nyelvoktatdas nemcsak tanulmanyi eredményességet, hanem identitasbeli és
kulturalis megerdsitést is szolgal a régid tanuldi szamara.

Célkitiizések és kutatasi kérdések
A szakdolgozat elsédleges célja feltarni a gyermekirodalmi miivek didaktikai potencialjat a

magyar mint idegen nyelv tanitdsaban. Tovabbi cél annak bemutatdsa, hogy ezek a miivek
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hogyan jarulhatnak hozza a szokincsfejlesztéshez, a szovegértés fejlesztéséhez, valamint a
kommunikativ kompetencia erdsitéséhez.
A kutatas fobb kérdései a kovetkezok:

- Milyen nyelvi és tematikai sajatossagok teszik alkalmassa a gyermekirodalmi miiveket

a magyar mint idegen nyelv tanitasara?

- Milyen moédszertani eljarasokkal integralhatok ezek a szovegek a tandrakba?

- Hogyan befolyasolja a gyermekirodalmi szovegek alkalmazésa a tanulok motivaciojat

¢és nyelvi teljesitményét?

- Milyen sajatos kihivasok meriilnek fel a karpataljai oktatasi kornyezetben?
Modszertan
A dolgozat elsdsorban kvalitativ kutatadsi modszereket alkalmaz. A szakirodalom feldolgozasa
soran a gyermekirodalom, az idegennyelv-pedagogia és a kétnyelviiség témakoréhez
kapcsolddo elméleti keretek keriilnek bemutatasra.

A kutatas részét képezi egy kivalasztott gyermekirodalmi korpusz szovegelemzése, amely
soran a miivek nyelvi komplexitasat, tematikai sajatossagait és didaktikai felhasznalhatosagat
vizsgalom. Emellett kérddives felmérés vagy interji késziilhet karpataljai pedagdgusok
korében, annak feltardsara, hogy milyen tapasztalataik vannak az irodalmi szdvegek
alkalmazasaval kapcsolatban.

Az elemzés soran figyelembe veszem a kommunikativ nyelvoktatds, az interkulturalis
nevelés és az ¢élményalapi tanulas elméleti megkozelitéseit. A vizsgalt anyag életkori
sajatossdgok szerint kerilil kivalasztasra, kiilonds tekintettel az als6 és fels§ tagozatos
tanulokra.

Varhato eredmények és kovetkeztetések

A kutatas varhatdan igazolja, hogy a gyermekirodalmi miivek hatékonyan jarulhatnak hozza a
magyar mint idegen nyelv tanitdsdnak eredményességéhez Karpataljan. Feltételezhetd, hogy
az irodalmi szévegek novelik a tanuldi motivaciot, fejlesztik a szokincset €s a szovegértési
keészségeket, valamint eldsegitik a kulturalis kompetencia kialakuldsat.

A dolgozat hozzajarulhat a magyar mint idegen nyelv oktatdsanak moddszertani
megujitdsdhoz, kiilondsen kisebbségi és tobbnyelvii kornyezetben. Emellett gyakorlati
Utmutatast is nyuQjthat pedagogusok szdmara a gyermekirodalmi miivek tudatos és célzott
alkalmazaséhoz.

Irodalom.
1. Beregszaszi Aniké (2016). THL2: A magyar nyelv és kultira tanitdsanak szakfolyoirata,
2016/1-2.szam. Budapest 65-69. old
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. Foris Agota (2018). Lexikologiai és lexikografiai ismeretek magyar (mint idegen nyelv)
tanaroknak, Karoli Gaspar Egyetem Bolcsészettudomanyi Kar, L’Harmattan Kiado
Budapest.

. Holl6 Dorottya (2019). Kultara és interkulturalitds a nyelvéran, Karoli Gaspar Egyetem
Bolcsészettudomanyi Kar, L’Harmattan Kiado, Budapest.

. Kovacs Tiinde (2019). Nyelvi jatékok, Karoli Gaspar Egyetem Bolcsészettudomanyi Kar,
L’Harmattan Kiad6, Budapest.

. M. Pintér Tibor — Wéber Katalin (2019). Mérés és értékelés: magyar mint idegen nyelv,
Kéroli Gaspar Egyetem Bolcsészettudomanyi Kar, L’Harmattan Kiadé Budapest.

. Schmidt Ildik6 — Nagyhazi Bernadette (2020). Magyarnyelv-tanitds gyermekeknek, Kéroli
Gaspar Egyetem Bolcsészettudomanyi Kar, L’Harmattan Kiado, Budapest.

. Schmidt Ildiké (2019). A magyar irds és olvasas tanitdsa — az alfabetizdlas folyamata,

Karoli Gaspar Egyetem Bolcsészettudomanyi Kar, L’Harmattan Kiad6, Budapest.
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AZ ORULET NYELVE: A MENTALIS BETEGSEGEK IRODALMI ABRAZOLASA
A 19. SZAZADI MAGYAR IRODALOMBAN

A hallgaté neve: Pater Laura
Szak: Magyar nyelv és vilagirodalom
Tagozat: Levelez6

Témavezeto neve: Dr. Madi Gabriella

Bevezetés:

Szakdolgozatom témaja a mentalis betegségek abrazolasa a 19. szdzadi magyar irodalomban.
Az emberiség mar az id6k kezdete 6ta kiizd az elméjével. Ez a téma lehetdséget ad arra, hogy
bemutassam, miként jelent ez meg az irodalomban. A 19. szazadi irodalom szemein keresztiil
lathatjuk, hogyan jelent meg a lelki szenvedés és az elmebetegség a miivekben egy olyan
szazadban, mikor a mentélis zavarokat masképp itélték meg, mint napjainkban. Az adott
szazad irodalma kiilonds érzékenységgel fordult az emberi 1¢lek sotét és mély teriileteihez.

Azért is érdekes téma, mert a mentalis egészségre vald reagdlds minden évszdzadban
valtozott. Az emlitett szdzadban az elmebaj vagy annak barmilyen jele sokszor tarsadalmi
eloitéletet, erkdlcsi megitélést hozott magaval. Az irodalom egy sokkal arnyaltabb és
ovatosabb képet nyajt a lelki zavarokrdl, arra ad lehetdséget. hogy az olvasd kozelebb
keriiljon az emberi psziché Gsszetettségehez.

A kutatds soran megvizsgalom, bemutatom, hogyan szemlélte a 19. szazadi irodalom a
mentalis betegségeket €s mikén tiikr6zodnek ezek a korszak irodalmi &brazoladsaiban.
Vizsgalom az Oriilet 4brazolasadnak kiilonb6zd formait, jelentésrétegeit és funkcidit az
irodalomban, tovabba elemzem, hogy a szerzék milyen eszkdzokkel jelenitették meg a lelki
zavarokat és az emberi elme toréseit.

A témavalasztasom személyes érdeklodeésbdl fakad, mivel az irodalom kiilonlegesen,
Ovatosan, szavakba, mondatokba bugyolalva kozeliti meg az emberi elme €s lélek sotét, rejtett
részeit. A mentalis betegségek irodalmi abrazolasa segit annak megértésében, hogy jobban
megértsiik, miként gondolkodtak a 19. szazadban az emberi elme miikodésérol.

Célkitiizések és kutatasi kérdések:

A szakdolgozat célja annak feltarasa, hogy a mentélis betegségek, az 6riilet motivuma milyen
modon jelenik meg a 19. szazadi magyar irodalomban. Azt vizsgadlom, miként abrazoltak az
irok a lelki zavarokat, milyen jelentéseket és szimbolikus tartalmakat kapcsoltak az driilethez.

A kutatas az alabbi kérdésekre keresi a valaszt:
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e Hogyan jelenik meg az Oriilet és a mentalis betegségek abrazolasa a 19. szdzadi
magyar irodalomban?
e Milyen eszkozokkel jelenitik meg az irok a lelki zavarokat?
e Milyen kapcsolat figyelheté meg a korabeli tudomanyos gondolkodés és az irodalmi
abrazolasok kozott?
e Hogyan jarultak hozza ezek az abrazolasok a mentalis betegségekrdl kialakult
kulturalis kép formalodasahoz?
Modszertan:
A szakdolgozatomban a torténeti kontextus €s a szovegkdzpontl irodalmi elemzés modszereit
egyarant alkalmazom. R&viden bemutatom a 19. szdzad mentalis betegségekkel kapcsolatos
tarsadalmi és kulturédlis szemléletét, majd a témahoz kapcsol6dd szerzok életét és miiveit
vizsgalom. Az elemzés sordn arra Osszpontositok, hogy ezekben a miivekben milyen
formaban jelenik meg az driilet és a mentalis zavarok abrazoldsa, valamint milyen szerepet
toltenek be a torténetekben és a szereplok jellemzésében.
Varhat6 eredmények és kovetkeztetések:
A szakdolgozat varhatdoan megmutatja, hogy az driilet és a mentdlis betegségek dbrazoldsa a
19. szazadi magyar irodalomban nemcsak az egyéni sorsokat tiikrozte, hanem a tarsadalmi és
Iélektani kérdéseket is kifejezte. Az elemzés soran kideriilhet, hogy az irdk kiilonb6zo
torténetvezetési és nyelvi eszkozokkel mutattdk be a lelki zavarokat, amelyek a korabeli
gondolkodédsmoddal is Osszefliggtek. Az eredmények segithetnek jobban megérteni, hogy a
19. szézadi irodalom miként alakitotta a mentalis betegségekrdl alkotott képet, €s milyen
szerepet jatszott az Oriilet motivuma a korszak irodalmi vilagaban.
Forrasok:
1. Bittner Monika 2021: Miért engedték ki Agnes asszonyt a tomlocbol?
https://tanulmanyok.ff.uns.ac.rs/index.php/tan/article/view/2298/2301
2. Geréb Gyorgy: Az irodalom és a lélektan kapcsolata https://tiszataj.bibl.u-szeged.hu/2929/-
1/tiszataj_1951 003_004_179-191.pdf
3. Németh G. Béla: A szerkesztd s a kritikus Arany https://epa.oszk.hu/02500/-
02518/00221/pdf/EPA02518 irodalomtortenet 1980 01 003-012.pdf
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https://tiszataj.bibl.u-szeged.hu/2929/1/tiszataj_1951_003_004_179-191.pdf

A FOLDRAJZI NEVEK HELYESIRASA ISMERETENEK VIZSGALATA A I1.
RAKOCZI FERENC KARPATALJAI MAGYAR EGYETEM HALLGATOI
KOREBEN

A hallgaté neve: Szilagyi Lili Fanni
Szak: Magyar nyelv és vilagirodalom
Tagozat: Nappali

Témavezeto neve: Dr. Karmacsi Zoltan

Bevezetés

Szakdolgozatomban targya a foldrajzi nevek helyesirasanak ismerete a II. Rékoczi Ferenc
Karpataljai Magyar Egyetem hallgat6i kdrében.

A foldrajzi nevek helyesirdsa a magyar ortografia egyik legdsszetettebb, sokak szdmara
komoly kihivast jelentd teriilete. Nem véletlen, hogy a helyesirasi versenyeken éppen ebben a
kategoridban tapasztalhato jelents eltérés a teljesitmények kozott még az orszagos
fordulokban is. A versenyzoknek ugyanis nemcsak a magyarorszagi, hanem a kiilfoldi
foldrajzi nevek irasmodjat is pontosan ismerniiik kell, rdaddsul az sem konnyiti meg a
dolgukat, hogy az egyes f0ldrajzi nevek eltérd szamu tagbol allhatnak. A helyzetet tovabb
bonyolitja, hogy még igényes névtani kiadvanyokban is eléfordulnak a szabalyzattol eltérd
irasmodok, vagy akar helyesirdsi szotdrakban sem egyforman itélnek meg egy-egy foldrajzi
név helyesirasat.

A foldrajzi nevek irasmodjat a jelenleg is hatalyos, 2015 szeptemberétdl érvényben 1évd A
magyar helyesiras szabalyai 12. kiadasa szabalyozza: a 172—183. pontok a foldrajzi nevek
helyesirasat targyaljak, mig a 207-222. pontok az idegen személy- és foldrajzi nevek irasara
vonatkoz6 eldirasokat ismertetik. A szabalyzat ugyanakkor elsdsorban a leggyakoribb
foldrajzinév-tipusok esetében nyujt eligazitast, ennél részletesebb utmutatdst nem ad. A
szabalyzatnal atfogobb utmutatdst az 1998-ban megjelent szaknyelvi helyesirasi
szabalygytijtemény, A foldrajzi nevek helyesirasa cimi kotet tartalmaz. Ez a munka minden
tekintetben az akadémiai helyesirdsi szabalyzat eldirasait koveti, jollehet még a 11. kiadas
alapjan késziilt. Fontos azonban megjegyezni, hogy a foldrajzi nevek helyesirasat érintd
szabalyozas azdta érdemben nem valtozott: minddssze a 181. szabalypont egésziilt ki egy

bekezdéssel. Eszerint ha a kozteriilet nevébe kotdjeles irasmoda természetfoldrajzi név keriil,
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az eredeti kotdjelet el kell hagyni, példaul: Csorszarok utca, Rékospatak utca, frottkd park
(Laczko 2016: 184).
Célkitiizések és kutatasi kérdések
A kutatas célja feltarni a II. Rakdczi Ferenc Karpataljai Magyar Egyetem didkjainak f6ldrajzi
nevek terén meglévo tudasszintjét, azonositani a leggyakoribb hibakat, megvizsgalni a lokalis
¢s a nem lokalis foldrajzi nevek helyesirasanak egymashoz val6 viszonyat.
A téma vizsgalatat az alabbi hipotézisek alapjan vizsgalom:
5. A foldrajzi nevek helyesirasanak gyakorlati megvalosulasdra befolyassal van a
foldrajzi nevek ismertsége, hasznalati gyakorisaga
6. A tanuldk sziil6falujukhoz viszonyitva lokéalis foldrajzi neveket nagyobb aranyban
irjak helyesen
7. A Dbdlcsész szakirdnyu hallgatok nagyobb ardnyban adjak meg a foldrajzi nevek helyes
alakjat, mint a természettudomanyi szakirdnyban tanulok
8. A tanuldk idegennyelv-tudasa befolyasolja az idegennyelvii (kiilfoldi) foldrajzi nevek
helyesirasanak alkalmazasat
Moddszertan
A beregszaszi II. Rakoczi Ferenc Karpataljai Magyar Egyetem didkjai korében a foldrajzi
nevek helyesirasat kérdéives felméréssel fogom vizsgalni. A kérddiv elsd részében fiiggetlen
valtozokra kérdeziink ra, mig a masodik részben a gyakorlati helyesirasi feladatokat kell
megoldaniuk a hallgatoknak. A vizsgalatban a Rakoczi Egyetem minden didkjanak egyforma
esélye van a bekeriilésre, hiszen a 2026 majusa és a 2027 februarja kozott tervezett
felmérésben a lekérdezést fiiggetleniil szakiranytol, képzési szinttdl és évfolyamtodl tervezziik
lebonyolitani.
Varhato eredmények és kovetkeztetések
A kutatds ravilagit, hogy a foldtorajzi nevek helyesirasa fligg a haszndlok alapvetd
kornyezeti/foldrajzi ismereteitdl, az helyesirdst hasznald egyének idegennyelv-ismeretétdl, a
foldrajzi nevekhez vald kozelségétol/tavolsagatol. A kutatds eredményei hozzajarulhatnak a
kozoktatasban a helyesirasi ismeretek hatékony oktatasahoz.
Irodalom
1. AKH.11. 4 magyar helyesiras szabalyai. Tizenegyedik kiadas. Budapest: Akadémiai Kiado,
1984.
2. AkH.12. A magyar helyesiras szabdlyai. Tizenkettedik kiadas. Budapest: Akadémiai
Kiado, 2015.
3. Balogh Lajos 2003. A foldrajzi nevek helyesirasarol. Névtani Ertesité 25: 102—106.
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4. Fabian Pal-Foldi Ervin — Hényi Ede 1998: A foldrajzi nevek helyesirasa. Budapest:
Akadémiai Kiado.

5. Farag6 Imre 2014: Foldrajzi nevek. — Egyetemi jegyzet. ELTE, Budapest

6. Laczko Krisztina — Martonfi Attila 2004. Helyesiras. Budapest: Osiris Kiad6

7. Laczko, Krisztina 2016. A tulajdonnévi helyesirds valtozasai az AkH. 12. kiadasaban.

Névtani Ertesité 38: 181-191.
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TORTENELEM ES KULTURALIS AZONOSSAG VARI FABIAN LASZLO
VISSZAEMLEKEZES-REGENYEIBEN

A hallgaté neve: Ur Attila
Szak: Magyar nyelv és vilagirodalom
Tagozat: Levelez6

Témavezeto neve: Dr. Csordas Laszlo

Bevezetés

Jelen dolgozat Vari Fabian Laszld6 Kossuth- és Jozsef Attila-dijas karpataljai koltd és iro két
visszaemlékezés-regényét hivatott nagyitd ala venni: a Tabori postdt (2011) és a Vasarteret
(2018). A Tdbori posta az ird katonaéveit, a Vasdrtér a gyerckkorat mutatja be. Mindkét
szoveget az altaluk bemutatott torténelem és a benniik rejld kulturalis azonossagtudat
parbeszéde alapjan elemzem el6szor kiilon-kiilon, majd egymashoz viszonyitva. A karpataljai
magyarsdg mint nemzeti kisebbség kulturdlis identitdsa folyamatosan szembenéz az
elhalvanyulas, és a megsziinés veszélyével. Ez okbol érdemes iddrdl idére Gjra megvizsgdlni a
helyi kozosség kulturalis identitdsat erdsitd irodalmi miiveket, és felhivni azokra a figyelmet. A
Tabori posta és a Vasartér olyan regények, amelyek a benniik leirt torténelmi tapasztalat és
identitds altal emlékeztetnek minket arra, kik vagyunk, min mentiink keresztiil mint kozdsség.
(Csordas 2012: 120; Pomogats 2011: 64; Marcsdk 2018b: 111-112; Zelei 2019: 123) Azért
vélasztottam ezt a témat, mivel lehetdséget ad szdmomra a karpataljai magyar irodalom
tanulmanyozasanak folytatdsara, amit tavalyi projektmunkdm keretében kezdtem el vizsgélni
Tamés Mihaly Két part kozt fut a viz cimii regényének kritikai fogadtatasat Osszegezve. A
kutatas problémajat a kovetkezd két kérdés foglalja Ossze: hogyan all ellen a két regényben a
szerepldk kulturalis identitdsa a torténelem 4&ltal eléjiik sodort akadalyoknak (Csordas 2012:
121-122; Marcsak 2018a: 124-126), és milyen parbeszéd alakul ki a két regény kozott ezen a
téren.

Célkitiizések és kutatasi kérdések

A szakdolgozat célja elemezni, hogyan nyilvanul meg a regényekben a szerepldk kulturalis
identitasa, és milyen hatdssal vannak rd a kozosséget €s az egyéneket érintd torténelmi
események. (Marcsak 2018a: 124-126; Marcsak 2018b: 111; Acs 2019: 97) Emellett célom
bemutatni a regények alapjan, hogy milyen mddjai lehetnek a nemzeti identitds megdrzésének
kiilonboz6 kozegekben. A kutatasi kérdések, amelyekre a szakdolgozatom valaszokat keres a

kovetkezOk: Mire alapozzédk a kulturdlis identitdsukat a regények szerepldi a szovjet
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id6szakban? Milyen események vannak hatassal a regényekben a szereplok kulturalis
identitasara? (Marcsak 2018a: 125) Hogyan prébalja meg az elnyomo hatalom megfosztani a
szereploket a kulturalis identitasuktol? (Domonkos 2016: 90-92; Zelei 2012: 92-93; Marcsak
2018b: 111; Horcher 2019: 62) Milyen moédokon 6rzik meg a regények szerepldi a kulturalis
identitasukat? (Csordas 2012: 121-122) Hogyan viszonyul az identitas kérdéséhez a
kisgyerek, és hogyan a haz4jatol elvalasztott katona?

Modszertan

A kutatds soran Osszehasonlitd elemzés ald vetem a Tabori posta €s a Vasartér cimi
regényeket a kovetkezd szempontok alapjan: Milyen eseményeket mutatnak be, vagy
emlitenek a regények? Miben mutatkozik meg a regények szerepldinek kulturalis identitasa?
Hogyan teszi a szereploket a kulturdlis identitdsuk megbecsiilése ellenallova az Oket
koriilvevé eseményekkel szemben? Miben kiilonbozik egy gyermek kulturalis identitdsa
(Vasartér) egy feln6tt kulturalis identitasatol (Tabori posta)? Hogyan lehet erdsiteni a
kulturalis identitast otthon (Vdsdrtér), vagy a kényszerii tavollétben (Tdbori posta)?
Befogadas- ¢és hatastorténeti elemzés sordn vizsgdlom a miivekkel kapcsolatban megjelent
elemzéseket, kritikai esszéket, az iroval készitett interjukat. A szoros olvasds (close reading)
modszerével a regények szohasznalati jellegzetességeit elemzem.

Varhato eredmények és kovetkeztetések

A kutatds egy atlathatd Osszefoglalot kell adjon a regényekben bemutatott torténelmi
eseményekrdl, és arrdl, hogyan Orizték meg a kulturalis identitasukat a regények szerepléi. A
kutatas soran fény deriilhet arra, hogy tobb tényezd is megerdsitheti a kulturdlis identitast
(vallas, az egyén viszonya az anyanyelvéhez, neveltetés stb.), és a legtobb esetben a
legnagyobb vesz€lyt a kulturalis identitasra a kisebbségeket elnyomo aktualis hatalom jelenti.
(Csordas 2012: 120-122; Marcsak 2018a: 125) A kutatas filologiai jelentdségét elsdésorban az
adja, hogy kordbban nem jelent meg olyan tanulmany, ami barmilyen szemszdgbdl
Osszehasonlitotta volna a Tébori posta €s a Vasartér ciml regényeket. Tehat ez a munka
hianypo6tlo lehet. Masrészt ez a tanulmany eldtérbe helyezi a prozaird Vari Fabian Laszlot a
koltdvel vagy balladagyiijtdvel szemben, és lehetdséget ad helyenként Osszefliggések
keresésére a prozai és a lirai életmii kozott.

Irodalom

1. Acs Margit 2019. Sebzett csaladok gyermekei. Kortdrs Vol. 63, 2019/2: 84-98.

2. Csordas Laszl6 2012. Katonanak lenni idegenben. Hitel Vol. 25, 2012/3: 120-122.

3. Domonkos Lasz16 2016. Ja — okkupant. Hitel VVol. 29, 2016/10: 86-95.

4. Horcher Eszter 2019. Egy magyar népmese. Magyar Naplo Vol. 31, 2019/3: 62-63.

125



5. Marcsak Gergely 2018a. Az igazsag nyelve. Irodalmi Magazin Vol. 6, 2018/2: 124-126.
6. Marcsak Gergely 2018b. Gyermekkor a szogesdroton tul. Barka Vol. 26, 2018/6: 110-112.
7. Pomogats Béla 2011. Magyar régiok — egységes magyar irodalom. Vol. 44, 2011/3: 59-65.
8. Vari Fabian Laszlo 2011. Tabori posta. Kortars kiado

9. Vari Fabian Laszl6 2018. Vasdrtér. Budapest: Magyar Naplo

10. Zelei Miklos 2012. Vari Fabian Laszlo: Tabori posta. Kortars Vol. 56, 2012/4: 92-94.

11. Zelei Miklos 2019. Hivatalosan is magyarok voltunk. Korunk Vol. 3, 2019/11: 123-126.

126



METOJINKA HABYAHHSI CHHTAKCHUCY ITPOCTOI'O PEUYEHHS B 3AKJIATAX
3ATAJIBHOI CEPEJJHBOI OCBITH: TPAJUIINAHI 1 IHHOBAIIIAHI IIJIXOIHU

IpizBumie Ta im’s cryaenra: baep [liana IBaniBna

CrnenianbHicTh: YKpaiHCbKa MOBa Ta JiiTeparypa

®opma HaBYaHHA: [[eHHA

IpizBume Ta iM’a HaykoBoro kepiBamka: Jlibak Haranka AmnapiiBHa, [lokTop

dinocodii

Beryn

Tema OakamaBpchkoi poOOTH 3yMOBJICHA aKTYaJIbHICTIO BJIOCKOHAJICHHS MIKUILHOI MOBHOL
OCBITH Ta HEOOXIJHICTIO MO€JHAHHS KIACUYHUX JIHTBOAMAAKTHUYHUX 3acaj 13 Cy4YaCHHUMH
HiAX0JaMH 10 HaBYaHHA. Y CHUCTEMI CHHTAKCHCY LIEHTPAJbHE MICLE HAJEKUTh PEUCHHIO SIK
MiHIMaJIbHIN TpaMaTHYHO O(OpMIICHIM OIWHMIN, 3AATHIA BHpaXaTH 3aBepIICHY AYMKY WU
peamizoByBaTH KOMYyHIKaTHBHY (yHKIit0 MoBu. IIpocte pedeHHs, OO Mae OIHY
IIPEJUKATUBHY OCHOBY, CTAaHOBUTh OCHOBY CMHTAaKCHYHOI OpraHi3alii MOBJIEHHsS Ta € 0a3010
11 GOPMYBaHHS CKJIQAHIIINX CUHTAaKCUYHUX KOHCTPYKIIIH.

AXTyanbpHICTD TOCTIKEHHSI 3yMOBIJIEHA OTPEOOI0 TEOPETUYHOTO OCMUCIEHHS TPOCTOTO
pEeUeHHsI IK OCHOBHOI CMHTAKCUYHOI OAMHUII JUTS MOJAIBIION0 METOJIUYHO OOTPYHTOBAHOTO
HaBYaHHSA HOro B 3aKJajJax 3arajbHOi CepeJHbOi OCBITH. PeueHHs po3risgaeTscs y
¢dopmManpHO-TPAaMaTUYHOMY, CEMAaHTMYHOMY Ta KOMYHIKaTHBHOMY  aclleKTaX, sKi
MOETHYIOTHCS B MOHATTI  mpeaukaTtuBHOcTi. (CaMe NpEeIuKaTUBHICTh — 3abe3nedye
CIIBBIHECEHICTh 3MICTY pE€UeHHS 3 JINCHICTIO B KaTeropisix vacy, cnoco0y Ta oco0u , o
Ma€ MPUHLUIOBE 3HA4YEHHS JUIs (OpMyBaHHS B YYHIB LITICHOTO PO3YMIHHS CHHTaKCHYHOI
CTPYKTYpPHU BUCIIOBJICHHS.

Hocnigaunpka npoOriema MoyiAirae B HEOOXIAHOCTI MO€AHAHHS CYYaCHUX TEOPETHYHUX
MIIXOAIB JO XapaKTepUCTHUKU MPOCTOTO pPEUYeHHS 3 €(QEeKTUBHUMHU TpPATULIAHUMU U
IHHOBAI[IMHUMH METOIaMH HOro HaBYaHHS B IIKOJII.

i Ta gocaigHUIbKI IMTAHHSA

Metoto po0OoTH € TeopeTH4YHe OOTPYHTYBaHHS M METOAMYHE OCMUCIIEHHS HaBYaHHS
CHHTAKCHCY TPOCTOTO PEYCHHS B 3aKJIaJ[ax 3arajibHOI CEpeaHbOI OCBITH Ha OCHOBI Cy4acHHX
JHTBICTUYHUX TIOJIOKCHb.

I[J'ISI JOCATHCHHA MCTU nepea6aquo pOSB’HSaHHH TaKHX 3aBAaHb:
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1. Cxapakrepu3yBaTH NpPOCTE PEYEHHS SK OCHOBHY CHHTAaKCHYHY OJMHMIIO Cy4acHOI

YKpalHCBKOI MOBH.

2. Bu3HauuTH CYTHICTh NPEAMKATUBHOCTI SIK BU3HAYAJIBHOI O3HAKH PEUCHHS.

3. [Ipoanami3zyBaTu CTPYKTYpHI THUIIM IPOCTUX PEeUEHb (IBOCKJIAHI Ta OJTHOCKIIAIHI).

4. Oxpecnuth Ki1acudiKallio MPOCTHX PEUYCHD 3a MOIMUPEHICTIO Ta YCKIATHEHICTIO.

5. 3’scyBaTu KOMYHIKaTHBHI TUITM IPOCTUX PEUYEHB 32 METOIO BUCIIOBJIICHHS Ta EMOLIHHUM

3a0apBIICHHSIM.

MetopoJioris

MeTo0JI0T1YHOK0 OCHOBOKO JOCIIKEHHS € MOJIOKEHHS Cy4acHOi YKpaiHChbKOI CUHTAaKCUYHOL
HAayKHd TPO PEUYEHHS SIK HEHTPAIbHY OJWHUINI0 CHHTAKCUCY Ta MPO HPOCTE PEUCHHS SK
KOHCTPYKIIIIO 3 OJHIEI0 MPEIUKATHBHOIO OCHOBOK. Y POOOTI 3aCTOCOBAHO aHAJI3 HAYKOBOL
JiTepaTypu 3 NpoOJIeM CUHTAKCHCY YKpPaiHChbKOi MOBH, OMCOBUH 1 CTPYKTYPHHUM METOIH IS
XapaKTepUCTUKH I'paMaTUYHUX O3HAK MPOCTOIO PEUEHHs, a TAKOXK CEMaHTUYHMHA MiAXia s
3’siCyBaHHS 3MICTOBUX BiJTHOIIEHBb M1 HOTO KOMIIOHEHTaMH.

Teopernuny 6a3y CTaHOBIIATH Ipalli 3 CHHTAKCUCY CY4acHOi YKpaiHCHKOi MOBH, Y SKHX
PO3KPUTO TMOHSTTSA NPEIUKATUBHOCTI, KJIacH(]iKallilo MPOCTUX peueHb 3a CTPYKTYPHUMH M
KOMYHIKaTUBHUMH IapamMeTpaMH, a TaKoXK OCOOJIMBOCTI iX (DYHKI[IOHYBaHHS B MOBIIEHHI.
MarepiajioM IOCHi/DKEHHSI € TEOPETHUYHI TIIOJIOKEHHS MIOAO CTPYKTYPH, CEMaHTHKH Ta
kJacudikailii mpocToro pedeHHsl, BUKJIaJEH] B ONpallbOBaHUX JKEpesax.

OuikyBaHi pe3yJ1bTaTH Ta 00r0BOPEHHSA

OuikyeTbes, IO JOCTIIKEHHS J103BOJIUTh CHCTEMaTU3yBaTH TEOPETHUYHI 3acajy BUBUYEHHS
MIPOCTOr0 pEeYeHHd $K 0a30BOI CHHTAKCHUYHOI OJMHHII Ta CTBOPUTH MIAIPYHTS JUIS
BJIOCKOHAJICHHSI METOIMKH HOro HaBYaHHS B 3aKJajax 3arajibHOI CepeIHBOi OCBITH.
dinonoriyHe 3Ha4eHHS pOOOTH MOJATae B y3arajJlbHEHHI CydYaCHMX HAyKOBUX MIAXOJIB 10
XapaKTepUCTUKH HPOCTOTO0 PEUYEHHs, SKe MO€IHYE TpaMaTUYHY OpraHi3allilo, CEMaHTHUYHY
LITICHICTh 1 KOMYHIKAaTHBHY 3aBepIlEHICTh. [IpakTH4Ha LIHHICTH MOJISTa€ B MOKJIMBOCTI
BUKOPHUCTAHHS TEOPETUYHUX MOJIOKEHB M1 Yac pO3pOOIeHHS TPaJUuILIHHUX Ta IHHOBALIMHUX
METO/1B HaBYaHHS CUHTAKCHUCY MTPOCTOr0 PEUYEHHS B IIKUIBHIN MPaKTHIIL.

Jlireparypa:

1. Cunrakcuc ykpaincekoi MoBH, migpyunuk, II. C. Hymuk JI. B. Ilpokxomuyk, Kuis

Bumasanumii nentp «Axamemisi» 2010. — 192 c.

2. CUHTaKCHUC CYyJacHOI yKpaiHChbKoi MOBH HaBuanbHUIT TIOCIOHUK JUTSI CTYACHTIB (haKyJIbTETy

ykpaiHncbkoi ¢inonorii. — Kpusnit Pir: KpIITVY, 2005. — 88 c.
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3. CuHTaKCHC YKpaiHChbKOT MOBH: HaBUaIbHUHN TociOHMK / ykiaa. O. B. lynenko. — YManb:
BIIL] «Bizagi», 2015. — 208 ¢

4. Crarra, H.I'. 'opromtok, Inctutyt ykpaincbkoi mou HAH Vkpainu, m. KuiB Cunrakcuc y

KOHTEKCTI aKaJeMi4HOI JIIHIBOYKpaiHiCTHKH, J[OCTyIHE 3a MOCHIAHHSIM: https://iul-
nasu.org.ua/pdf/ukrmova/l_19/7.pdf.

5. Aynuk, ®. M., 1. P. BuxoBanens, ta A. I1. 3araiTko. CHHTaKCUC YKPaTHCHKOI MOBH.
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®OPMYBAHHS KOMYHIKATUBHOI KOMIETEHIIII MAMBYTHIX YUUTEJIIB
Y IPOIIECI BUBUEHHS YKPATHCHKOI MOBHM B 3BO: TEOPETHYHI
ACIHIEKTHU TA TIPAKTUYHI IIIAXOAHN

IIpizBumie Ta im'sa cryaenra: boukaii Hikoserra FOQuiiBHa
CreniajbHicTh: YKpaiHCbKa MOBa Ta JliTeparypa
®opma HaBYaHHA: 3a04Ha

IIpizBume Ta im'a HaykoBoro kepisuuka: Jlioak Haranka AuapiiBHa, 1okTop ¢inocodii

Beryn

Cporoai CBIT MIBUIKO 3MIHIOETECS, 1 Il€ CTABUTH HOBI BUMOTH IO BHUIIIOI OCBITH. BaxxanBo He
IIPOCTO J1aBaTHU 3HAHHs, a W roTyBaTH (PaxiBLiB, SKI 3MOXYTb JIETKO NPUCTOCOBYBATHCS 0
HOBOTI'O Ta YCHIIIHO MpawoBaTH. ToMy JayXe BaXXJIMBUM CTa€ MIX1J, SKHHA 30CepeKyeThCs Ha
KOHKPETHHX pe3ylbTarax HaB4aHHs. PoOoTa BUMTENS TICHO NOB’s13aHa 31 CHUIKYBAaHHIM, TOMY
KOMYHIKaTUBHI HABMUKM € KIIOYOBUMH JUIs MaiOyTHiX Temarori. Ixms mpodeciiina
MiATOTOBKA BKJIIOYA€E HE TUIbKM 3HAHHSA MNpEAMeTa, a W yMIHHSA BIUIMBAaTH Ha CTYACHTIB,
CTBOPIOBATH TapHy armochepy Ta OyayBaTu A0Bipui cTOCyHKH. OTXe, KOMYyHIKaTWBHA
KOMIIETEHTHICTh — II€ OJHa 3 TOJIOBHUX YacTHH poOOTH BHKIIAJada, sSKa JoroMarae hHomy
e(eKTHBHO CHUIKYBaTHCSl 3 yciMa Yy4YaCHMKaMH OCBITHbOrO Impouecy. PopmyBaHHS M€l
KOMIIETEHTHOCTI € OJTHUM 13 ITPOBIJJHUX 3aB/IaHb Cy4aCHHUX 3aKJa/liB BUIIOI OCBITH [1, c. 215].
ixi Ta gocaigHUIbKI MU TAHHA

l'onoBHa Mera 1i€i 0akagaBpChKoi pOOOTH — BUBYMTH TEOPIIO Ta 3aMPONOHYBATH MPAaKTUYHI
CHOCOOM PO3BUTKY KOMYHIKaTHBHMX HAaBUYOK y MaillOyTHIX BUMTENIB YKpPAiHCHKOI MOBH IIiJ
Yac IXHbOTO HaBYaHHS y BUIII. J{OCHTi)KEHHS ITyKa€e BIAMOBI/I HA TaKi MATAHHS: sIKI OCHOBHI
11e1 nexaTb B OCHOBI KOMYHIKaTUBHHX 310HOCTEH BUMTEINS, SIKI MPAKTUYHI METOAU Ta YMOBHU
HalKpallle T0MoMararTh iX pO3BUBATH, 1 IK KOTHITUBHUMN MiAXIJ 10 BUBUCHHS MOBU BIUIMBAE
Ha Il HaBUYKHU. Takok MU pO3IVITHEMO, SIKI caMe€ BMIHHS Ta HaBUYKU CHUIKYBaHHS €
HaBaKIMBIIIUMH VIS YCHIIIHOT poOOTH BUUTENS YKPaiHCHKOI MOBH.

MertopnoJiorist

VY po0Gorti Oyrne BUKOPUCTAHO pi3HI METOAUW. MU mpoaHaji3yeMo HayKOBi Ipaili 3 MeAaroriku,
MICUXOJIOTIi Ta MOBO3HAaBCTBA, WLIO0 3pO3yMITH TEOPETUYHI OCHOBH KOMYHIKaTHBHOT
KOMITETEHTHOCTI. MU TakoX y3arajJlbHUMO Pi3HI HAyKOBI HiAXOAM, 00 BHU3HAYUTH, 3 YOTO
CKJIaJJa€ThCSl KOMYHIKaTMBHAa KOMIIETEHTHICTh BUMTENs SK CHUCTEMa BHYTPILIHIX pecypciB.

Oco0nuBy yBary mpuIiIMMO KOTHITHBHOMY MiJXOMy IO HAaBYaHHS MOBH, KU mependadae

130


http://www.innovpedagogy.od.ua/archives/2024/68/part_2/46.pdf

aKTHBHE BUKOPUCTAHHSI TEKCTY SIK HABYAJIbHOI'O IHCTPYMEHTA, BPAXOBYIOUM HOT0 CKJIQIHICTB,

CTPYKTYpY, OOCAT Ta MOTHBALIWHY IIHHICTH Aisi CTymeHTiB [3, c. 80]. [ns anamizy mu

BUKOPHCTA€MO HaBYaJbHI TEKCTU Ta BIIPABH, SKi PO3BHBAIOTH MOBJICHHEBI BMIHHS, a TaKOX

METOIUYHI MOpaa IMIOAO iX 3aCTOCYBAaHHs y MIATOTOBIII MaHOyTHIX BYHMTEINIB YKPaiHCHKOi

MOBH.

OuikyBaHi pe3yJibTaTH Ta 00rOBOPEHHS

Mu odikyeMo, MO pe3yJabTaTd JOCHIDKEHHS JIOTIOMOXYTh Kpamie 3pO3yMITH TEOPiko

(hopMyBaHHS KOMYHIKaTHBHHUX HAaBHYOK Yy MaWOyTHIX BYMTEINIB YKPAiHCbKOi MOBH Ta

3aMpONOHYIOTh JI€BI MPAKTHUYHI CIOCOOM iX PO3BUTKY. MU MiAKPECIUMO BAKIUBICTH ITI€i

TemMu s Qimoryorii, aHami3ylo4M, SK MOBAa Ta CIUIKYBaHHS, BKIIIOYAlOYHM CJIOBAa Ta

HeBepOalbHI CHTHANM, BIUIMBAIOTh HAa KOMYyHiKamito. Ll pobora mae 3poOHTH BHECOK Y

Ne1aroriyHy HayKy, YIOPsAKYBaBILINM METOIU Ta YMOBH, IKi CIIPUSIOTh PO3BUTKY NpodeciiiHo-

KOMYHIKaTUBHMX HaBHYOK, a TAKOX IOSCHUBLIM pOJb KOTHITUBHOIO IHIAXOAY B LbOMY

nporeci. Mu crofiBaeMocsi, 10 Hamli peKOMEHJAIil JOTMOMOXYTh BHIIUM HaBYAIbHUM

3aKJIaJlaM Kpaile TOTyBaTH BYMTENIB, 3a0e3Meuyloud iM BHUCOKHI PIBEHb KOMYHIKaTHBHOI

KOMITETEHTHOCTI, sIka MOTPiOHA JJIsl YCHIIIHOT pOOOTH.

Jlireparypa:

1. Iocunanns Ha cratTio -- TeopernuHi 3acaau GopmyBaHHS MpPodeciiHO-KOMYHIKaTHBHOI
KOMIIETEHTHOCTI MailOyTHIX BHKIaaa4iB —innovpedagogy.od.ua

2. Jlibak H.A. KomyHikaTuBHa KOMIETEHTHICTh YUUTeNsl YKpaiHChKOI MOBM Ta JITepaTypH.
AxTyanpHi mpoOJeMH HaBYaHHS 1 BUXOBaHHS B YMOBax IHTErpalifHUX HpoLeciB B
OCBITHBOMY Ta HayKOBOMY IIpocTopi: 30IpHMK Te3 JomoBiaeil 3a wmatepianamu [V
Bceykpaincbkoi HaykoBO-NIpakTU4HOI [HTepHET-KOHpepeHuii (M. MykaueBo, 5 nucronana
2021 p.). Mykaueso: MJTV, 2021. C. 257-260.—msu.edu.ua

3. Ilocwnanns Ha crartio — KorHiTuBHMH minxin y ¢GopMyBaHHI KOMYHIKaTHMBHOI
KOMIIETEHTHOCT] MaiGyTHIX yunTenmB ykpainchkoi MoBu — Ilepernsny KOIHITUBHUIM
MAX1)L Y  @®OPMYBAHHI  KOMYHIKATMBHOI ~ KOMIIETEHTHOCTI
MAWBYTHIX YYUTEJIB YKPATHCBKOI MOBU

4. TlocunanHg Ha cTarTio- POpPMyBaHHS KOMYHIKATMBHOI KOMIIETEHTHOCTI CTYJEHTIB Ha

3aHATTSX 3 yKpaiHChKOI MOBH —Fep.nuos.edu.ua
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POJIb ®PA3EOJIOI'I3MIB Y PO3BUTKY MOBJIEHHS YYHIB

IIpizBumie Ta im'sa cryaenra: I'aa I'anna

CrnenianbHicTh: YKpaiHCbKa MOBa Ta JiiTeparypa

®opma HaBYaHHsA: 3a04HA

IIpisBume Ta im's HaykoBoro kepiBHuka: IleBce AHnapes AmHApiiBHA, KaHAuAar

neJaroriyHuxX HayK

Beryn

KoxHa MOBa Mae cBOi XapakTepHiI OCOOIHMBOCTI, Y SIKUX BiJIOOPaKAOTHCSI 1ICTOPIS, KYJIbTYpa,
CBITOIJIAZ 1 MEHTaNITeT HapoAy. Baromoro ckiaoBOIO JIEKCUYHOro OaraTcTBa YKpaiHChKOI
MOBH € (pazeonorismMu. BoHM aKyMyJIOIOTh JKUTTEBHM [JOCBIJ Hapony, IepeAaroTh
HaI[lOHAJILHO-KYJIBTYPHY cIleu(diKy Ta CIYryloTh BaXKJIUBAM 3aCO00M YBUPAa3HEHHS
MoBIIeHHs. TeopeTnyHi 3acagu yKpaiHChKoOi (pazeosorii IpyHTyOThcs Ha mpamsx JI. I
ABKceHTbeBa, B. JI. VkueHka Ta iHIIMX HAYKOBIIIB.

AKTyaJlbHICTh TEMH 3yMOBJIEHA MOTPeOO0 (OpMyBaHHS KOMYHIKATUBHOI KOMIIETEHTHOCTI1
YUHIB y Cy4acHii mKoii. Bukopucranus ¢pazeosnorizmMis cripuse 30aradeHHIO CIOBHUKOBOTO
3aracy MKOJSAPiB, PO3BUTKY OOPa3HOTO0 MHCICHHS, MOBHOI IHTYIIIl Ta KyJbTypHd MOBJICHHS.
O3HaifomnieHHsl 3 (pazeosoriyHUM (HOHIOM MOBHU JOIOMAra€ y4HsM IJIMOIIE YCBIIOMHUTH
HAaI[lOHAJIBHI TPAAULIT Ta JyXOBHI IIIHHOCTI YKPaiHChKOTO HApOAYy.

JlocmimpKeHHS i€l TEMU Ma€ BEJIUKE 3HAYCHHS JUIS BIOCKOHAICHHS  T1€IaroriqyHoi
MIPAKTUKU 71 pO3BUTKY METOIMYHOI 0a3u BHKJIaJaHHS yKpaiHCbKoi MoBU. B
YMOBaX Cy4acHOi OCBITH, III0 MOTpeOye IHHOBALIWHHUX MiAXOIB O HABUAHHS, ONPALIOBAHHS
¢dpaszeosoriamMiB Moxe cTaTH €(pEeKTHUBHUM IHCTPYMEHTOM Ui MiJBHUILEHHS SIKOCTI MOBHOI
OCBITH ¥ PO3BUTKY MOBJICHHEBUX YMIHb YUHIB.
iy Ta gocaiTHMUbKI MUTAHHSA
OCHOBHOIO METOI0 0aKaIaBpChKOI pOOOTH € KOMILJIEKCHE JAOCIHIHKEHHS poiii (ppa3eosorizMiB
y PO3BUTKY MOBJICHHS Y4YHIB 3aKJaJiB 3arajJbHOI CepelHbOi OCBITM Ta OOIPYHTYBaHHS
e(eKTHBHUX METOJIB iX BUKOPUCTaHHsS B HaBYaJbHOMY Ipoleci. Peamizamis moctaBieHOi
MeTH Tiepeadavae TMOETHAHHS TEOPETUYHOTO aHalli3y JIHTBICTUYHUX 3acaj ¢paseonorii 3
MPAKTUYHUM BUBYEHHSM METOJIMKU POOOTH Haj (hpa3eosoriyHIM MaTepiaioM y LIKOJI.

Jlnist TOCSITHEHHST METH Tepei0adaeThesi po3B’ I3aHHS TaKUX JOCHITHUIBKUX MMUTaHb:

1. Sxi ocHOBHI O3HaKW Ta KiacudikamiiHl miaxoau 10 (pa3eosori3MiB BU3HAYEHO B

Cy4aCHOMY MOBO3HAaBCTB1?
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2. Sy ponwb BigirparoTh (paszeonoriuHi oauHUIl Yy (GOpPMYBaHHI KOMYHIKATHBHOI

KOMIIETEHTHOCT] Ta MOBHO{ KYJIbTYpH Y4HiB?

3. Sxi wmeroam, mnpuiiomu Ta GopmMu podoTH 3 (paseornorizMamMu € HAWOULIBII

e(peKTUBHMMHU B YMOBAX 3aKJjaJly 3arajbHOi CepeaHbOI OCBITU?

4, SlxuMm 4yuHOM CcHCTeMaTH4YHa poOoTa Haja (pas3eosioTier0 BIUIMBAE Ha 30aradeHHs

CIIOBHHKOBOTO 3aI1acy Ta PO3BUTOK YCHOTO i IMTMCEMHOTO MOBJICHHS LIKOJISIPiB?

Poboua rimoreza AOCHIKEHHS MOJIATa€E B TOMY, IO LUIECHPSIMOBaHE W CHCTEMAaTUYHE
BUKOPHUCTAaHHS (DPa3eosori3MiB y HABYAIBHOMY IMPOIECI CIPHUSA€E IMABUIICHHIO PIBHSI
MOBJICHHEBOI MiATOTOBKHM Y4YHIB, PO3BUTKY iXHBOI'O OOpPa3HOrO MHCIEHHS Ta (HOPMYyBAHHIO
CTiIKOi TOTPEeOH B KYJIbTYpHOMY i JOPEYHOMY MOBHOMY CAMOBHUPAKCHHI.

Mertononoris

MeTo0510T14YHy OCHOBY JOCIHI)KEHHSI CTAHOBUTH ITO€JHAHHS JIIHIBICTUYHOI'O Ta IICUXOJIOTO-
MeIaroriyHoro MiAXOAiB 10 BUBYCHHS ()pa3eosiorii SK MOBHOTO ¥ TUJAKTHYHOTO SBHIIA.

Jlnist MTOCSITHEHHSI TTOCTaBJICHOI METH BHKOPHCTAaHO TaKi METOJH JOCIIJDKCHHS: OIMCOBO-
AQHATITHYHUN — JUI y3araJlbHEHHS Ta CHUCTEMaTH3allil HayKOBO-TEOPETHYHHUX JDKEpeln i3
npoOiieMu; aHali3 1 CHHTE€3 — JJI BU3HAYCHHsI CYTHOCTI ()pa3eosiori3miB, IXHIX O3HaK i
Kiacudikaiii; MopiBHAILHUAN aHA3 — JUIsI 31CTaBJICHHS ITIIXO/IiB O BUBYEHHS (pa3eosiorii
B JIHTBICTHIII Ta METOJWIII HABYAHHS; y3arajJbHEHHS MEAaroriyHoro AOCBIAYy — JUIS
BU3HAUEHHs e(QeKTUBHUX GopM 1 HpHUioMIB poOOTH 3 (Hpa3eosoTIYHUM MaTepiajioMm;
Me/1aroriyHe CHOCTEPEKEHHSI — 3 METOI0 BUSBJICHHS PIBHSA BUKOPHUCTaHHS (pa3eoiori3MiB y
MOBJICHH] Y4HIB.

Marepianom IOCIIIKEHHS CIIYTYIOTh HayKOBI mpaili 3 (ppa3eosorii Ta METOIUKU HaBUYAHHS
YKpaiHChbKOI MOBH, IIKUIbHI MIAPYYHUKH, HaBUalbHI NpPOrpaMH, a TaKOX MpPHUKIaIU
(bpa3eosoriyHUX OJUHMIb, YKHBAHUX Y XYAOXKHIX TEKCTaX 1 MOBJIEHHI IIKOJIApiB. AHaii3
3NIIACHIOETBCS 3 ypaxyBaHHAM (YHKIIOHAIbHO-CTUIICTUYHHUX OCOOIMBOCTEH (hpa3eosiori3misn
Ta IXHBOTO BIUIMBY Ha (JOPMYBAHHSI MOBJIEHHEBUX YMiHb YUHIB 3aKJIaJlIB 3arajibHOi CepeHbOT
OCBITH.

OuikyBaHi pe3y/1bTaTH Ta 00r0BOPEHHS

VY pesynbTaTi JAOCHIPKEHHS Iepen0adaeTbcs TEOPETUYHO OOIPYHTYBAaTH M IMPaKTHYHO
MiATBEPANUTH 3HAUYLIICTh (Ppa3eosori3miB K eeKTUBHOTO 3ac00y PO3BUTKY MOBJICHHS YUHIB
3aKJIaiB 3arajibHOI cepenHboi OCBITH. OYIKYETHCS, 0 CUCTEMATH30BaHUIN aHAI3 HAYKOBUX
JDKEpeIl TacTh 3MOT'Y y3araJlbHUTH OCHOBHI MIIXOJU IO PO3YMIHHS CYTHOCTI ()pa3eoJOriYHUX
OIMHMI, iX Kiacudikamii Ta (YHKIIOHAIBHO-CTHIIICTUYHUX OCOOJIMBOCTEH, a TaKOX

YTOUHUTH iX poiib Y pOpMYBaHHI MOBHOI Ta KOMYHIKaTHBHOI KOMIIETEHTHOCTI LIKOJISPIB.
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[lepenbavaeThcss  moBecTH, IO LUIECNIpSIMOBaHa W cHCTeMaThyHa poOoTa 3
(bpa3zeosoriyHIM MaTepialoM Crpusie 30araueHHIO CIOBHHUKOBOTO 3aracy Y4YHiB, PO3BHUTKY
00pa3HOTO Ta JIOTIYHOTO MHUCIEHHS, (POPMYBAHHIO HABHUYOK JIOPEUYHOTO BUKOPUCTAHHS
MOBHHX 3aC00iB y PI3HHUX CHUTYAIliSX CIUIKYBaHHSA. OUiKyBaHHM PE3YJIbTATOM € PO3POOJICHHS
KOMIUICKCY BIPaB 1 METOJMYHUX PEKOMEHMIAIlIH, K MOKYTh OyTH BUKOPHUCTaHI B MPAKTHUII
BHKJIAJIaHHS YKPATHCHKOI MOBHU.

dinonoriuHe 3Ha4eHHS poOOTH MOJIATAE B y3arajJbHEHHI TEOPETUYHUX 3aca]] YKpaiHCHKOi
JOCITIJDKEHHST BOaUaeMO B YJOCKOHAJIEHHI METOJMKH HaBYaHHsS (ppa3eoiorii, mo CrupusITUME
MiABUIIEHHIO PIiBHS MOBJICHHEBOI KYJIBTYpH Y4YHIB 1 PO3BHTKY iXHBOI HaliOHAJIBHO-
KYJIBTYpHOi CBiZIOMOCTI.
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TOTAJITAPHUHI MI® Y ITIPO3I MUKOJIA XBUJILOBOI'O

IIpizBue Ta im’sa crynenra: I'ybaan lasina

CrnenianbHicTh: YKpaiHCcbKa MOBa Ta JiiTeparypa

®opma HaBYaHHSA: leHHA

IIpizBuie Ta im’s HaykoBoro kepiBHuka: OcrpoBcbkuii Onexkcanap OJieKCaHAPOBUY,

aoKTop ¢pinocodii

Beryn
VY mepmniii momoBuHI XX CTONITTA YKpaiHChbKa JiTeparypa po3BHBaJacsi B YMOBax
panuKaIbHUX COLIATBHO-TIONITHYHUX TpaHc(OpMaIlii, Mo CyTTEBO BIUIMHYJIH Ha XYIOKHIO
cBiloMicTh MUTIIB. OJHUM 13 KIOYOBUX (DEHOMEHIB Ii€i 100U CTaB TOTaTiTapHUN Mip —
cucTema iaei, oOpa3iB 1 HapaTUBIB, CIPSIMOBAHUX Ha YTBEP/PKEHHS HOBOI iaeosorii Ta
(dbopmyBaHHST «HOBOI JIOAWHUY. OcoOIMBE Micle y LIbOMY KOHTEKCTI IHOCIZTa€ TBOPYICTh
Muxonu XBHILOBOTO, IIPO3a SIKOTO Bi0Opa)kae CKIaTHUM 1 CyNepewUBUI MPOLIEC 3ITKHEHHS
PEBOIIOLIIHUX 1€alIiB 13 pealibHICTIO TOTAITAPHOTO CYCH1IbCTBA.

AKTyasbpHICTh HAIIOTO JOCIIIKEHHS MOJISrae B TOMY, 110 TBOPUiCTh MUKOIU XBUIBOBOTO
€ OJIHUM 13 HAISICKpaBIiIMX 1 BOJHOYAC HAMTParidHIIIMX SBUII YKPAiHCHKOI JiTepaTypu XX
cromitts. [I[MChbMEHHUK CTaB He JIMIIE XYA0)KHUKOM CJIOBa, a i 17I€0JIOTOM CBOTO TIOKOJIiHHS,
MUCIIUTENEM, SIKUI HamMaraBcsi OCMUCIUTH IUISIXU PO3BUTKY YKPaiHCBKOI KyJIbTYPU B yMOBax
CTaHOBJIGHHS PAJSHCBKOIO TOTAIITApHOTO pexuMy. Y T1po3i XBHIBOBOTO TJIMOOKO
B1J100pakeHo npo1iec popMyBaHHS Ta pyHHYBAaHHS TOTAJTITAPHOTO Midy — CHCTEMH YSIBIIEHb,
[0 MiJNOPSAIKOBYBaJla OCOOUCTICTh JAep:KaBHIM 17€i, 3HEIIHIOIOYHM MOpajib 1 TyMaHI3M.
JlocnmipkeHHsT 1bOro ()EHOMEHY ChOTO/HI € OCOOJMBO aKTyaJlbHUM, aJke mpobiema
MaHIMyJALii CBIAOMICTIO, BTpAaTH 1AEHTUYHOCTI Ta JyXOBHOI aBTOHOMII JIFOJJMHU 3HOBY MOCTA€
Yy Cy4acHOMY CBITI.
isti Ta DOCaAIIHMUBKI MUTAHHA
Metoro AUIIOMHOI POOOTH € KOMIUIEKCHUH aHami3 ToTaiitapHoro Midy B mpo3i Mukonu
XBUJIBOBOTO Ta BU3HAYEHHA HOro (YHKIIOHYBaHHS B 11€HHO-XYAOXKHIH CTPYKTYpi TBODIB
MUCHbMEHHUKA.

JIst TOCSITHEHHS TIOCTaBJICHOT METH Tepe10a4acThCsl PO3B’A3aHHS TAKUX JOCIITHUIIBKUX
MTUTAHB!

— 3’sICYBaTH MOHATTS TOTATITAPHOTO Mi(y B KOHTEKCTI JIITepaTypO3HABUUX TEOPIHd;
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— OKPECIIUTH 1CTOPUKO-KYJIBTYPHI YMOBU (DOpMYBaHHS TOTAJITApHOI CBIJOMOCTI B YKpaiHi

1920-x poxiB;

— TpoaHaNi3yBaTH 00pa3W, MOTHBH Ta CHMBOJIM, IOB’A3aHi 3 TOTAJIITapHUM Midom y

po3i Mukonau XBUIILOBOTO;

— BUSABHUTH aBTOPCHKE CTaBJIICGHHA JO 1l€0JIOTIYHHUX HapaTHBIB Ta MEXaHi3MiB

Mi()OTBOPEHHS;

— BHU3HAUUTH pPOJb TPO30BHX TBOPIB XBHIBOBOTO Y KPHUTHII Ta IMEPEOCMHCICHHI

TOTATITAPHOI 171€0JIOT11.
MetopoJoris
Y poGoTi 3acTOCOBAHO KOMIUJIEKC JITEPAaTypO3HABUUX 1 KYJIBTYpPOJOTIYHUX METO/IIB
nocmikeHHss. OCHOBHUM € TEKCTyaJbHHH Ta IHTEpIpeTAllifiHuN aHali3, CIpsSIMOBAaHHHA Ha
BUSBIICHHS  1/I€OJIOTIYHUX, T[ICUXOJOTIYHMX 1 CHMBOJIYHMX MEXaHI3MIB TBOPEHHS
ToTaniTapHoro Mmidy B mpo3i Mukonun XBHIbOBOro. BHKOpUCTaHO MOPIBHAJIBHUM aHami3,
SIKUH JTO3BOJISIE 3ICTABUTH Pi3HI MOJIEII XYA0KHBOTO OCMUCIICHHS TOTAJITAPHOI CBIJIOMOCTI B
HoBeni «f (PomanTtuka)y», pomani «BanpamHenn» Ta onoBinanHi «IBan IBanoBuuy». Baxknuse
MiClle TMOcCija€ aHali3 XyJOKHIX 3aco0iB  (CMMBOIIB, 00pa3iB, MOBHHX CTpaTerii,
KOMITO3UIINHUX TPUHOMIB), 3a JONOMOIOK SKHUX 1i1eosioriyHuii Mid ¢dopMmyeTrbes Ta
BOJHOYAC MiAmaeTbes naemidororizamii. TakoX BHKOPHCTAHO €INEMEHTH PpEIeNTUBHOI
€CTEeTHKH, IO JTa€ 3MOTY IMPOCTESKUTH BIUIMB TEKCTIB HAa YUTa4ya Ta OCOOJIMBOCTI iXHBOTO
CIPUHHATTA B PI3HUX JKaHPOBUX (Qopmax. TeopeTHuHy OCHOBY JIOCHIJKEHHS CTaHOBIIAThH
Ipali yKpaiHCHKUX JITEpaTypo3HaBLIB 1 KYJIbTYpOJIOTiB, MPUCBSYEHI mHpodiemaMm Midy,
TOTAJIITAPHOI KYJIbTYPH, MOAEPHI3MY Ta 17€0JOTIYHOI KPUTUKH B JiTepaTypi. Marepiaiom
JUIL aHAJi3y € XyOOXHS mpo3a Mukonun XBHIBOBOTO, SIKa PO3MIISATAETHCS B KOHTEKCTI
ykpaincbkoi Jitepatypu 1920-1930-x pokis.
OuikyBaHi pe3yJ1bTaTH Ta 00r0BOPEHHSA
OdiKyeTbCs, IO JOCHIKEHHS JIO3BOJUTH KOMIUIEKCHO OCMHCIHTH Tpo3y Mukonu
XBUJILOBOTO SIK OJIHY 3 MEpUIMX B YKpaiHCBKIM JiTeparypi cnpod XyA0XKHBOTO BUKPHUTTS
TotamiTapHoro wmidy. Y pobori Oyae OOBeAECHO, MO TOTaliTapHWii Mid y TBOPUOCTI
MUChbMEHHHUKA (YHKIIIOHY€E HE JIMIIE K 30BHILIHS 1/1€0JI0T1YHA KOHCTPYKIis, a IK BHYTPIIIHIN
MICUXOJIOTIYHUN MeXaHi3M, 10 (POpMYe PO3ABOEHHS OCOOMCTOCTI, JeTyMaHi3allilo Ta BTPaTy
MOpPJIbHUX OPIEHTHPIB. Pe3ymbTaTél AOCTIIHKEHHS MalOTh BAXJIMBE 3HAYEHHS, OCKUIBKH
MOTJIMOIIOITh PO3YMIHHS YKPAiHCHKOTO MOJEpHI3MY, MPOOJIEMH 17€0JOTIYHOr0 THCKY Ha

XYA0XKHIO CBIJJOMICTh Ta POJIi JTITEPATYPH SIK MPOCTOPY KPUTUYHOT'O MHUCIICHHS.
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THUITOJIOT IS IEKCUUHUX TOMMJIOK Y 3AKAPIIATCBHKIN YKPATHCHKIN
MPECI: IMJAKTHUYHUN KOMEHTAP TA BIIPABH 151 YUHIB

pizBume Ta im’a cryrenra: Kimn Amanaa OJiekciiBHa

CrneniajibHicTh: YKpaiHCbKa MOBA Ta JiiTeparypa

®opMma HaBYaHHSA: 3204HA

IIpizBume Ta iM’ss HaykoBoro kepiBHuka: Baiigmu Tersima BacuaiBhHa, crapmmii

BHKJIAAa4

Beryn:

VY cydacHHX yMOBaX CTPIMKOTO PO3BUTKY MeJia OCOONMBOI aKkTyasllbHOCTI HaOyBae mpobiema
JIEKCUYHUX TMOMMJIOK, OCKUIBKHM caMe yepe3 JPyKOBaHi i eJIeKTPOHHI BUJAHHS MOBHI 3acO0H
3aKpIILTIOIOTHCA Y CB1IOMOCTI HOCIiB MOBH, 30KpeMa yuHiB. CIiij] 3a3Ha4UTH, 1110 MOBa 3ac001B
MacoBoi iH(popMalii Bigirpae BaxJuBy poiib Yy (opMyBaHHI MOBHOI KYIBTYPH CYCIJIBCTBA,
aJDKe caMe Tpeca Ma€ BEJIMKHA BIUITMB Ha MOBHI HOPMH Ta KOMYHIKaTHBHI CTaHAAapTH YHTAUiB.
PerionanpHi BHMJaHHs, 30KpeMa 1 3aKapnarcbka YKpaiHCBKOMOBHA IIpeca, € Ba)KIMBUM
JDKEPEJIOM IMOIIUPEHHS JIITepaTypux HOPM, IPOTE BOAHOUAC MU MOXKEMO CIOCTEpiraTtd y Hii
PI3HOMaHITHI JIEKCUYHI BIIXWUJICHHS, SIKI MOXKYTh OyTH 3yMOBJIEHI pi3HUMH (pakTOpamu.

VY 3B’sA3Ky 3 1IKMM, O0COOJIMBOi yBaru noTpedye aHaii3 TUIOBUX JIEKCUUHUX MOMMIIOK Y
3aKaprarchKiil mpeci, /1e NOMITHUMH € BIUIUB PETiOHAJIbHUX TOBIPOK Ta CYCiJIHIX MOB. Takum
YMHOM, CHCTeMaTH3allisl IMX BIAXWICHb Ja€ HaM 3MOTY OKpECIUTH iXHIO THUIOJIOTIIO,
BU3HAYUTH MPUYMHU BUHUKHEHHS Ta pO3pOOMTH €(EeKTHBHI METOIWYHI pPEeKOMEHJalli s
TOT0, 100 MONEepPEeUTH MO110H1 TOMUJIKU Y MOBJIEHHI HIKOJISPIB.

Le cBiguuTh MPO TE, MI0 AKTYANbHICTh HAIIOT TEMH 3yMOBJIEHA HEOOX1IHICTIO IMiIBUIIEHHS
PiBHS MOBHOI IPaMOTHOCTI Y4HIB Ta BJJOCKOHAJICHHS METOJUKH HAaBUYAHHs YKPaiHCHKOI MOBH.
3nificCHeHHST MUIAKTUYHOTO KOMEHTAaps 10 BUSBICHUX JIEKCHYHUX ITOMUJIOK 1 CTBOPEHHS
KOMIUIEKCY BIIpaB CIPUSATHME (POPMYBAaHHIO B YUHIB HABUYOK HOPMAaTUBHOTO CIIOBOBXKHBAHHS
Ta KPUTUYHOTO CTABJICHHS JI0 MOBHUX SIBUII Y MEA1alIpOCTOPI.

ixi Ta gocaigHUUbKI IMTAHHA:

OCHOBHOIO IIULTIO HAIIOTO JOCHIKEHHS € BUSABJICHHS, CUCTEMaTH3allis Ta XapaKTepHCTUKA
JIEKCUYHUX TMOMMJIOK y TEKCTaX 3aKaprarchbKoi YKpaiHOMOBHOI Mpecu Ta OOIPYHTYBaHHS
METOAMYHUX MIAXOAIB A0 X ONpalloBaHHS B HIKIJIBHOMY Kypcli yKpaiHChkoi MoBH. B
JOCTIDKEHHI MU PO3MISHEMO: MOMWIKHM SIKI HalyacTillle TPaIruIsIIOTbCS B 3aKapraTChbKUX

HepiOIlI/ILIHI/IX BUJaHHAX Ta OHHaﬁH-MeHia, YUHHUKH SIKI 3YMOBJIIOKOTH TOSABY HUX IMOMUIIOK,
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KWW XapakTep MarOTh BHSIBJICHI JIGKCMYHI BIIXWJICHHS, METOIWYHI MPUUOMHU SIKI CIIiJT
BUKOPHCTOBYBATH AJisi (DOpMYyBaHHS BMIiHHS pPO3MI3HATH U BHIIPABISATH TMOMHJIKHA a TaKOX,
HACKUTbKH €(QEeKTUBHUM MOXe OyTH BUKOPHCTAaHHS MaTepialiB pEerioHalibHOI Tpecu SK
IUJIAKTHYHOTO PECYpPCY Ha ypOKax YKpaiHChKOI MOBH.

MetonoJoris:

OCHOBHUM METOJIOM HAIOTO JOCTI/DKEHHS € aHalli3 TeKCTIB, SKUi mependadae 30ip
Marepiaqy 3 Tras3eT, OHJIalH-BHAAaHb Ta pETiOHAJNbHUX iHOpMaUiiHUX mnopTamB. Jlns
MOSCHEHHsI NPUYMH BUHUKHEHHSI MOMWIOK MU IPOBEAEMO IOPIBHSIHHSA BXHUBAaHUX CIIB 3
JAHOTO TEKCTY 13 HOPMAaTHBHOK YKPAiHCHKOIO JIEKCHKOIO, KPIM LbOTO, PO3IVISIHEMO BIUIUB
MICIIeBHX TOBIPOK, MDXXMOBHO1 iHTep(epeHIii Ta KaJbKyBaHHS.

B Hamomy aHaiizi MM pO3IIISIHEMO TEKCTH 3aKaprarchbkoi mpecw 3a octanHi 10 pokiB.
Oco0nuBy yBary M IpUIUICHO MyOMiKaIisM sKi OpI€EHTOBaHI Ha LIMPOKY ayAUTOPIiIO, aJIKe
camMe BOHHU HaOiIbII BIUIMBAIOTh HA MOBHY CBIOMICTh 4uMTadiB. [l TUAAKTUYHOT YaCTUHU
poboTH BiOUPAOTHCS TEKCTH, IO MICTATH JIGKCHYHI TOMUJIKM PI3HUX THIIIB, SKI TOTIM
BUKOPHCTOBYIOTBCS ISl CTBOPEHHS AUJAKTHYHUX KOMEHTAPIB 1 MPAKTUYHKUX BIPAB JJISl YUHIB.
Takox MM PO3IVISIHEMO YAaCTOTHICTh IMOMMJIOK Ta MOSICHUMO INPHYUH X MOSBH, LEH Miaxix
JIOTIOMOKE€ HaM He JHile Kiacu(iKyBaTH MOMUIIKU, a U po3poOuTH e(eKTHBHI HaBYAIbHI
peKOMeHTaIii.

OuikyBaHi pe3yJibTaTH Ta 00TOBOPEHHS:

B pesymprari nNpoBEIEHOro JOCHIPKEHHS OUIKYETbCS OTPUMATH  CHUCTEMAaTH30BaHY
kinacu@ikaliio JEKCUYHUX MOMHIIOK y 3aKaprarchKiil mpeci, M0 J03BOIUTh BUIUIMTH iXHI
OCHOBHI THIIM Ta YaCTOTHI 3aKOHOMipHOCTI. [lepen0OauaeTbcsi BUSIBUTH BILIUB PEriOHAIBHOL
TOBIPKH, 1HIIOMOBHMX 3allO3MYEHb Ta CTHJIICTUYHHUX KaJbOK Ha CIOBOBXKHBAHHS y MICHEBUX
Menia Tekcrax. OTpuMaHi JaHi JO3BOJIATH HE JIMIIE ONMCATH XapakTep IMOMMIIOK, a M
3pO3YyMITH 1XHI IPUYMHHU Ta 3aKOHOMIPHOCTI.

[IpakTiyHa 3HAUYIIICT JOCTIIPKEHHS MOJISITa€ Y CTBOPEHHI AUJAKTUUHUX MaTepiaiiB s
HaBUaHHS YKPaiHCHKOI MOBH: KOMEHTApIB JI0 MMOMUJIOK Ta BIIPAB JJISl YYHIB, SIKi TOTIOMOXXYTh
¢dopMyBaTi BMiHHS YCBIIOMJIEHO pO3Ii3HABaTH 1 BUIPABIATH JIEKCUYHI BiJXUJICHHS.
Teopernune 3Ha4yeHHS pOOOTH MPOSBISAETHCS Y BHECKY B PET1OHAIBHY JIHTBICTUYHY KapTUHY
VYkpaiHu Ta B pO3BUTOK METOAMKH JIEKCUKOJIOTIYHOTO aHaJli3y Mejlia TEKCTIB.

Takum 4yrMHOM, OUIKYyBaHi pe3yiIbTaTH CHPUATUMYTh I1IBUILIEHHIO MOBHOT KOMIIETEHTHOCTI
YUHIB, PO3IIMPEHHIO YSIBJIEHb PO HOPMATUBHY YKPATHCHKY JIEKCHKY Ta MiJKPIMJISATh HAYKOBI
JOCHIKeHHS Y cepi cydacHO! yKpaiHChKOI JIeKCHKOIOTiT Ta auaakThku. Kpim Toro, pobota

MOXE CHIYyryBaTu OCHOBOIO [Jid MOAAJIBIIUX I[OCJ'IiII)KeHL per 10HAJIbHUX OCOOJIMBOCTEH
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CIIOBOBXHMBAaHHS y Me[la Ta Il pO3pOOKH OCBITHIX MpOTpaM 3 ypaxyBaHHSM CIEeIH(IKH

JIOKaJIbHUX MOBHHX HOPM.
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YCHA HAPOJHA TBOPYICTDb HA YPOKAX JIITEPATYPHU PITHOI'O KPAIO

IpizBuie Ta im’s crynenra: Kopmom Bikropis BitaiiiBHa

CrnenianbHicTh: YKpaiHCcbKa MOBa Ta JiiTeparypa

®opMa HaBYaHHS:3a04YHAa

Ipi3Buie Ta iMm’a HaykoBoro kepiBuuka: [lasiosu4 KOaira [laBaiBHa, kanauaar

neuaroriqnnx HayK

Beryn

VY cydacHHX yMOBax pO3BUTKY OCBITH OCOOJHMBOI Baru HaOyBae mpoOiema 30epexeHHS
KYJIBTYPHOI CIAIIIMHA Ta (POPMYBAHHS HAI[IOHATHHOI ACHTUYHOCTI MOJIOAOTO TOKOJIHHSI
yepe3 OCBITHIM mpolec. YCHa HapoAHa TBOPYICTh € BaXKJIMBOI CKJIAJ0BOIO JIYXOBHOI
KYJIBTYpH YKpPaiHCBKOTO Hapody, a/pke caMe B Hi 30Cepe/KeHO ICTOPUYHY IaM’sTh,
MOpaJibHI ILIHHOCTI, CBITOTJISAHI YSBJICHHS Ta >XHUTTEBUH JOCBiA 0ararb0X IOKOJIHb.
BopHouac y mIKiNBbHIA MPaKTUI TMOTEHINAN PEriOHAIBHOTO (POIBKIOPY BHKOPHCTOBYETHCS
HE/I0CTaTHbO CHUCTEMHO, IO 3YMOBIIIOE€ MOTPeOy MOLIYKY HOBUX METOAMYHMX MiJIXOMIB JIO
HOoro BUBYEHHS Ha YpOKax JiTepaTypH piIHOIO Kparo.

AKTyaJIbHICTh TeMH

[TocuntoeTbes TakoK HEOOXITHICTIO OHOBJICHHS 3MICTY OCBITH BIJITIOBITHO J0
KOMIIETEHTHICHOT MapaJurMu, sika rnepeadoayae ¢opMyBaHHS HE JIMILIE T'yMaHITapHUX 3HaHb, a
Il IPAaKTUYHUX KUTTEBUX YMiHb. [loeTHaHHS BUBYEHHS (DOJIBKIIOPY 3 €IEMEHTaMHU
€KOHOMIYHOI IPaMOTHOCTI J1a€ MOKITUBICTD YUHSIM PO3KPHUTH MPUKIIAIHE 3HAYCHHS HAPOIHOT
MYAPOCTI.

Takuif MOCIOHMK JONMOMOJKE LIKOJSIPaM BCTAHOBHUTHU MPSMHH 3B'A30K MK KYyJIbTYPHUM
3aHenaj oM 1 MPHUHLMIAMM paliOHAJIBHOTO YIOPaBIiHHA Ta (iHAHCOBOI IOBEIIHKH B
CYy4aCHOMY CBITL.»

O0’exT HoCaiKEeHHS

[Iporiec BHMBYEHHS YCHOI HapOAHOI TBOPUOCTI HAa YypOKax JITEpaTypd PiJHOTO Kpawo B
3aKJIaJlax 3arajbHOI CEepeHbOi OCBITM Ta MOMJIMBOCTI MDKIPEAMETHOI iHTerpaii
TYMaHITapHUX JAUCLUIUIIH 13 OCHOBaMM MeEAIarpaMOTHOCTI Ta KPUTUYHOTO MHCJICHHSA Yy
KOHTEKCTI ()OpMYBaHHS IUTICHOTO CBITOTJISITY YUHIB.

IpeameTt gocaimxeHHst

3micT, MeTod, GOPMH Ta MearoriyHi yMOBH peatizailii MeTOAMYHOI CUCTEMU BUKOPUCTAHHS

YCHOT HapOAHOT TBOPUOCTI Ha YpOKax JiTepaTypu piJHOrO Kparo, a TAKOX OCBITHIM MOTEHIial
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iHTerpamii (GoJBKIOPHOrO0 MaTepiany 3 €JIeMEHTaMH TPOMAISIHCHKOI Ta COIIOKYJIBTYPHOT
OCBITH $IK 3aC00y PO3BUTKY MPAKTHYHOT'O MUCIICHHS YYHiB.
I'imoTe3a gociaimxeHHs
[Tonsirae B mpumyIieHH1, o e(eKTUBHICTh BUBUYEHHS YCHOI HapOJHOI TBOPUYOCTI Ha ypoKax
JiTepaTypd PIAHOTO Kpaw 3pOCT€ 3a YMOBH BUKOPUCTAHHSA KOMIIETEHTHICHOTO,
KyJIBTYypOJOTIYHOTO  Ta  MDKIUCHMIUTIHAPHOTO  MiAXOMIB, ypaxyBaHHs  crenudiku
perioHanbHOTO (ONBKIOPY W 3aCTOCYBaHHS IHTEPAKTUBHUX 1 JIOCHITHUIIBKAX METOIIB
HaBYaHHS.
Meta podoTu
TeopernuHo OOTpYHTYBAaTH Ta PO3POOUTH METOAWYHY CHCTEMY BHBUEHHS YCHOi HapOIHOI
TBOPYOCTI HA ypOKax JIITEpPaTypH PiIHOTO Kparo 3 ypaxyBaHHSIM MIKIIPEIMETHUX 3B’S3KiB.
Cuctema crpsiMoBaHa Ha ()OpPMYBaHHS KYJNbTYpHUX 1 I'POMAISIHCBKMX KOMIIETEHTHOCTEH
YUYHIB Ta YCBIJJOMJEHHS IPAKTUYHOI'O 3HAYEHHS 3HaHb 4Yepe3 IHTEerpauild 3 OCHOBAMHU
Me/IiarpaMOTHOCT] Ta PO3BUTKY KPUTUYHOTO MUCIICHHS.
JL1s1 1oCSITHeHHSI MeTH BU3HAYEHO TaKi 3aBJaHHS JT0CTiIKEeHHS
1. IlpoananizyBaTu cCydyaCHMH CTaH HAyKOBOIO BHBYEHHS MPOOJEMH BUKOPUCTAHHS
YCHO1 HApOJHOI TBOPYOCTI B OCBITHHOMY IPOILIECI.
2. YTOYHHTH 3MICT TOHATh «yCHa HapOJHA TBOPYICTBY», «IiTE€paTypa PiTHOTO Kparoy,
«pET1OHANIBHUM KOMITIOHEHT OCBITH», «MUKIpPEIMETHA IHTErpaunis», «PyHKIiOHaIbHA
I'PaMOTHICTB» Y KOHTEKCTI Cy4acHOi OCBITHBOI MapaJurMu.
3. OxapakTepu3yBaTu >KaHPOBO-TEMAaTH4HI OCOOJIMBOCTI (POJBKIOPY PErioHy — JIEreH],
nepekasiB, Ka3ok, Oayajl, KOJTOMHIOK, OOPSIIOBUX TMICEHb — Ta BUSHAYUTH IXHIM BUXOBHHUH 1
Mi3HAaBaJILHUN ITOTEHIIA.
4. Bu3HauuTH TENAroriyHi MOXJIMBOCTI  (OJBKIOPHUX TEKCTIB Yy (opMyBaHHI
HAI[IOHAJILHOT 1IEHTUYHOCT1, MOPAJbHUX LIHHOCTEH 1 COIiabHOT BiAMOBIJATBHOCT] YUHIB.
5. OOrpyHTyBaTH JOLUIBHICTH IHTErpalii marepiajiB YCHOI HapoJHOI TBOPYOCTI 3
eJIeMEHTaMH MeJl1araMOTHOCTI SIK 3ac00y pO3BUTKY MPUKIIATHOTO MUCIEHHS.
6. Po3pobutu MeroAaWuHI MiIXOAU 1O BUKOPUCTAHHS IHTEPAKTUBHUX, MPOEKTHHUX 1
JOCHITHUIBKUX (POPM HaBYAHHS.
7. IligroryBaT MeETOAWYHI pPEKOMEHJAIl JUIs BYMTENIB I0AO0 €(EeKTUBHOTO
BUKOPHUCTAHHS PET10HANBHOTO (OJILKIIOPHOTO MaTepialy B OCBITHBOMY IPOILIECI.
Metoau gocaiizKeHHS
AHali3 1 CMHTE3 HaAyKOBUX JDKEpell Ul y3arajJbHEHHs TEOPETUYHMX MiIXOJIB A0 BUBYECHHS

YCHOI HapOAHOI TBOPYOCTI; MOPIBHSUIBHO-3ICTABHUN METOJ AJisi BU3HAYCHHsS OCOOIMBOCTEMH
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perioHaIbHOTO (HOJIBKIIOPY; MOJIETIOBAHHS — JJISI CTBOPEHHS CTPYKTYPHO-(DYHKITIOHAIBHOL

MOJIeNIi METOJUYHOI CHCTEMH HAaBYaHHS, Y3arajJbHEHHS Ta CHUCTeMaTH3amis — JUIs

(dbopMyItOBaHHS BHUCHOBKIB; TIEJAaroriyHe CIOCTEPEKEHHS Ta EJIEMEHTH OCBITHBOTO

EKCIIEPUMEHTY — JJIs1 IEePEeBIPKH e(PEeKTUBHOCTI 3aIIPOINIOHOBAHUX METOJUYHUX PILICHb.

OuikyBaHi pe3yJbTaTH J0CTiIKEeHHS

[lepenbadaroTh MiABUINEHHS  3aI[iKaBICHOCTI Y4YHIB JHTEPaTypor  PIAHOTO  Kpaio,

norMuOJICHHS 3HaHb MPO KYJABTYPHY CIAIIIMHY PETiOHY, PO3BUTOK KPUTHUYHOTO M TBOPUYOTO

MUCJICHHSI, JOPMYBAHHSI HAIIOHAJIBHOI CAMOIEHTUYHOCT] Ta IPAKTUUYHUX KOMIIETEHTHOCTEH.

Pesynbratu pobGoTH MOXYTh OyTH BHUKOPHCTAaHI BUHUTENISAMH YKPaiHCBKOI JiTepaTypH,

JTEpaTypyu PIAHOTO Kparw Ta BUKIAJa4aMHd EKOHOMIYHUX JHCHUIUIIH JJIi CTBOPEHHS

CY4acHOT0, 3MICTOBHOTO 1 JKHTTEBO OPIEHTOBAHOTO OCBITHHOT'O CEPEIOBUIIA.
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®OPMYBAHHSA 'VMAHICTUYHMX IIHHOCTEM ¥ IIKOJII HA ITPUKJIAI
OINIOBILJAHB I'PUT'OPA TIOTIOHHUKA

IIpizBumie Ta im'sa cryaenra: Jleromr beara Ousiekcanapa

CrnenianbHicTh: YKpaiHCbKa MOBA Ta JliTepaTrypa

dopma HaBYaHHA: 3a04HA

IIpizBume Ta iM's HaykoBoro kepiBHuka: Kopaonensr Ouiekcanap, KaHauaar

distosnoriuaux HayK

Beryn

L 6akanmaBpchka poOOTa MPUCBSUEHA TOCIIHKEHHIO TPO0IeMH (OPMYBaHHS T'yMaHICTHYHHIX
LIHHOCTeH y 3aKiajax 3arajbHOI CepeAHbOI OCBITH 4Yepe3 MpHU3My Manoi nposu ['puropa
TroTtonHuka. Tema € aKkTyaJlbHOIO B YMOBaxX IOBHOMACIITAOHOI BIMHM, KOJM IUTAHHSA
ryMaHi3My, MOPAJILHOCTI Ta MAaTPIOTUYHOTO BUXOBAHHSA Ha0YBalOTh OCOOJIMBOTO CYCIIJILHOTO
3HaueHHs. XyHOXHS Tpo3a TIOTIOHHWKAa IIOCTa€ SK CEpPEelOBUINE, ¢ I IIIHHOCTI
NEpeXKUBAIOTBCA UYepe3 JI0JII KOHKPETHHX JIIoJiel, a He JAEKIapylThCcsl abCTPaKTHO.
MasnoociiIKeHICTh TEMU Y BUMIpl Cy4acHOI METOAMKH BUKJIAJaHHS JITepaTypu J101aTKOBO
MAKPECITIOE JOIUIBHICTh TAKOTO TOCIIIKEHHS.

TBopuicts I'puropa TrioTIOHHHKa 3aiimMae ocoOnMBe Miclle B YKpaiHChbKill JjiTeparypi
IIICTAECATHUKIB: MOTO Tepoi - MPOCTi JIIOAM 3 iXHIMM OOJSIMHM, CyMHIBaMH Ta IIMPICTIO -
3MYIIYIOTh YUTaya 3aMHUCIMTUCSA HaJX THM, L0 O3Hayae Oyt mofsHuM. Came Tomy Horo
OMOBIJJaHHS € HE JIMILIE JITepaTypHUM, a W BUXOBHUM pECypcoM, SKMH IIKOJIa JI0Cl He
BUKOPHUCTOBYE [TOBHOIO MIpOIO.

i Ta gocaigHUIbKI IMTAHHSA

Meta poOOTH - MPOCTEKUTH, IKUM YMHOM omnoBifaHHs ['puropa TIOTIOHHMKA MOXYTb OyTH
BUKOPHUCTaH1 JUIsl (pOPMYBAaHHS TyMaHICTUYHMX LIHHOCTEH Y4HIB y 3aKJIaJax 3arajbHOl
cepeHboi OcBITU. JlOCHIAHMIIBKI MUTaHHS OXOIUIIOIOTH XYAOXKHIO OPUTIHAIBHICTH MPO3U
MUCHbMEHHUKA, OCOOJMBOCTI METOJUYHOTO OIpallOBaHHS ONoOBiNaHHA «/luBak» y m'stomy
KJlaci Ta crocodu BUBUEHHS «TphoX 303ylb 3 MOKJIOHOM» B OJMHAALATOMY Kiaci. OKpemo
PO3IIISIIAEThCS MUTAHHA MPO T€, K Yepe3 cUcTeMy 00pa3iB-TepCOHaXIB 1 aBTOPCHKY €THUKY
TioTIOHHMKAa BYHMTENb MOXe BHUOYIOBYBaTH MJiaJIol 3 YYHSAMH MpO BiJMOBIAAJIBHICTS,
CHIBUYTTS Ta JIIOJICBKY T1IHICTB. Lle M03BOJIsie po3risimaTu JIiTepaTypHUM YPOK HE JIMIIE SIK
aHaJIi3 TeKCTY, a i K npocTip A1 GOpMYyBaHHS LIHHICHUX OPIEHTUPIB LIKOJISAPA.

MeTtopoJioris
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Y po6oTi 3acTOCOBAaHO METOAM JIITEPaTypO3HABUOTO aHAMI3y: ICTOPUKO-IITepaTypHUH,
€CTETUYHUH, MOPIBHIIBHUIN 1 TepMEeHeBTHYHMA. TeopeTnyny 0a3y CKiIalaloTh HAyKOBI mpari,
npucBsyeHi TBopyocti ['puropa TrOTIOHHMKA, a TAKOXK JOCTIKEHHA 3 Tpo0ieM (popMyBaHHS
T'YMaHICTUYHOTO CBITOTJISY B IIKOJIAPiB. Marepiajiom JJis aHali3y CIYTYIOTh OIOBIJIaHHS
«luBax» Ta «Tpu 303y 3 HOKIIOHOMY K 3pa3Ku Majlol IPO3H, 10 PENPE3CHTYIOTh KIHOUOBI
1IeHO-XYI0KHI 0COOIMBOCTI MMCHMEHHUKA.

[Mopsan 13 cyTo miTepaTypo3HaBUUMU MiAXO0JaMHU, Y pOOOTI BPaxOBYEThCSA 1 METOAMYHUIN
BUMIp - TOOTO aHAJI3y€eThCS HE JIMILE Te, 1110 300paXxye MUCbMEHHHUK, a i Te, IK caMe BUUTEIb
MOXXE OpraHizyBaTh poOOTYy 3 TeKCTOM Yy kmaci. g mporo 3ajydeHO 4YWHHI HaBYaJIbHI
mporpaMu 3 yKpaiHChKoi Jiteparypu aist 5—11 kiaciB, a Takok MyOumiKailii 3 TeaaroriqHux
JMCLUIUTIH, IO CTOCYIOThCS IHTEPaKTUBHUX (DOpPM HABUAHHS Ta aKCIOJIOTIYHOTO MiAXOIy 10
BHUBYEHHS XYA0KHbBOT JIITEpaTypH.

OuikyBaHi pe3y/1bTaTH Ta 00r0BOPEHHA

Y pe3ynbTari JOCHIPKEHHS Tepen0adacThCsl BCTAHOBHUTH, SKMMHU XYAOXKHIMHU 3aco0amu i
gepe3 siKi o0pasu-niepcoHaxi TIOTIOHHUK YTBEP/KY€e T'YMaHICTHYHI IIIHHOCTI Y CBOil Mpo3i, a
TaKOX BU3HAYUTH €()EKTHBHI METOJIWYHI IMIIXOAU 10 POOOTH 3 MOro TEKCTaMH Ha Pi3HHUX
CTYNEHSX ULIKUIbHOTO HaB4aHHsA. Po0OoTa TakoX TIOKJIMKaHa IIOKa3aTdh, WLI0 TBOPHU
MUCHbMEHHUKA 30epiraloTb CBOI BUXOBHY CHIY 1 ChOTOJHI, Y KOHTEKCTI TOIIYKY HOBHX
OpIEHTHPIB HAIIOHAIbHOI 1J€HTHUYHOCTI. lIpakThyHe 3HA4YEHHs AOCHIDKEHHS IOJArae B
MO>KJIMBOCTI 3aCTOCYBaHHs MOT0 pe3yabTaTiB y Kypcax 3 BUBUEHHS YKpPAiHCBKOI JIiTepaTypu
XX cTOmTTS y cepelnHid Ta BUIIIA OCBITI, a TAaKOX HiJ Yac MOJAIBIIMX PO3BLIOK 3
MpoOJIEeMaTUKK T'yMaH13My B XYJOXHIX TEKCTaXx.
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KOHLIENTU BUMHKY TA BIIIIOBLIAJILHOCTI B POMAHAX MAKCA
KIIPYKA «BOT: ATAKAMCBKA KPHU3A» TA «BOT: I'YASIKLIbCHKHIA
MMAPAJIOKC».

IIpizBume Ta im’s cryaenra: Munsar Harauis BacuiiBaa

CreniajbHicTh: YKpaiHCbKa MOBa i JliTrepaTypa

®opma HaBYaHHA: 3a04Ha

Ipi3Bume Ta iM’a HaykoBoro kepiBHumka: Youka Tersina CrenmaHiBHa, KaHIUAAT

distosnoriuaux HayK

Beryn
CyuacHa ykpaiHcbka JiTepaTypa mo4atky XXI cTOMITTS AEMOHCTpye aKTUBHMHA PO3BUTOK
KAHPOBOT MpPO3M, 30KpeMa TEXHOTPWIEPA, SKUI IO€JHYE HAyKOBY JOCTOBIPHICTb,
JMHAMIYHANA CIOKET 1 TMOOKYy eTuuHy mpoOiematuky. llpeameroM JOCTIKEHHS €
texnorpuiep Makca Kinpyka «Bot: Atakamcbka Kpusay» ta «bot: ['yaskinbebkuii mapagokey.
3MiCHEHO JEeTallbHUN PO3IJIA[ CUMBOJIYHHUX €JIEMEHTIB, MOTHBIB 1 TeM, 10 (OPMYIOTh
€K3UCTEHLINHY CBIJOMICTh MEPCOHAXIB Y KOHTEKCTI CY4aCHUX TEXHOJIOTTYHUX 1 E€KOJIOTTYHUX
BUKIIMKIB; TMIAKPECICHO pOJb TEXHOJOTIH AK IIEHTPaJbHOTO  aCMeKTy Cy4acHOi
€K3UCTEHIIIHHOT Kpu3u. [IpoaHanizoBaHO BIUIMB TEXHOJOTIYHUX YTOMIH Ta Karactpod Ha
JIIOICBKY CBIJJOMICTh Ta MOpaJibHUI BUOIp B JiTepaTypHii iHTepnpeTauii Ta ¢inocopchkux
HiAXOMIB JI0 aHaji3y TBOPIB, MIO J03BOJIAE TIJMOLIE 3pPO3YMITH B3AaEMOJII0 JIOAWHU 3
TEXHOJIOTIYHUM MIPOTPECOM 1 MPUPOTHUM CEPEOBUILIEM, BUCBITICHUX Y CydacHI! JiTepaTypi.
Makc Kiapyk, ykpaiHCbKUIl MTUCbMEHHHK, BIIOMHIM CBOIMHM TEXHOTpPUIIEpAMH, PO3KPUBAE B
HUX aKTyajJbHI JUIs JIIOJCTBA EK3UCTEHILIIHI MpoOJeMU: MOTHUB TEXHOJOIIUHOI 3arposu
NpOHU3ye 00MIBA IOCIIpKYBaHi poManu («BoT: ATakamchka kpu3a» Ta «bot: yaskinbckuii
Mapajokc»), BiAOOpakaroyM cTpax TNepea HEKOHTPOJIbOBAHMM BUKOPUCTAHHSM HOBITHIX
TEXHOJIOT1H. ABTOp TMOPYIIy€ MUTAHHS €THYHOCTI HAYKOBUX EKCIIEPUMEHTIB 1 MOKIIUBUX
HACIIAKIB JUIs JIIOJICTBA. MOTHB MOpAJIBHOTO BUOOPY TAaKOX € LEHTPAIbHUM Yy TBOpax
Kinpyxka. I'epoi 3my1ieHi npuiiMaTH CKJIQJHI PilIEHHS, [0 BIUIMBAIOTh HA IXHE JKUTTS 1 KUTTS
HIINX JIFO/IeH; aBTOP MIAKPECITIOE BXKIUBICTh MOPAIbHUX MIPUHLUIIB Y CY4aCHOMY CBITI.
il Ta gocaigHUIbKI IMTAHHSA
MeTo0 TaHOTO JOCHIDKEHHS € aHalll3 Ta 1HTepIpeTalis eK3UCTeHLIHHOI mpoOjJeMaTHKu B

pomanax Makca Kinpyka «bor: Atakamcbka kpusza» Ta «Bor: ['yaskinbChKHH Mapamokcy,
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30KpeMa dYepe3 XapaKTePUCTHUKY IMOBEIIHKKM TepoiB Ta iX eK3WCTEHLIMHWA BuUOIp Ha T
riobanpHuX Karactpod. s JOCATHEHHS METH Tiepe10aueHO BUKOHAHHS TaKUX 3aBaHb:

e ki CTpYKTypHI Ta KOMIIO3MIIHI o0coOMHMBOCTI poOasATh «boT» KIacHYHUM

TEXHOTPUIIEPOM?

e Sk Makc Kinpyk mnoeaHye XyAokHIH BUMHCENT 13 HAyYKOBUMH (hakTamu

(HaHOTEXHOJIOT11 Ta Helpobiooris)?

e Sk y poMaHi BUCBITIIEHO Ip00IeMy BiTUYKECHHS JIIOJMHHI B yMOBaX U(PPOBOi ernoxu?

e JSlki MOpanpHO-€TWYHI JAWJIEMH BUHUKAIOTH Yy TepoiB MpU  B3aEMOIIl 3

HAaHOAT€HTaMH/IUITYYHUM 1HTEJIEKTOM?

e V yomy mnomsrae ¢igocopCchbkuil MIATEKCT «aTakaMChbKOi Kpusm» (OopoThba 3a

BIKMBAHHS YU 30€peKEHHS JTI0ACHKOro B c001)?

MetopoJioris

JlociskeHHS Ma€ TEOPETUKO-aHAMITUYHUIN XapakTep 1 IPYHTYEThCS HA MOEAHAHHI SKICHUX
METO/IIB JIITepaTypO3HABYOrO aHATI3y. Y poOOTI 3aCTOCOBAHO KaHPOBUM, KOHIICTITYAIbHUN Ta
IHTEpIpEeTAIMHNA TIAXOAU, IO JTO3BOJIIOTh KOMIUIEKCHO PO3IVISHYTH poMaHu Makca
Kinpyka — «Bot: Atakamcbka Kpusa» Ta «bot: ['yaskinbChbKuil mapamokc.»

MoxeMo KOHCTaTyBaTH, IO TMO€IHAHHA HAyKOBUX 3HAHb 3 eleMeHTaMH (DaHTACTUKU €
XapaKTePHOIO O3HAKOKO 1TIOCTHIIO NMUCbMEHHUKA, KA JI03BOJISIE MOMY EKCIEPHMEHTYBAaTH Ta
BUCBITJIIOBaTH MPOOJIEMH CY4YacHOIO CBITY HACTUIBKM 3aXOIUIIOKOYE, LI0 YUTay HE Ofpasy
MIOMIYa€ y TOCTPOCIOKETHOMY IPUTOJHUIBKO-(PAHTaCTUYHOMY 3MICTI SICKpaBy alleropiro
MOpPAIBHO-€TUYHOI TEMAaTUKH. 30KpeMa JIOCHIKYBaHMIl pOMaH TOYMHAETBCS 3 MOKa3y
eKkoJstoriuHux npobiaeM. [lpuposaa nocrae nepea unTaueM NepcoHi(pikOBaHOK: BOHA HIOW MCTUTb
JIOJCTBY dYepe3 OE3BIANOBIAATBHE CTaBICHHA 10 cebe. K Hacmigok — pi3HI aHOMATIi:
METEOpOJIOTiYHI KaTakli3MU; JUBHA MOBEAIHKA TBApUH 1 pUO: «...TI MapiiHU BUCTPUOYBAIM HE
TakK, SIK BUKHJA€TbCS 3 OKEaHy KHUT UM KOCATKa..., BOHM BWIITAIM MiJ OyIb-IKUMU KyTaMmH 1
BXOJIWJIM Y BOAY CITMHOIO UM XBOCTOM, HEMOB O0MOH, ...sIK Oe3ay1Hi MeTaneBi obomom» [2, ¢.17].
Jlutie y po3B’si3Ill pOMaHy YMTad JII3HAETHCS, IO BCl KUTEI OKEaHy MoYaan ce0e TaKk OBOAUTH
YHACTIIOK TOTPAIUISIHHS y BOJY HAHOAreHTIB — IUIOAY JIFOACHKOI MisuTbHOCTI. [IMchMeHHUK
SICKPaBO LITFOCTPYE, 110 HAIII CBIT € €IMHUM I[LIUM, TOMY HIIlIO HE MOK€ OMUHYTH 1 camy JIIOIHHY.
dizionoriuni motpedu mpocroro pudanku Tito (OiAHICTH, TONO) 3aTyMaHIOIOTh HOMY TOJIOBY:
BIH pO3yMi€, 10 pOOUTH HEMPABUIILHO, KO BU30UpYye Ol Oepera puly 3 4OpHO-KPUBAaBUMHU
OuYMMa, aJie BCe OJTHO MPUHOCHTS ii 10 ceOe T0IoMy Ta Be3e Ha Ipoaax [2, ¢. 34], yHaciIoK 90ro

NepuImMMu MOMHUPAOTb Horo mec i APYKHUHA. ITomunka 0I[Hi€i JIFOAUHU TTPU3BOAUTH 10 3aruoenu
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COTEHBL-THCSY 4YOJIOBIK, a Oe3leuHe Ta XajaTHE CTaBIEHHSA 10 CBOiX OOOB’SI3KIB — IO

KaTacTpoQiuHIX HACHIAKIB JFOICTBA 3araioMm [uB.: 2, c. 362].

CuMBOJIYHO HAacHIbCTBA Y [ yasKini nounHaoThes Ha Pi3aBo — 7 civns, a mik yOMBCTB MpHIIagae

Ha 9 ciuns [2, ¢.55]: MOKIIMBO, came TOMY, IO JItoIu 3a0ymu bora, 3710 — «BOHOY» — B35UJI0 BEPX Y

MOPOXKHIX JTFOJICBKUX CEPLISX.

Temaruka B3a€MOZIi JIOAWHM 3 MPUPOJIOIO € aKTYaJIbHOIO B 000X pomaHax. Kinpyk mokasye,
K JIFOJICbKA JISUTbHICTh MOXKE TIPH3BECTU J0 CEPHO3HMX EKOJIOTIYHHUX KaTtacTpod, HAroIOUIyroun
Ha HEOOXITHOCTI BUXOBaHHS E€KOJIOTIYHOI CBIJIOMOCTI Ta BIANOBITAILHOCTI TNEPEs JOBKULISIM.
ABTOp moOpylIye MpoOJeMH TPO MPUPOAY CBIIOMOCTI 1 MEXKI HAYKOBHX CKCIIEPUMEHTIB,
3MYIIYIOUHM YATa4Ya 3aMUACITUTUCS HAJl ETHYHUMH aCIIEKTaMU TEXHOJIOTIYHOTO TIPOTpecy.

Omxe, obunsa TBopu Kiapyka po3risaaioTh rTMOOKI €K3UCTEHIINHI MUTaHHS PO MPUPOLY
3714, JIFOACHKY BiMOBIITBHICTD 1 BIUIMB TEXHOJIOTIH Ha CyCHUILCTBO. BOHM MiKpeCo0Th, 10
LUBLUTI3aIlsT MOXE K MIJHOCUTH, TaK 1 pyWHYBaTH JIOJICBKY JYXOBHICTb, 1 3aKIMKAIOTh O
YCBIZIOMJICHHSI HACTIIIKiB CBOIX jiii. CriibHa BOJISI BCIX JIFOJEH MOXKE 3yIMTUHUTH aOCOMIOTHE 3710 1
Horo maHyBaHHS Ha 3eMJIl, aje JUId IIbOTO KOXXEH MYCHUTh OOpOTHCS 31 CBOIMH BHYTPILIHIMH
JIEMOHAMH 1 pOOUTH MOPAJIBHO BIIMOBITaIbHUNA BUOIP.

OuikyBaHi pe3y/1bTaTH Ta 00r0BOPEHHA

OdiKy€eTbes, IO JOCIIIPKEHHS JO3BOJIUTh CUCTEMAaTU3yBAaTH YSBJICHHS MPO TE, K Y pOMaHax

Kinpyka dopmyeTscsi 00pa3 MopaabHOro BHOOpY, HMPOSBU BIANOBIAAIBHOCTI Ta HACTIAKU

BUYMHKIB repoiB. Pe3ynbTatn poOoTH MaTUMYTh JiTepaTypo3HaBue Ta (ijoJoriyHe 3HAUSHHS,

OCKUIBKU CIIPUSTUMYTh IIHOIIOMY PO3YMIHHIO @BTOPCHKOTO CIIOCO0Y MOOYIOBH MEPCOHAXKIB

Ta KOHIENTYyaJbHOI MOJENl [Jii y cydyacHIM YyKpaiHChKii mpo3i. BHecok OaxanaBpchKoOi

po0OoTH Tmonsirae 'y BHSIBICHHI 3aKOHOMIPDHOCTEH penpe3eHTalii KOHIENTIB BYMHKY Ta

BIJIMOBIAAIHOCTI, a TAKOX y CTBOPEHHI METOAOJOTIYHOIT 0a3u /Ui MOJANTBIINX JOCTIKEHb Y

rajgy3i aHasi3y Cy4acHoOi yKpaiHChKOI1 JIITepaTypH.
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CEMAHTHKA HA3B ICTOT B YKPATHCBHKII MAPEMIOJIOTTI

IIpizBume Ta im'sa cryaenra: Hikonoposa Bikropisa ®exopiBHa

CrnenianbHicTh: YKpaiHCbKa MOBa Ta JiiTeparypa

®opma HaBYaHHsA: 3a04HA

IIpisBume Ta im's HaykoBoro kepiBHuka: IleBce AHnapes AmHApiiBHA, KaHAuAar

neJaroriyHuxX HayK

Beryn

[Tapemionoriss sIK CKJIaJoBa MOBO3HAaBCTBA Ta (DOJIBKIOPUCTUKU JOCHIDKYE TPHCITIB’S 1
MPUKA3KH — CTiMKiI MOBHI OJIMHUII, 110 KOHIICHTPYIOTh KOJEKTUBHHI JTOCBIA HApOIy, HOTO
KHUTTEBY MYAPICTh, CUCTEMY MOPAIBHUX I[IHHOCTEH 1 CBITOTJISAIHI OPI€EHTUPH. YKpaiHCHKi
napemii (GopMyBaTHCS MPOTITOM TPHBAIOTO ICTOPUYHOTO TIepiony W 30eperym y CBOIH
CTPYKTYpi Oaratuii CHMBOJIYHUHN 3MICT, IOB’I3aHUH 13 TPAAULIHHOIO KYIbTYPOIO, TOOYTOM i
HapOJHUMHU YSIBJIEHHSMHU I1PO JIFOIUHY Ta CBIT.

Oco0nuBe Miciie B YKpaiHCBKiM Mapemiofiorii MociialoTh Ha3BU ICTOT — TBapHH, MTaxiB,
KoMax i Mi()OJIOTIYHHX TIEPCOHAXKIB. Y HApOIHUX BUCIOBAaX BOHU (YHKIIOHYIOTh HE JIUIIE 5K
HOMIHATHBHI OJMHUII, 0 TIO3HAYAIOTh 00’ €KTH peanbHOl a00 YsIBHOI AIMCHOCTI, a 1 SIK 3HAKU
KYJIBTYpHOi CUMBOJIIKH, MeTa)OpUUHI MOZETI Ta HOCII OLIHHUX 3Ha4YeHb. Yepe3 o0pasu icToT
HapoJl Mepejae YsABJICHHS PO JIOACHKI YeCHOTH I Bajau, colLliaibHI poJli, MOpPaJbHI HOPMH,
MOBE/IIHKOBI CTpAaTerii Ta *KUTTEB1 3aKOHOMIPHOCTI. TakMM YMHOM, Ha3BU ICTOT y MapeMisix
BUKOHYIOTh BaXIJIMBY CEMaHTHUHY Ta KOTHITHUBHY (YHKILIIO, opMyloun oOpa3zHy cUCTEMY
HapOJIHOTO MUCJIEHHS.

AKTYyalbHICTh JIOCHIKEHHS 3yMOBJIEHAa HEOOXITHICTIO KOMIUIEKCHOTO aHali3y CEeMaHTUKHU
Ha3B ICTOT y MapeMiojoriYHOMYy (OHJI YKpaiHChKOI MOBHU SIK CKJIQJJHUKAa MOBHOI KapTHHHU
cBITy. BUBUEHHS iX 3Ha4YeHb 1 PYHKIIINA 103BOJISAE TIUOIIE 3pO3yMITH MEXaHI3MU CUMBOJII3a1lii
B HApOJHIM TBOpUYOCTI, crenudiky KyJIbTYPHHUX acolialiiii Ta ocoOJIMBOCTI BiOOpa)KeHHs
JiCHOCTI y (DOJIBKIIOPHOMY MOBJICHHI.

il Ta gocaigHUIbKI IMTAHHSA
JlocniaHuibka mpobsieMa Mossirae y BU3HAYEHHI CEMaHTHYHOIO IMOTEHIlaly Ha3B ICTOT Yy
CKJIal YKpailHCBKMX NPHUCIIB’iB 1 NpPUKAa30K Ta 3’sCyBaHHI iXx poii y (opMyBaHHI

MeTapOpUYHUX MOZENEH 1 IHHICHUX YSIBJIEHb HAPOIHOI CBIOMOCTI.

151



Meroro OakanaBpChbKOi POOOTH € KOMIUICKCHUM CEMaHTUYHUN aHali3 Ha3B ICTOT B
YKpaiHCBhKIN mapeMionorii Ta BU3HAUCHHS iX (pyHKIIOHAIBHO-CUMBOJIIYHOI POJIi y CTPYKTYPI
HapOJHUX BHUCJIOBIB

Jns peamizaiii IOCTaBIEHOI METH Iepea0ayeHO pPO3B’A3aHHSA TaKUX JOCIIIHULBKUX
3aBJlaHb:

*  3ailicHUTH Big0ip i cCUCTEeMAaTU3allil0 YKPaiHCHKUX MPUCIHTIB’iB 1 MPUKA30K, 10 MICTATh

Ha3BH ICTOT;

*  kiacu(iKyBaTH HA3BH ICTOT 3a TEMATHYHHMH Ta CEMAaHTUYHUMHU TpynaMu (CBIMCHKI

TBapWUHHM, TUKI TBAPUHM, IITAXH, KOMaxH, MipidHi iICTOTH);

*  BU3HAYWTH NPsAMi i IEPEHOCH] 3HAYEHHS Ha3B 1CTOT y CTPYKTYPi Mapemiii;

*  JOCHiTUTH CUMBOJIYHI Ta OLiHHI (yHKIIT 00pas3iB icTOT;

* 3’scyBaTH, SKi JIOJACHKI SKOCTI Ta TOBEIIHKOBI MOJEINi PEmpe3eHTYIOThCA Yepes

300HIMH;

*  TpoaHai3yBaTH POJb HA3B iICTOT y GOpPMYyBaHHI MOBHOI KapTHHH CBITY YKPaiHCHKOTO

Hapoay.

MetopoJoris

MeTom0/IoTiYHy OCHOBY  JIOCHIIKEHHSI CTAHOBUTh KOMIUIEKC 3araJlbHOHAyKOBHX 1
CHelialbHUX JIHTBICTHYHUX MeToAiB. OCHOBHMM € CEMaHTUYHHH aHali3 mapeMmii,
CHpSIMOBAaHUM HA BUSBJICHHS 3HAYEHHEBUX KOMIIOHEHTIB Ha3B ICTOT Ta iX (PYHKIIIOHYBaHHS B
KOHTEKCTI HapOJIHUX BUCIIOBIB.

Takox 3acTOCOBaHO ONHUCOBUM METOA JUIs CUCTeMaTH3alii MOBHOTO Marepiaiy,
KkjIacuiKaifHUKA MiAXiA A1 TpYyNyBaHHS Ha3B ICTOT 32 TEMAaTUYHUMH O3HAKaMHU, a TaKOXK
€JIEMEHTH KOHTEKCTYyaJlbHOTO Ta KYyJbTYpOJIOTIYHOTO aHami3y JUIsl  1HTeprpeTranii
CHUMBOJIIYHUX 3HAYEHb.

TeopeTHuHOIO OCHOBOIO JOCHIUKEHHS € TIOJOXEHHS Cy4YacHOI JIIHFBOCEMaHTUKH,
(dbpazeosorii, ETHOMIHTBICTUKHN Ta KOTHITUBHOI JIHTBICTUKH, SIK1 PO3TJISIAI0Th MOBHI OJMHMIIL
SK HOCIi KylbTypHOI iH(popMallii Ta 3aco0M KOHIIETITyalli3allii CBITY

MarepiajioM JOCITIIKEHHsI CIIYTy€e KOPIYC YKpaiHChKUX HAPOJHHUX MPUCHTIB’iB 1 MPUKA30K,
IO MICTATh Ha3BM 1CTOT. AHaNi3 3AIHCHIOETbCA 3 YpaxyBaHHSAM I1X HOMIHATUBHOI,
MeTa(OpUYHOI, OL[IHHOI Ta CUMBOJIYHOT (PYHKIIIH.

OuikyBaHi pe3y1bTaTH Ta 00rOBOPEHHS
VY pe3ynbTari MpOBEIACHOTO JOCITIKEHHS MependavyacTbes 3A1MCHUTH KOMIUICKCHUM aHami3
CEeMaHTHKM Ha3B ICTOT B YKpAiHCBbKill mapemionorii Ta OOIpYHTYBaTH IXHIO pOJIb SIK

BYKJIMBOTO CKJIQJHUKA HAPOJHOT MOBHOI KapTUHU CBITYy. CHcTeMaTH3allisg HAyKOBHUX MIIXOMIIB
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70 BUBYCHHS MapeMiid JacTh 3MOTY YTOUYHHTH (DYHKIIIOHAJILHO-CMHUCIIOBI OCOOJIMBOCTI Ha3B
ICTOT, BH3HAYUTH IX CHMBOJIIYHE HABAHTAXXECHHS Ta TPOCTEKHUTH 3aKOHOMIPHOCTI iX
YKUBAHHS B YKPAiHCHKUX MPUCITIB’AX 1 MPUKa3KaXx.

OuikyeTbCs BCTAHOBHTH, 110 HA3BU ICTOT Y MApPEMIONIOTIYHUX OJUHHUISAX BUKOHYIOTH HE
JIMIIIE HOMIHATHUBHY, a i 00pa3HO-CUMBOJIIYHY (PYHKIIIIO, Bi0Opakatoud HApOAHI YsIBICHHS
PO MOpaJbHI SKOCTI JIOJAWHY, COLIaTIbHI BITHOCHHHU Ta HOPMH NOBeAiHKU. [lepenbavaerbes
BU3HAYUTU OCHOBHI CEMAaHTHUYHI TPYNU Ha3B ICTOT, 3’SICYBaTH MEXaHI3MH MEPEHECEHHS
3Ha4YeHb 1 Meradopu3zamii, a TaKoX IIOKa3aTH, SIK Yepe3 o0pa3u TBapuH 1 MTaxiB
PENPE3eHTYIOTHCS y3arajabHEeH1 XapaKTePUCTUKHU JIIOICHKOT TOBEAIHKH Ta KUTTEBOTO JOCBIY.

Amnaiiz Ha3B ICTOT y CKJaJi mapemiil CHpusTHME TIIHOIIOMY PO3YMIHHIO HaIliOHAJIHHO-
KYJIBTYPHOI crielu(iku yKpaTHChKOT MOBH, OCKUJIBKH IIi OJMHUII aKyMYJTIOIOTh 1CTOPHYHUHN
JIOCBiJ 1 LiHHICHI opieHTHpU Hapoay. [IpakTuyHa IiHHICTH POOOTH MOJSATAE Y MOMIUBOCTI
BUKOPUCTaHHS 11 pe3ynpTaTiB y BHUKJIAJaHHI YKpaiHCbKOi MOBH, (OJBKIOpPY Ta
JHTBOKYJIBTYPOJIOTI, @ TAKOXK y MIATOTOBI[I HABYAJILHO-METOAMYHIX MaTepiaiB.
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“TATSYUIL MOBHUI CBIT Y KABKAX T'AJINHU MAJIUK: OITPALIIOBAHHSI
CTPYKTYPHO-CEMAHTUYHOI'O AHAJII3Y JJEKCUKHU HA YPOKAX
YKPAIHCBKOI MOBH”

IpizBumie Ta im’s cryaenra: Cenina lap’s
CreniajbHicTh: YKpaiHCbKa MOBa Ta JliTeparypa
®opma HaBYaHHA: J/leHHA

IIpi3Bumie Ta im’s1t HaykoBOro kKepiBHuka: Baiiguy Tersina, crapmmii BuKkjiIagaq

Beryn

VY cyd4acHMX YMOBax pPO3BHUTKY OCBITH OCOOJHMBOi yBaru HaOyBa€ TMOIIYK €(EKTUBHHUX 1
BOJHOYAC LIKaBUX MIiAXOMAIB 10 BUBYEHHS YKpaiHCbKOi MOBU. OJHUM 13 TaKuX CIOCOOIB €
poOoTa 3 TeKcTaMu, OJIM3bKUMU Ta 3pO3YMIUIMMU JITSIM, K1 BUKJIUKAIOTh IHTEPEC 1 eMOIIHUIA
BIJT'YK, IO IiJBUIIYE€ MOTHBAIIIIO YYHIB 1 CIIPHsI€ KPaIOMy 3aCBO€HHIO MaTepiany. Ka3ka sk
KAHP JUTAYOI JIITEpaTypd € IOCTYIMHOK ISl CHPUHUHATTS MIKoJspamMu. BoHa He nuire
pO3BHBa€ YsBY Ta €MOLIHHUM I1HTENeKT, a ¥ 30aradye CIOBHUKOBHMH 3amac, J0lomarae
YCBIJOMUTH CEMaHTHYHI BIJITIHKM cJOBa, (opMye MOBHE UyTTA. Y I[bOMY KOHTEKCTI
TBOpYicTh ["amman Manuk € 0co0JIMBO aKTyallbHOIO JUIS aHAITI3Y, apKe 11 Ka3KU BUPI3HAIOTHCS
0araTCTBOM JIEKCHKH, SICKPAaBICTIO MOBHHMX 3ac00iB, BUKOPHCTAHHSM HE3BHYHUX 1
HOBOTBOPHMX CJiB, JOCTYIHUX AN JUTA4Yoro cnpuiHATTS. Came 1e (opmye cBoepiaHMiA
JIUTSAYUA MOBHMH CBIT, SKMH MOXHa €(EKTUBHO OIpallbOBYBaTH Ha ypOKaxX YKpaiHCBKOi
MOBH.

MoTuBaitiisi BUOOpY TEMHU 3yMOBJIEHA HEOOXITHICTIO BJOCKOHAJICHHS METOJIMKU HAaBYAHHS
YKpaiHChbKOI MOBH 4epe3 poOOTYy 3 XYIO0KHIMH TEKCTaMH, 3pO3yMUIMMHU Ta MPUBAOIUBUMU
s mkosspiB. Kasku Nannan Manuk BUPI3HAIOTHCS IEKCUYHOIO HAIIOBHEHICTIO, 0Opa3HICTIO
Ta HASBHICTIO LIKaBUX 1 HE3BUYHHUX CJIB, IO J03BOJSE €PEKTUBHO PO3BUBATU IUTSIUUN
MOBHHUH CBIT, MOBHE CIPUNHATTS, PO3YMIHHS CEMaHTHUYHUX 3B’S3KIB 1 3aKOHOMIpHOCTEH
MOBH. BuKOpHCTaHHS 1IbOr0 Marepiady Ha YpOKax poOUTh HaBUAHHS JKUBUM, IIKaBUM Ta
€MOLiITHO HACHYECHUM.

JlocnigHuibka mpobiemMa MoJsirae B TOMy, 1110, MONPH yBary A0 Ka3oK sK >KaHpy AUTAYOI
JiTepaTypu, HEAOCTATHBO PO3POOJICHI METOAWYHI MIAXOIU JO BUKOPHUCTAHHS JIGKCUIHOTO
OaratcTBa TBOpiB ['anuHu Manuk Ha ypokax yKkpaiHChbKOT MOBH. OcOOIMBOCTI JIEKCUKH Ka30K,

30KpeMa CEeMaHTHYHI1 BIITIHKM Ta MOBHI 3aco0H, MOTPEOYIOTh CTPYKTYPHO-CEMAaHTHYHOTO
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aHaI3y W OMpAaIOBaHHS, IO CIPHUATHME ITIBUIICHHIO €()EKTUBHOCTI HABYAHHS Ta PO3BUTKY
MOBHOT KOMITETEHTHOCT] Y4HIB.
Listi aunIoMHOI podoTH
MerToro 6akanaBpchbKoi poOOTH € JOCIHIKEHHsI JJeKCUYHOro OararcTBa Kazok ['amuaun Manuk
Ha OCHOBI CTPYKTYpPHO-CEMAaHTHYHOI'O aHAaji3y Ta BHM3HAUYEHHA MOXJIMBOCTEH HOTo
BUKOPUCTaHHA Ha YPOKaX YKpaiHChbKOI MOBH JUIsl PO3BUTKY MOBHOI KOMIIETEHTHOCT] Y4HIB.
Jlnist TOCSITHEHHS Li€T METH Mepe0avaeThes:
— OKpECJIMTH TEOPETUYHI OCHOBU CTPYKTYPHO-CEMAHTUYHOTO aHAJI3y JIEKCUKU Ta HOro
3HAYEHHS Y HaBYaHHI YKPaiHChKOT MOBH;
— JOCIIIUTH OCOOJIMBOCTI JEKCHKHM Ka30K ['aymHu Majuk, BKIIOYHO 3 CEMAaHTUYHUMH
BiJITIHKaMHU Ta O0Pa3HICTIO;
— BHM3HAYUTHU METOJUYHI MIAXOIW [0 OMNpALIOBaHHS JEKCUYHOIO MaTepiany Ka3oK Yy
MIPaKTU4HINA poOOTI HA ypOKaX yKpaiHCbKOi MOBH.
Mertonoaoris
Y po6oTi 3aCTOCOBaHO KOMILUIEKC MOBO3HABUYHUX 1 JIITEPATYPO3HABYMX METOJIB JOCIiIKECHHS.
OCHOBHHMM € CTPYKTYPHO-CEMaHTHYHUN aHali3, COPSIMOBAHUN Ha BUSBIICHHS OCOOIMBOCTEH
JEKCUKHW Ka3oK ['aquam Majuk, CEeMaHTHYHHMX BIATIHKIB CIIIB Ta iXHBOTO OOpa3HOTO
3a0apBiIeHHs. BUKOpHCTaHO TaKOX MOPIBHSUIBHUN aHAJI3 IS 31CTABJICHHS MOBHUX OJIMHUITH
y PpI3HHX TBOpax aBTOPKM Ta BHU3HAUYEHHS 3aKOHOMIPHOCTEM IX CEMaHTHUYHOIO 1
CTHJIICTUYHOTO BHKOpHCcTaHHS. OcobnuBa yBara MNpUAUISETbCS MOBHUM 3aco0am, IO
CIPUSIOTh PO3BUTKY CIIOBHMKOBOTO 3amacy W MOBHOTO YyTTs y4HiB. TeopeTHdHy OCHOBY
JOCII/UKCHHSI CTaHOBJISITH TMpaimi 3 JIeKCHKOJOTii, CEeMaHTHKH Ta METOIWKHA HaBYaHHS
yKpaiHChbKOI MOBHM. Marepiasiom i aHaiizy € BuOpaHi ka3ku [anuHn Manuk, 1mo
BUPI3HAIOTHCS JIEKCUYHOIO PI3HOMAHITHICTIO Ta JOCTYIHICTIO JUIsl COPUNHHATTS LIKOJISIPaMHU.
OuikyBaHi pe3y/JIbTaTH T2 00r0BOPEHHA
OuikyeThCs, MO JTOCHIDKEHHS JT03BOJUTh BCEOIYHO MpoOaHaNI3yBaTH JIEKCMUYHE 0ararcTBoO
ka3ok ['anuan Manuk 1 moka3aTd MOMJIMBOCTI HOTO BHUKOPUCTAHHS JJISi PO3BUTKY MOBHOI
KOMIIETEHTHOCTI Y4YHIB Ha ypokax YKpaiHCbKOi MOBH. CTPYKTYpPHO-CEMaHTHUHHUI aHali3
TBOpIB JIONIOMOKE€ BHUSBUTH CEMAHTWUYHI BIATIHKM, OOpa3HICTh 1 HECTaHIAPTHI CIOBHHUKOBI
OJIMHMIII, 10 CHPHUSIOTH INIMOIIOMY PO3YMIHHIO 3HAa4eHb CIIIB Ta PO3BUTKY MOBHOTO YYTTS
mKoJsIpiB. PesynmpTaté pobOTH MaroTh (iI0JOTIYHE Ta JIHTBICTHYHE 3HAYEHHS, OCKUIBKH
JAI0Th 3MOTY Kpale 3p03yMITH OCOOJWUBOCTI JUTSAYOI JIGKCUKH Ta i1 (YyHKIIOHYBAaHHS B
XYA0)KHbOMY TEKCTi. BOHM MOXYTbh CTaTH OCHOBOIO JJISi METOAMYHUX PEKOMEHIALIN 1100

BUKOPUCTaHHS aHaNi3y JEKCHKH Ka30K Ha ypOKax yKpaiHCbKoi MOBH. IIpakTuuHe 3Ha4eHHs
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po6oTH TIoJISITae B po3p0o0JIeHHI Ta OOTPYHTYBaHHI CITIOCO0IB BUKOPUCTAHHS XY/0KHIX TEKCTIB

K e(eKTUBHOTO 3aco0y 30aradyeHHs CIIOBHMKOBOTO 3amacy Y4HiB i (pOpMyBaHHS HaBUYOK

CEeMaHTHYHOTO aHAJIi3y B IIKIJIbHIM MPAKTHUIL..

Jlirepatypa

1. Moiicienko A. K., bac-Kononenko O. B., bonmapenko B. B. CywacHa ykpaiHChka
miteparypHa moBa: Jlekcukonoris. @pazeosnoris. — Kuis: 3nanns, 2010.

2. Kocrie 0., Cxkomozgpa-Illemitko O. Meronuka BHKJIAaJaHHS YKpPaiHCBKOI MOBH:
HapuanbHo-meTOonmuuHuii  mociOHWUK. g CTyAeHTIB  YKpaiHCBKOTO  BLIUICHHS
dimonoriuroro ¢akynprety / Okcana Kocrti, Onecs Cronosnpa-Illemnitko. — JIpBiB, 2018.

3. CyuacHa ykpaiHcbka MoBa: Jlekcukomoris. @oneruka: migpyanuk / A.K. Moiicienko, O.B.
bac-Kononenko, B.B. bepkogers 1a iH.; 3a pen. A.K. Moiicienka; Kuis. Ham. yH-T im. T.
IlleBuenka. — K.: 3aanns, 2013.

4. JTucuuenko JI. A. Jlekcuko-ceMaHTUYHUI BUMIp MOBHOT KapTHHHU cBiTY. — X.: Bun. rpyma
«OcnoBay, 20009.

5. Cmmxyk O. A., I'pebentok M. A. TBopu 'anuuan Manuk i giteil y KOHTEKCTI CydacHO1
HIKIIBHOT JiTepatypHoi ocBitTi. HaykoBi mpami. ®@inonoris. Jlitepatypo3HaBcTBo Bumyck

227. Tom 239. 2014.
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MMPOBJIEMA ®OPMYBAHHS HAIOHAJIBHOI IJIEHTUYHOCTI B POMAHI
«3A IIEPEKOIIOM € 3EMJISI» AHACTACII JIEBKOBOI

IIpizBumie Ta im’s cryaenra: Tpakciaep Mesinga

CrnenianbHicTh: YKpaiHCbKa MOBa Ta JiiTeparypa

®opma HaBYaHHA: 3a04HA

IIpizBuine Ta im’s HaykoBoro kepiBuuka: Kopaoneus Ouiekcanap AHatoJ1iiioBuy,

KaHJAUAAT (PijIoJOriYHUX HAYK

Beryn

Y poboti nocmimkyeThes podiieMa (popMyBaHHS HAIIOHATBHOI IICHTHYHOCTI B pOMaHi
«3a Ilepekoriom € 3emisi» AHacracii JIeBKOBOI. AKTyaJIbHICTh TEMH 3yMOBJICHA Cy4aCHHUMU
CYCIUILHO-TIOJITUYHUMH  TIPOIIECAMH, TIOB’SI3aHUMH 3 TIEPEOCMHUCIICHHSIM iCTOPUYHOTO
MHUHYJIOTO YKpaiHH, THTaHHSIM TEPUTOPIaIbHOI IIUTICHOCTI Ta 30€peKeHHS KyJIbTYpHOI
mam’siTi, a TaKOX il MaJIOJOCITI/PKEHICTIO B Cy4aCHOMY JIITEPaTypO3HABCTBI. Y KOHTEKCTI
MOBHOMACIITAa0HOI ~ BiHM mpoOiemMa HalloOHaNbHOI — camoifeHTH(]ikalii HaOyBae

0COOIHBOrO 3HAUCHHA, a4 XYIOXHA niTepaTypa CTa€ BAXIMBUM IIPOCTOPOM OCMHUCIICHHA

KOJICKTHBHOTO JIOCBITY.

Meta po6oTu

Mertoro I[OCJ'IiI[)KeHH}I € aHam3 o0coOIHMBOCTEH XYAOXKXHBOI'O OCMUCIICHHA TIPOLECY

(dbopMyBaHHSI HAIIOHAJBHOI 1IEHTHYHOCTI B POMaHi Ta BU3HAYEHHS OCHOBHUX UYMHHUKIB,

0 BIUIMBAIOTh HA CTAHOBJICHHS CaMOYCBIJIOMJIEHHS TiepcoHaxiB. J[msi mocsArHEeHHs

MOCTaBJICHOI METH Hepeﬂ6aquo pO3B’$I3aHH$I TAaKHUX 3aB/1aHb:

1) mpocTeXUTH TOJOBHI TEHACHINI PO3BUTKY OKIHOYOI MPO3M B CY4acHOMY

JITEepaTypHOMY JHUCKYpCl, 3’sICyBaTH TEOPETHYHI MiIXOAM JIO MOHSTTS HAI[lOHAIBHOI

1JICHTHYHOCTI;

2) TpoaHai3yBaTH OOpa3Hy CHUCTEMY TBOPY; JOCIIIUTH POJb iCTOPHYHOI MaM’sTi,
MOBHOI'0 YHHHHKA Ta MPOCTOPOBOi CUMBOJIKH Y (POpMYBaHH1 CBITOIIISAY FOJIOBHOI IepOiHi;

3) 3’sacyBatHm (OpMYBaHHS MOPAJIbHO-CTUYHHX OpPIEHTHPIB Y4YHIB Ha TIPHUKIAJII

TBOpYocTi AHacTacii JIeBKOBOi.

O00’eKT H0CTiKEeHHA

O6’extom nocmimkeHHss € poMaH «3a Ilepexomom € 3emiss» Amnactacii JIeBKOBOI.

[IpenmeroM — XymokHi 3aco0u, 0Opa3H-NepCOHaXi Ta 11€HHO-CMHCIOBI AacleKTH

penpesenTailii mpoiecy GopMyBaHHS HaIllOHATBHOI 1IEHTUYHOCTI.
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Metoamn nociaiaKeHHs

VY poOoTi 3acTOCOBAHO METOJM JITEPATYpO3HABUOTO AHANI3Y: iCTOPUKO-JIITEPaTypHUM,

€CTeTUYHMH, TIOPIBHSUIBHUI Ta iHTeprpeTauiiHuii. JlochmipkeHHS cHUpaeTbess Ha

JiTepaTypo3HaByi IyOmiKarlii, mpucBsSYeHI TBoOpYoCcTi AHacracii JIeBkoBoi, a Takox Ha

Cy4JacHI HayKoBi Ipari 3 IpoOjeM HalllOHAJIbHOI 1ICHTUYHOCTI, KYJIBTYpHOI Iam’sTi Ta

MIOCTKOJIOHIaJIbHUX CTYIH.

Jliteparypa

3okpema, y poboTi MU OyeMO CITUpaTUCs Ha TaKi mpalii:

1. Tomuyk JI. Xinowa mpo3a sk m3epkano. Haykosuil eichux Yoiceopoocvkoeo
yuigepcumemy. Cepis: Dinonocis. 2008. Bumyck 19. C. 79-82. Pexxum pocrymy:
www.nbuv.gov.ua/portal/natural/Nvuu/Filol/2008_19/L.iteraturoznavstvo/tomchuk.pdf

2. Xapuyk C. CyudacHa ykpaiHchKa Ipo3a: nmoctmozepnuit nepion. Kuis: Akanemis, 2008.
247 c.

3. Kotuk 1. «3a Ilepexornom € 3eMiish» — pOMaH-BHXOBaHHS MTO-KPUMCBHKH. Pexum fgocryy:
https://chytomo.com/za-perekopom-ie-zemlia-roman-vykhovannia-po-krymsky/

4. Kaminiuenko A., llaparina O. Tparenis nemopraiii KpUMCHKOTaTapchbKOro HApoay B
pomani «3a [lepekoniom € 3emist» Anacracii JIeBkoBoi. Bueni sanucku THY imeni B. 1.
Bepnaocvroco. Cepisn: @inonoecisa. Kypnanicmuka. Tom 35 (74) Ne 6 2024. Pexum
nocrymy: https://philol.vernadskyjournals.in.ua/journals/2024/6 _2024/31.pdf

VY pe3ynbTari aHanizy BCTaHOBJIEHO, 1[0 B POMaHi HAIllOHAJIbHA iMEHTUYHICTH MOCTAE SIK

CKJIQHUH, JMHAMIYHUM Mpouec, sKUM (OpMYEThCS i BIIMBOM ICTOPMYHOI Mam’sTi,

POJIMHHOTO JIOCBiTy, MOBHOTO BHOOpY Ta YCBIOMJICHHS NPUHAIEKHOCTI JO TEBHOTO

KyJnpTypHOTO npoctopy. Ilpoctip KpuMy B pomaHi BuCTymae He Juile reorpadiqHoro

JIOKaIli€lo0, @ i CHMBOJIOM BTpaTH, IaMm’siTi Ta OOpOTHOM 3a CaMOYCBIJIOMJIEHHS. ABTOpPKa

MOKa3ye, 110 MOBEPHEHHsS 10 ICTOPUYHOI MPaBAM Ta MPUUHATTS BIACHOI KYJIBTYPHOL

CMaJIIIMHU € HEOOX1THO YMOBOIO (hOPMYBaHHSI 3pLI0i HAIIOHAILHOT 1I€HTUYHOCTI.

IIpakTH4He 3HAYECHHS POOOTH
[IpakTryHe 3Ha4eHHS POOOTH MOJATA€ Y MOXIMBOCTI BUKOPUCTAHHSA ii pe3y/bTaTiB

Ha Kypcax 3 BHBUEHHS Cy4acHOi YKpaiHCBKOI JITepaTypH SIK y CepeiHid, Tak 1 BUIIIN

OCBITi, JITepaTypO3HAaBYMX CIEIKypcaX Ta IiJ Yac NOJANBIIUX JOCIITKEHb

poOJIeMaTHKHN HAI[IOHAIBHOI 1IEHTUYHOCTI B XY0KHIX TEKCTaX.

KuarouoBi cjoBa: HamioHanbHa 11€HTUYHICTb, ICTOPHUYHA MaM ATh, KYyJIbTYypHUI

npoctip, Kpum, cyuacHa ykpaiHchbKa JIiTepaTypa, CaMOyCBiIOMJICHHS, POMaH.
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https://chytomo.com/za-perekopom-ie-zemlia-roman-vykhovannia-po-krymsky/
https://philol.vernadskyjournals.in.ua/journals/2024/6_2024/31.pdf

HEOJIOI'I3MHU K 3ACIb IHAUBIAYAJIBHO-ABTOPCBKOI'O CTHJIIO
OKCAHMU 3ABYKKO

IpizBumie Ta im’s cryaenra: @imep CinBis

CrnenianbHicTh: YKpaiHCbKa MOBA Ta JiiTeparypa

®opma HaBYaHHA: [[eHHA

IIpizBuie Ta im’s HaykoBoro kepiBHuka: OcrpoBcbkuii Onexkcanap OJieKCaHAPOBUY,

AOKTOp ¢inocodii

Beryn
Oxcana 3a0y»KO — OJIHa 3 HAWBIUTMBOBIIIMX MOCTAaTel Cy4acHOI YKpaiHCBKOI JiTepaTypH, 4us
TBOPUICTb TMOEIHYE I1HTENEKTyaJdbHYy TIHOMHY, (GEMIHICTUYHY MpoOJIeMaTuky Ta MOBHY
HOBAaTOPCHKICTb. AKTYaJIbHICTh TEMH 3YMOBJICHA 3pOCTAHHSM 1HTEpPECY A0 1I10CTHIII0 Cy4acHUX
MICBMEHHHKIB Y TTOCTPAISTHCHKOMY TPOCTOpI, 1€ 1HIMBITyaJIbHO-aBTOPCHKI HEOJIOTI3MH CTAIOTh
MOTY>KHUM 1HCTPYMEHTOM BHPXCHHsI CBITOOAUEeHHS, eMOIIiH Ta KyJIbTYpHHX TpaBM. HeomorizmMu
3a0ykKo He JMile 30arauytoTh YKpaiHChKY JITEpaTypHy MOBY, a W CIYI'ylOTb MapKepoM ii
OPUT'IHAJIBHOTO CTWJII0 — I1POHIYHOIO, €KCIPECUBHOIO, YacTO IMPOBOKATHBHOro. MoTHBaLlis
BUOOPY TeMHU ToJisirac B Oa)KaHHI JOCTIJUTH, SIK MOBOTBOPYICTh aBTOPKHM BiJOOpa)ka€ MIMAPII
TIpoIiecH B YKpaiHchKi KyabTypi 1990-x—2000-x pokis. JlocmiaHuIbKa podiemMa: SKUM YHHOM
aBTOPCBHKI HEOJIOT13MH (DYHKLIIOHYIOTH SIK 3aci0 (hopMyBaHHS 1HIMBITyaIbHO-aBTOPCHKOTO CTUIIIO
Oxcann 3a0yKO Ta SIKUM € TX BHECOK y 30araueHHs1 yKpaiHChKO1 JIITepaTypHOi MOBU?
iy Ta gocaiTHMUbKI MUTAHHSA
Mertoto poOOTH € aHaji3 HEOJIOTI3MIB y MPO30BUX 1 moeTUUHUX TBopax Oxcanu 3a0yxkKKO SK
KIIIOYOBOTO eeMeHTa ii igiocTriito. OCHOBHI 3aBaHH / JOCIITHUIbK] TUTaHHS:
e JSIKi TMIHM HEOJOTi3MiB (3a CIIOCOOOM TBOPEHHSI, CTPYKTYPOIO, QYHKIISIMH) JOMIHYIOTh
y TBOPYOCTI MMCbMEHHHUII1?
e Sk Heosori3amMm peani3yloTh €KCIIPEeCMBHY, HOMIHATHBHY Ta CTHJIETBOpYY (DyHKIi B
XYA0KHbOMY TE€KCTi?
e  SIKMM YMHOM HEOJIOTI3MH BiJJOOpaxar0Th TeMaTHYHI 0cOOIMBOCTI Ta cBiToOayeHHs O.
3a0yxKKo
Mertopao.aoris
JlochipkeHHsT  MPOBOJUTHCS ~ KOMIUIEKCHUM  (IJIOJOTIYHMM  METOJOM:  OINHCOBUM
(kmacuikalliss HEOJOTi3MIB 3a CIIOCOOOM TBOPEHHS Ta (DYHKISIMH), CTHIIICTHUHUI aHami3

(BU3HAYEHHSI POJIi B TEKCT1), KOPIYCHUI MeToA (BUOIpKa 3 TEKCTIB).
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Teopernuna 6aza: mparti 3 Heosorii (B. Koponwsora, 0. Hecreporuu, JI. Cemak), Teopist

imioctumio (B. Bunorpamos, T. I'yamopoBa), ¢eminictuuna kputuka (T. I'yamopoma, H.

300pOBChHKA).

Marepian — 30ipka «Cectpo, cectpo» O. 3adyxko (Kui: daxrt, 2003/2005, =240 c.),

Bimovyae eroa «Cectpo, cectpo...», moBicTi «JliBuaTka», «5, Minena», «Kaska mpo

KaJIMHOBY COMIIKY» Ta iH. Bubipka — =~70—100 Heonori3miB (KOMITO3UTH, Ae(iCHI CIIOIYKH,

ribpuau 3 (GOIBKIOPHUMH E€JIEMEHTaMH, Hamp. CECTPHHCHKO-MaTepUHCHKE, 00JIiCHO-HIKHO

TOIIIO).

AHaJi3 KOHTEKCTyaJIbHHI: TIyMa4yeHHS B PEUEHHI 3 ypaxyBaHHAM TeM (KiHOYa JIpyxkoa,

TpaBMa pojy, cecTpuHCTBO). Dikcariss — y Tabaui (crocid TBOPEHHS | NpUKIaa | GyHKII).

Le mo3BOIIsIE TTOKA3aTH HEOJIOTI3MH SIK €JIEMEHT PAHHBOTO 1110CTHIIIO 3a0yKKO — JIPUYHOTO,

IICUXOJIOTYHOT O, (DOJILKIIOPU30BAHOTO.

OuikyBaHi pe3y/1bTaTH Ta 00r0BOPEHHA

OdiKyeTbCs BCTAaHOBHTH, IO HEONOTi3MH 3a0y)KKO IEpPEeBaKHO KOMIO3HUTHI (IMEHHHUKOBI

KOMITO3UTH), TiOpuaHi (nedicHi moeqHaHHS CliB/Ppa3) Ta CEeMaHTHYHI, 3 BHUPAKCHOIO

EKCIIPEeCHUBHICTIO Ta IpoHi€l0 (HampWKIaA: KUIbKQJACCITUTPAMOBUM,  HAIIB3BIpHUH,

o0psIKalOYN-00pUXTOBYIOUH, BHOENbKOTaHE). BoOHM BUKOHYIOTH (YHKIT CTBOPEHHS

SCKpaBHX 00pa3iB, Tepeaadi eMOIIWHUX IMIBTOHIB, KPUTHUKU COIIaIbBHUX CTEPEOTHUIIIB Ta

MOCUJIEHHSI (EeMIHICTUYHOTO Juckypcy. Pobora mnpomeMoHCTpye BHeCOK 3al0yKKo B

30arayeHHs1 CydacHOi YKpaiHCBKOi JIITepaTypHOI MOBH, HiAKpecIuTh ii posib y (hopMyBaHHI

MOCTMOJIEPHICTCHKOTO 1IIOCTHIIIO Ta BIAKPUE NEPCHEKTHBH A MOJAIBLIMX JOCITIJKEHb

MOBOTBOPUYOCTI Cy4acCHHUX aBTOPIB.

Jliteparypa

1. Vkpainceka moa: Enmmknoneniss. HAH Vkpainu, Inctutyr moBosnaBctBa iM. O. O.
[Tore6Hi, IHcTUTYT yKpaiHChbKOi MOBH; peakodn.: PycaniBebkuii B. M., Tapanenko O. O.,
3s6mok M. II. Ta iHm. 2-re Bun., Bump. | mom. Kuis: BupaBHuuTBo «YkpaiHcbka
enruknoneais» iMm. M. I1. baxxana, 2007. 853 c.

2. Komomiens M. II. CHOBHUK IHIIOMOBHHMX CJiB: TJIyMaueHHS, CJIOBOTBOPEHHSA Ta
cioBoBxuBaHHs. Kuis : Haykosa nymka, 2020.

3. Hloctiok 3.B. ®yHKIIIOHANBHI Ta CTHJIICTUYHI OCOOJIMBOCTI HEOJIOTI3MIB y MOETUYHOMY
tekcti Imutpa [NaBnwuka // [Tutanas miareictuka. 2020 (?). Ne 6. C. 37-43

4. Haropna }0.0., Onexcenko B.II. Heonekcemu y TekcTax yKpaiHCBKHUX MOCTMOJEPHICTIB:
¢ynkuii, crunictuyHi BaactuBocti // Bueni 3anucku THY im. B.1. Bepnaacekoro. Cepis:

®inonoris. XKypuanicruka. 2023. T. 34(73), Ne 3. C. 54-62
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. [Tonomapis O.J1. CtumicTuka cydacHoi ykpainchbkoi MoBU: [linpydHuk. 3-T€ BH., Iepepoo.
i nonoBH. Tepuomnins: HaBuanena xkaura boraan, 2000. 248c.

. Tapanenko O. O. Heonorizm / O. O. Tapanenko // Ykpaincbka mMoBa : EHnukmionesmis /
penxon. : PycaniBcekuit B. M., Tapanenko O. O. (cmiBrosiosu), 243 M. I1. 31610k Ta iH. —
3-T€e BUJ., 31 3MiHamu 1 gon. — KuiB : Bun-Bo «Ykp. ennukin» im. M. I1. baxana, 2007. —
856 c. :im. — C. 426-427.

. M. L. Tperak Heomorizamu SK JKepelo pPO3BHTKY YKpaiHCbKOI MOBM BiHHHMIIbKHI
HalllOHAJLHUN TEXHIYHUH YHIBEPCUTET

. Bakynosuu JI. JI. OcobmmBocTi (DyHKIIIOHYBaHHS HEOJIOTI3MIB B YMOBax €BpOIHTErparii.
Bueni 3anmmucku THY imeni B. 1. Bepuaacekoro. Cepis: ®@inonoris. XypHamictuka. Tom 33
(72) Ne 5 4. 1 2022.
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CTUJICTUYHA ®YHKIISA JIAJJEKTHOI JIEKCUKH Y 3AKAPITIATCBKOMY
®OJIBKJIOPI TA MOKJINUBOCTI Ii BUKJIAJTAHHSA

IIpizBumie Ta im'sa crygenra: Yok Codist
CrnenianbHicTh: YKpaiHCbKa MOBa Ta JiiTeparypa
®opma HaBYaHHsA: 3a04HA

IIpizBuine Ta im'st HaykoBoro kepiBunka: bapans €1uszaserra, nokrop dinocodii

Beryn

Tema poGoTH TpHCBSYEHA OCTIIKEHHIO CTHIICTHYHOI (DYHKINi JiaJleKTHOI JIEKCHUKH Yy
3aKapraTcbkoMy (hOJBKIIOPI Ta aHAJII3y MOMIIMBOCTEH ii BUKOPUCTAHHS Y MPOIEC BUKIIAJaHHS
YKpaiHCbKOI MOBH Ta JiTepaTypu. AKTyaJIbHICTb TEMH 3YMOBJICHA 3POCTaHHSM IHTEpECy J0
PETIOHATbHUX MOBHUX OCOOJIMBOCTEH, HEOOXIIHICTIO 30€pe)KEHHS MOBHOI CHAIIIMHA Ta
noTpeOor0 BIPOBAKEHHS NIAJIEKTHOTO MaTepialy y CydaCHUI OCBITHIN Tporiec. 3aKapraTChKuii
(hONBKIIOP € BAKIMBHUM JDKEPETIOM 30€peKEHHSI JTIAICKTHOI JICKCHUKH, SKa BUKOHYE HE JIHIIE
HOMIHATUBHY, a i CTUJIICTUYHY, EMOLIITHO-EKCIIPECUBHY Ta KYJIbTYPOHOCHY (DYHKIII.

VY cyudacHuX ymoBax IjobOaiizauii Ta CTaHIApTU3allii MOBJIEHHs 3pOCTa€ PU3UK BTPATH
JIOKAIbHUX MOBHHX OCOOJHMBOCTEH, 110 pOOUTH JOCIIKEHHS iaJeKTHOI JIEKCUKH OCOOJIHBO
BaXJIMBUM. 3aKapnaTChKui (PONBKIIOp, SIK CKIIA/J0Ba YKPAiHCHKOI HAPOJHOI TBOPUYOCTI, MICTUTh
3HAYHY KUIbKICTh J1ANE€KTHUX OAMHUIb, SIKI (GOPMYIOTh CHEUU(IUHUM CTHIIICTUYHUI KOJIOPUT
TEKCTIB, BIJOOpaXat0Th KyJIbTYPHI TpaJullii, CBITOIIIA Ta ICTOPUYHUIN JTOCBIJ PETIOHY.

Oxpemoi yBaru morpeOye MUTaHHS BUKOPHUCTAHHS JIaJIEKTHOI JIEKCHKH Y HABYAIBHOMY
npoueci. BuBueHHs (PONBKIOPHUX TEKCTIB 13 JIAJEKTHUMH €JIEMEHTaMH CIIPHUSE PO3BUTKY
MOBHOT KOMIIETEHTHOCTI CTYJI€HTiB, (JOPMY€E MOBAry A0 MOBHOT'O PI3HOMAHITTS Ta JJONIOMarae
rIuoIe 3po3yMITH HAI[lOHANbHY KyNbTypy. TOMy MOCHIIKEHHS CTHJIICTUYHUX (QYHKIINA
I1aJEeKTHOI JIEKCUKHA Ta BU3HAYEHHS METOAWYHUX MIAXOMIB J0 11 BUKIAAAaHHS € BaKJIMBUM
3aBJaHHSAM Cy4acHOi (D1I07I0TI9HOT OCBITH.

Takum umHOM, poOOTa CHpsMOBaHAa Ha KOMIUIEKCHUM aHami3 JialeKTHOI JIEKCUKU
3aKapnaTchKoro (oJibKIOpPY, BUBHAYEHHS 11 CTUIIICTUYHUX OCOOJMBOCTEH Ta OOTpYHTYBaHHS
JOLTBHOCTI BUKOPUCTAHHS TAKOT'O MaTepiaiy y Mpoleci HaBYaHHS.
isti Ta DOCaAIIHMUBKI MUTAHHA
Metoo pobGoTH € JOCHIDKEHHS CTWIICTUYHOI (QYHKIIT J1aJeKTHOI JIeKCHKH Y
3aKapnarcbkoMy (OJBKIOPI Ta BHU3HAYEHHS MOKJIMBOCTEW i1 BHKOPHMCTaHHS Yy THpoleci

BUKJIa/IaHHS YKPaiHChKOI MOBH Ta JiTepaTypHu.
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Jl51s nocATHEHHS MOCTaBJICHOT METH Nepe0adyeHO BUKOHAHHS TaKUX 3aB/IaHb:

®  BU3HAYMTH MOHSITTS AiaJEKTHOI JIEKCUKH Ta ii Miclle y CUCTeMi YKpaiHChKOi MOBH;

®  OXapakTepu3yBaTH OCOOJIMBOCTI 3aKapmaTCbKMX TOBOPIB Ta iX BiLOOpaXKeHHS Yy

honbKIIOpI;

® MpoaHali3yBaTH CTUIICTUYHI QYHKIIIT 11aJIEKTHOI JICKCUKH Y (DOTBKIOPHUX TEKCTaX;

® JIOCHIAWTH POJNb JIAJEKTHOI JIEKCMKHM Yy CTBOPEHHI XYJOXHBOTO 00pazy Ta

HAI[IOHAJILHOTO KOJIOPUTY;

® BU3HAUUTU TEJaroridyHi MOXJIMBOCTI BUKOPHUCTAaHHS [IaJIeKTHOT JIGKCUKH Y

HaBYaJIbHOMY IPOLIECi;

® pO3poOHMTHM pPEKOMEHIAIlil II0J0 BHUKOPUCTAHHS (OIBKIOPHOTO Marepialy 3

TiaIEeKTHUMH €JIEMEHTAaMU TTi/1 Yac BUKJIaJaHHS.

JloCmiAHUIIBKI TUTaHHS

e ki cTunicTuuHi QyHKIIT BUKOHYE ialeKTHA JIEKCHUKA Y 3aKapHaTcbkomy (onbKIopi?

e JSIki ocoOnmMBOCTI 3aKapmaTChbKUX JIIaJIeKTIB HAW4JacTilie BigOOpaKalOThCA Y

(OJIBKIIOPHHUX TEKCTax?

e Sk BUKOpHUCTaHHS A1aJIEKTHOI JICKCHKH BIUIMBA€E HA XYI0KHIO BUPA3HICTh TEKCTY?

e SIKkuM YMHOM JiaJIeKTHUI MaTepial Moke OyTH BUKOPUCTAHUN y BUKJIAJaHHI1?

e JSIki MeToAMYHI MiIXOAW € HAHOUThII e(EeKTHBHHMH TpU POOOTI 3 MiaJIEKTHOIO

JIEKCUKOI0?

Mertononoris

VY mporeci BUKOHaHHS pOOOTH IJIAHYETHCS BUKOPHCTAHHS KOMIUIEKCY HAYKOBHX METOJIIB
JoCKeHHs. TeopeTHUHU aHali3 HayKoBOi JIiTepaTypu OyJie 3aCTOCOBAHO ISl BUBHAYEHHS
MOHSATTS JIAJIEKTHOI JIEKCUKH, ii Kiacudikamii Ta cTUIICTHUYHUX (pyHKUINA. [lopiBHAIBHUI
METOJ J/I03BOJIUTh 3ICTABUTH JIITEPATYpHY Ta MAIaJeKTHY JIEKCHUKY 3 METOI BHSBICHHS
0c00IMBOCTEN iX BUKOPUCTAHHS Y (DOJIBKIOPHUX TEKCTaX.

Merox TEKCTOBOTO aHamiizy Oyne BHUKOPUCTAHO JJsi JOCHIDKEHHS (POJBKIOPHUX
MarepiaigiB 3akaprarTs, 30KpeMa HapOJHHX IICEHb, Ka30K, JIETEHJ Ta MPHUCITIB’iB, Y SKUX
3adikcoBaHO mianekTHy Jekcuky. OcoOnmBa yBara MNPUIUSITUMETbCS BU3HAYCHHIO
CTHJIICTUYHOI POJII JiaJIeKTU3MIB Y CTBOPEHHI €MOIIMHOCTi, 00pa3HOCTI Ta HaliOHAJIBLHOTO
KOJIOPUTY.

Taxoxx OyJe 3aCTOCOBaHO METOJ OMKCY Ta y3araJbHEHHS Uil (pOpMYIIOBaHHS BHCHOBKIB
IOZI0 MOXKJIMBOCTEH BHUKOPUCTAHHS JIiaJeKTHOI JIGKCHKH y HAaBYAJILHOMY IpoIeci. Y Mexax
METOAMYHOIO aHaiizy Oyle pO3MISIHYTO MiAXOAW [0 BHUKJIAJAHHS YKpAiHCHKOI MOBH Ta

JTepaTypu 13 3aTy4eHHSAM (QOJIBKIOPHOTO MaTepiaiy.
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MarepianoM IOCTIDKEHHsI CIYyTYBaTHMYTh TEKCTH 3aKapHaTChKOro (OJbKIOPY, HayKOBi

mpari 3 A1aJeKTONOT ], CTHIIICTUKH Ta METOJIMKN BUKJIaJaHHS YKPAaiHCHKOI MOBH.

OuikyBaHi pe3y/1bTaTH T2 00r0BOPEHHS

VY pe3ynabTari JOCHIIKEHHS OYIKYETHCS BH3HAYEHHS OCHOBHMX CTHJIICTHYHMX (YHKIIIH

JIaJIEKTHOI JIGKCMKH Yy 3aKapraTcbkoMmy (OJIBKIOpI Ta BCTAHOBJIEHHS i poJIi y CTBOPEHHI

XYA0XHbOT BUPA3HOCTI TekcTy. [lepenbayaerses, MO AiajJeKTHA JIEKCUKA BUKOHYE HeE JIMIIIE

HOMIHATHBHY, a i eMOIIIHO-EKCIIPECUBHY, 00pa30TBOPUY Ta KYJIbTYPHY (DYHKIIiI, CIPUSIOUN

nepeaadi 0coOJUBOCTEN PET10HATBLHOTO CBITOTIISTY.

OuikyeThes, 1m0 aHai3 (GOJBKIOPHUX TEKCTIB JO3BOJIMTH BHSBUTH HAWOUIBII MOIIMPEHI
TUTK JTIaJIEKTU3MIB Ta BU3HAYUTH X CTHJIICTUYHE 3HA4YeHHS. Takoxk Oyne oOrpyHTOBAaHO
JOLUTBHICTS BHKOPHCTAHHS IIaJIEKTHOTO Marepialy Yy HaBYaJlbHOMY Mpoleci SK 3aco0y
(bopMyBaHHSI MOBHOI KOMIIETEHTHOCTI Ta KYJIbTYPHOI CBIJOMOCTI CTY/CHTIB.

[IpakTryHe 3Ha4YeHHS POOOTH MOJIATAE y MOXIIMBOCTI BUKOPUCTAHHS ii pe3yibTaTiB Y
BUKJIaJIaHH] YKPaTHCHKOI MOBH, JIITEPAaTypH Ta (OIBKIOPY, @ TAKOXK Y MiATOTOBII HABYAIIBHUX
Marepiais.
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NYBJIIUCTAYHUN CTUJIb HA YPOKAX YKPATHCHKOI MOBH B IIIKOJII:
BUKOPUCTAHHSA TEKCTIB 3AKAPITATCBKUX 3MI K JIEKCUYHOI'O
MATEPIATY

IpizBumie Ta im’s cryaenra: lllekera Mapianna PyciaaniBna
CrneniajibHicTh: YKpaiHCbKa MOBa Ta JliTepaTypa
®opma HaBYaHHA: [leHHA

IIpi3Bumie Ta im’s1t HaykoBOro kKepiBHuka: Baiiguu Tersina, crapmmii BUKjIagaq

Beryn

bakanaBpcrka poOoTa MPUCBIYCHA TOCIIHKCHHIO OCOOIUBOCTEH BUBYCHHS ITyOTIITUCTHIHOTO
CTMJII0O Ha YpOKax YKpaiHCbKOI MOBM B 3aKJaJax 3arajbHOi CEpeHbOi OCBITH Ta
MOXJIMBOCTEH BHUKOPHUCTAaHHS TEKCTIB pEriOHAIbHUX 3ac00iB MacoBoi iHopmariii sk
JIEKCUYHOTO Marepiany. B yMmoBax po3BUTKY iH(OpPMAIifHOTO CyCHiIBCTBA Ta AKTHBHOTO
BILTUBY MEJIaNpOCTOPY Ha MOBHY CBiJIOMICTh y4YHIB 3pocTa€e moTrpeda B OHOBJICHHI ITiIXOIIB
710 BUKJIQJIaHHS CTUJIICTUKM YKpPaiHChbKOI MOBHU. IlyOminucTUyHMIA CTHIIB, IO peali3yeTbes
Hacammepel] y MeJiaTeKcTax, IMO€AHye 1H(QOpPMATUBHY Ta BIUIMBOBY (QyHKIII, (opmye
IPOMAJISTHCHKY TIO3HIII0 i BiToOpakae akTyabHI CyCIiJIbHI MPOLIECH.

AKTYanbHICTh JIOCHI/IKEHHSI 3yMOBJIEHa HEOOX1IHICTIO 1HTErpallii aBTEHTUYHUX TEKCTIB y
HaBYaJIbHUHA Mpolec 3 MeTor (OPMYBAaHHS JIEKCMYHOI KOMIETEHTHOCTI Ta PO3BUTKY
KPUTUYHOTO MUCIEHHs LIKOJsApiB. MaTepiaii perioHalbHUX BHMJaHb, 30KpeMa 3akapnarts
onnaiti, CycninpHe 3akapnartts, HoBuHM 3akapnarTs, MICTATh akTyaJbHY CYCHUIBHO-
MOJIITUYHY, COL[IaJIbHY Ta KYJbTYpHY JIEKCHUKY, L0 BifoOpa)kae MOBHY KapTHHY Cy4acHOTO
3akapnarTs Ta MOKe e(EeKTUBHO BUKOPHCTOBYBATHUCS B OCBITHOMY IPOIIECI.

JlocnigHuibKa npodsiemMa mnosirae y BU3HaueHHi JIIHMBOAMIAKTHYHOTO MOTEHIialy TeKCTIiB
3akaprarcbkux 3MI Ta oOrpyHTyBaHHI iX JOLIBHOCTI SIK 3ac00y (pOopMyBaHHS JEKCHYHHUX
YMiHb YYHIB MiJ] YaC BUBYEHHS ITYOJIUCTUYHOTO CTHIIIO.
iai Ta gocaigHUIbKI IMTAHHA
Mertoro GakanaBpchbKoi poOOTH € TeopeTHdHe OOIPYHTYBaHHsI Ta MPAKTUYHE JOCIIJKEHHS
MO>KJIMBOCTE BHMKOPHMCTaHHsS TEKCTIB 3aKapraTchbKUX 3aco0iB MacoBoi iHdopMarii sk
JIEKCHYHOTO MaTrepiady Ha ypoKax YKpaiHChKOI MOBH TiJ] 4ac BUBYCHHS IMyOJIIMCTUIHOTO
CTHITIO.

JUist TOCATHEHHS MOCTaBJIEHOI METH IependayaeThesi po3B A3aHHS TAKUX JOCHIAHULBKUX

MUTaHb.
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— SIK1 TEeKCUKO-CTUITIICTUYHI O3HAKH NMPUTAMaHHI TEKCTaM 3aKapIraTChbKuUX Mejia.

— VYV d4omy monAra€e JIUAAKTAYHANA TIOTCHIIAd perioHaJbHUX MEMIaTeKCTIB s

BUKOPHUCTAHHS HAa YPOKaX YKpaiHCbKOI MOBH.

— SIki cmocoOu BUKOPHUCTAHHS MYyOTIITUCTUYHUX TEKCTIB MOXYTh CIPUATH (POPMYyBaHHIO

JIEKCUYHOI KOMIIETCHTHOCT] YYHIB.

— Uu BIuIMBa€e 3aCTOCYBaHHS TEKCTIiB 3aKaprnaTchbkux 3MI Ha MOBJIEHHEBY aKTHUBHICThH Ta

MOTHBAIIIIO TIKOJISPIB.

— Slki >xaHpW Ta TEeMaTW4YHI HANPSIMKH MEIIaTEeKCTIB € HaHOiIbIl e()EKTUBHUMH IS

BHUBUYEHHS MyOIIIIMCTUYHOTO CTHIIIO.

Mertopaoaoris

MeTom0I0TiYHy OCHOBY JOCHIJIKCHHSI CTAHOBJIATDH MOJIOKEHHS (PYHKI[IOHAIBHOT CTUIICTUKA
yKpaiHCbKOI MOBH, TeOpii TEKCTY, JIHTBOAMIAKTUKH Ta MENiaoCBITH. TeopeTHuHi pamMKu
poOOTH TPYHTYIOTHCS Ha MpalsiX YKpPaiHChKUX MOBO3HABI[IB 1 METOAMCTIB, MPUCBIYCHHUX
npobieMaM CTHITICTHKH, KyJIbTYpH MOBJICHHS Ta METOJAMKH HaBYaHHS YKPATHCHKOi MOBH.

VY mpomeci JOCTIKEHHSI 3aCTOCOBAHO TaKi METOJAW: aHAN3 1 CHCTeMaTu3allis HayKOBOi
JTepaTypy; JIHTBOCTHIIICTUYHUM Ta JEKCUKO-CEMAHTUYHUI aHali3 TEKCTiB; MOPIBHSIbHUIMA
aHaJli3; MeAaroriyHe CIOCTEPEKEHHs; eeMEHTH ampobailii po3poOIeHUX BIpaB y MIKIIbHIN
MPAKTHIII.

MarepianoM TOCHIPKEHHSI CIYTYIOTh TEKCTH 1H(QOpMAIIMHUX TOBIIOMJICHb, CTAaTeH 1
penopraxiB 3akapnaTCbKMX IHTepHeT-BHJaHb. CyKYIHICTh NpOAaHaTI30BAHUX TEKCTIB
chopMOBaHO 3 ypaxyBaHHSM iXHbOI TEMAaTUYHOI aKTYaJIbHOCTI, >KaHPOBO1 PI3HOMAHITHOCTI Ta
JeKCMYHOi HacudeHocTi. JlocmimpkeHHs miepenOavae BUSBIEHHA W CHUCTEMaTH3AIliIO
CYCIUIBHO-TIOITUYHOI,  OI[IHHOI, =~ TEPMIHOJOTIYHOI Ta  IHIIOMOBHOI  JIEKCHMKH  SIK
PENpe3eHTaHTIB MyOIIIIUCTUYHOTO CTUJIIO.

OuikyBaHi pe3yJ1bTaTH Ta 00r0BOPEHHSA

OuikyeTbCcsl, MO Pe3yJbTaTH JOCTIIPKCHHS 3acBiA4arTh JOUUIBHICT 1 €(EeKTUBHICTD
BUKOPHUCTaHHS TEKCTIB 3akaprmarchkux 3MI sk JEeKCHYHOTO Marepiaily MijJ Yac BHBUYCHHS
nyOJIIUCTUYHOTO CTUI0 B mKoii. [lepenbavaerbesi, 1O CHCTEMaTHYHE 3allydeHHS
pETiOHANBHUX MEJIaTEeKCTIB CIPHUITHME 30araueHHIO0 aKTUBHOTO i TACHBHOTO CIOBHUKOBOTO
3amacy y4HiB, pOpMyBaHHIO HABUYOK aHAJI3y CTUIICTUYHUX OCOOTUBOCTEN TEKCTY, PO3BUTKY
KPUTHYHOTO MHCJICHHS Ta ME/IiarpaMOTHOCTI.

OinonoriuHe 3HA4Y€HHS pPOOOTH TMOJSArae B TMOTJIUOJIEHH! YSABIEHb MPO JIEKCUYHI
0COOJMBOCTI CY4acCHOIO pPETiOHAJIBHOrO MenaiagucKypey. JIIHrBOAMTAKTHUHUIT BHECOK

JOCTIPKEHHSI TIONIATaE y PO3pOOJICHHI METOJAMYHUX PEKOMEHMAllil 1 CHCTEMHU BIIpaB, SIKi
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MOXKYTh OyTH BUKOPUCTaH1 B MPAKTHUIl BUKJIAJaHHS YKPaiHCHKOI MOBHU B 3aKJIajax 3arajibHoOl

CepeIHBOI OCBITH.
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Jlane BHUIAHHS MICTHTHh TE3W JOIOBimed KoH(epeHIli CTyIAeHTIB-(IIONOTIB CTyIleHs OakaraBpa
DEBET IN EXEMPLIS ALIORUM DISCERE QUISQUE, mnposemenoi Ha ¢inogoriqHoMy
¢dakynpTeTi 3akapmaTChbKOro Yropchbkoro yaiBepcuteTy imeni @epenua Pakoui II. YV 30ipHuKy
MPEeJCTaBICHO PE3yJIbTaTH MiAroTOBYOI POOOTH 3 HamucaHHs KBamidikauidHux poOit cryaeHTtis 11
Kypcy CHemialbHOCTeH Yyropchkoi, YKpaiHChKOi Ta aHTiichkoi ¢imororii. Tesm BimoOpaxkaroTh
CaMoCTiliHy HayKOBY pOOOTY aBTOPIB.
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